
Strategic Planning Subcommittee 
Meeting Agenda 

April 22, 2021 
11:00am-12:00pm 

  
1. Approval of minutes for the March 23, 2021 meeting 
2. Discussing terms “alignment” and “assessment”  
3. Discussion of readings about other college’s planning/budgeting/assessment processes 
4. Discussion of Benton budget exercise  
5. New Business 

 



Strategic Planning Subcommittee 
Minutes 

April 22, 2021 
 

Present: Allison Pease (Designated Chair), Ric Anzaldua, Ned Benton, Brian Cortijo, Warren Eller, Mark 
Flower, Jay Gates, Heath Grant, Karen Kaplowitz, Dyanna Pooley, Amber Rivero, Andrew Sidman, 
Monika Son, Marie Springer, and Alison Orlando (recorder) 
Guests: Hungde Chan, Rulisa Galloway-Perry, John Paul Narkunas, and Alena Ryjov 
 
 

1. Approval of minutes from March 23, 2021. The minutes were approved as proposed. 
2. Discussing terms “alignment and assessment.” Allison P. began by briefly speaking 

about the term alignment in regard to our budget, planning, and assessment processes. She 
explained that the Middle States Commission on Higher Education (MSCHE) expects 
alignment between these processes.  Allison P. explained to the committee that she 
believes the college does align these processes but that there is room for improvement. She 
then moved on to speak about the term assessment.  Allison P. said that she understands 
that the MSCHE recognizes assessment not only as student learning outcomes assessment, 
and AES assessment but in the broader sense of all data that comes to bear on our decision 
making.    She gave the examples of our strategic planning process and the CUNY 
Performance Management Process (PMP). Ned B. explained that the college has formal 
assessment processes, and informal assessment activities but the issue is that we don’t 
document the informal processes. He suggested that we ask for reports at the end of the 
year from the departments and governance committees on their informal assessment 
activities. Allison P. said that the Vice Presidents already collect this information from their 
units within the divisions and report this information to the President. She considered if 
this process should be made more transparent. Allison P. then returned to the topic of 
alignment. She referenced a CUNY worksheet that advises the college on how to 
demonstrate alignment between the different processes through an integrated timetable. 
She shared the timetable she made for John Jay following this template, but she felt that 
this document does not really demonstrate the alignment between the processes.   

3. Discussion of readings about other college’s planning/budgeting/assessment 
processes. Allison P. continued the discussion about alignment and spoke about how the 
other colleges in the readings (Brooklyn College, City Tech, and University at Buffalo) 
demonstrate alignment between their processes. She explained that an issue the college 
has regarding the alignment of our processes is that the majority of our budget is allocated 
to personnel, and that planning for hires occurs at the vice presidential and presidential 
level. Warren E. suggested that we use a flowchart to demonstrate the individual processes 
that inform this decision making. Ned B. felt that we have a structured process with the 
involvement of the SPS-FPS and BPC in producing the financial plan each year, and that this 
is where we have the opportunity to relate the budgeting decisions to our goals. Mark F. 
added that our budget process can be siloed, and this needs to be addressed. He gave the 
example of academic advisement, and how it is not addressed as a global initiative.  

4. Discussion of Benton budget exercise.  Ned B. gave an overview of a budget exercise that 
the college could use to help to align our budgeting and planning process. He explained 
that we need to align our full-time position budgeting process align with our institutional 
goals as personnel makes up 90% of our budget. He then shared a spreadsheet that could 
be used as a tool to aid in this process. The floor was then opened to questions and 
comments. Warren E. said his concern is that outcomes are transparent but the decision is 
still made in a black box. Ned B. said that SPS-FPS will be advised on the total number of 
positions that the college can afford, and that the committee will make recommendations 



on how to allocate those lines through the financial plan. He added that the President may 
make changes to the plan, but the process is transparent. Andrew S. felt that this is a good 
framework to track lines but is troubled on how we come up with the right number of 
positions to allocate. He also has concerns about parallel actions happening within the 
college and that this needs to be tracked. There was a brief discussion on the budget and 
the opportunity the college may have to plan with a possible better budget scenario in the 
upcoming years. Brian C. said that it is important to backfill administrative positions as 
there has been attrition and the work has been absorbed by those in the college without 
additional compensation.  Mark F. said that as we replace those who left we need to see if 
we need to reallocate resources as the college’s priorities may have changed. He felt the 
committee could play a role in this.  Warren E. felt the SPS could inform the FPS on how to 
direct resources towards the strategic plan. Allison P. said she will take this conversation 
to senior leadership to see how they can work together with the SPS-FPS on a line 
allocation model.   

5. New Business. There was no new business.  



Self-Study Report Prepared for  
the Middle States Commission  
on Higher Education Review Period 2009–2019
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CHAPTER 6 

STANDARD VI: PLANNING, RESOURCES, AND INSTITUTIONAL IMPROVEMENT 

The institution’s planning processes, resources, and structures are aligned with each other and are 
sufficient to fulfill its mission and goals, to continuously assess and improve its programs and 
services, and to respond effectively to opportunities and challenges. 

6.1 Introduction 

This chapter highlights our use of the Strategic Plan to guide planning, budgeting and related 
activities. It describes the University’s and the College’s overall budgeting processes and shows 
how our processes and structures are linked to goals. The chapter also provides examples of how 
we use data to allocate resources to make improvements in services and programs. At the 
conclusion of the chapter, we provide recommendations to further strengthen our practices. 
Information based on our Self-Study design’s original research questions (p.11) is integrated as 
appropriate.   

6.2 Linkages among Institutional Objectives, Assessment, Planning and Resource Allocation 

At the start of her appointment, President Anderson engaged the entire community and external 
stakeholders in a robust, transparent, inclusive, and iterative strategic planning process (pp. 2-3) as 
fully described in section I.2.3. The University’s Master Plan and Strategic Framework, a wide 
array of University and institutional data, and campus assessment findings informed our mission-
based plan. The review included an examination of student enrollment, experience, and success 
data; faculty satisfaction, research, teaching assessment and teaching capacity data; and financial 
and administrative reports, among other available information. Trends were identified that 
informed the development of the Brooklyn College Strategic Plan 2018-2023.  

The Strategic Plan identifies five clear goals that will guide the work of the campus through 2023. 
The goals are elucidated by corresponding objectives and detailed yearly benchmarks. The plan 
spells out strategies, metrics, targets (as appropriate), and accountable individuals/units. President 
Anderson and her cabinet will review progress on the Strategic Plan at least twice yearly as part of 
the monitoring process; they will identify any misalignments between the budget and the plan’s 
actual implementation. The Strategic Plan is a living document that informs all planning.   

With the implementation of the College’s new strategic plan, President Anderson and her cabinet 
have established an integrated, operational planning process that is fully linked with assessment 
and resource allocation (Appendix 6.A) (SP4.D.d). All members of the President’s Cabinet are 
using a planning template (Appendix 6.B) that shows the relationship of their work to the 
College’s (and University’s) strategic goals and to one another’s strategic efforts.  

http://www.brooklyn.cuny.edu/web/abo_president/180801_Strategic_Plan_2018-2023.pdf
http://www.brooklyn.cuny.edu/web/abo_administration_provost_ir/BrooklynCollege-MSCHE-Self-study-Design-03-01-17.pdf
http://www.brooklyn.cuny.edu/web/abo_president/180801_Strategic_Plan_2018-2023.pdf
http://www2.cuny.edu/wp-content/uploads/sites/4/page-assets/blog/cuny_reusable_comp/master-plan/CUNY_Master_Plan_15-FINAL.pdf
http://www2.cuny.edu/about/administration/offices/oira/institutional/reports/
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ipra/index.htm
http://www.brooklyn.cuny.edu/web/abo_president/180801_Strategic_Plan_2018-2023.pdf
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Given the primacy of the Strategic Plan and the President’s leadership on documenting progress 
toward the achievement of the institutional mission, the College has undertaken the development 
of an Institutional Effectiveness Plan (IEP).  The IEP will fully describe the integrated 
processes/activities the College engages in related to planning, budgeting, and assessment. Each of 
these will be scheduled on an annual timeline and the corresponding most accountable person/s 
(MAP/s), committees, and cross-institutional teams will also be identified. Figure 6.1 below 
outlines the overall integrated model upon which the IEP is based. We anticipate completing the 
IEP by the end of the academic year and working with all stakeholders to increase awareness about 
the integration of planning, budgeting, and assessment processes/structures and everyone’s role in 
them. 
 

Figure 6.1 The Brooklyn Campus IEP Model 

 

 
 
College-wide Processes for Planning and Improvement: blue rectangles 
Constituent Committees and Key Units: white rectangles 
Work flow: unidirectional 
Work flow bi-directional  
 
As figure 6.1 shows, various committees representing key constituencies of the College are 
engaged in the annual planning and budgeting process. The Master Planning Committee of the 
Faculty Council, for instance, works with the Provost to assess faculty line requests based on 
criteria established by the Provost in consultation with deans, chairs, and appropriate governance 
committees. Information from the College Assessment committees, together with other assessment 
information and data related to institutional effectiveness from both the central University and the 
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local Offices of Institutional Research and Data Analysis and Business Analytics and Data 
Reporting also inform the annual budget requests that cabinet members make. These requests must 
be aligned with the College’s Strategic Plan.   
 
With the new Strategic Plan, the President and Senior Vice President for Finance and 
Administration (SVPFA) sought to underscore the relationship between the College’s strategic 
priorities and budgeting (SP4.D.d). They also sought to increase transparency, communication, and 
inclusion in the financial planning process. To these ends, the President established a college-wide 
Budget and Planning Committee. The committee was constituted as an advisory body and is also 
charged with disseminating more detailed and complex information about the budget to the 
College community.  
 
The committee’s membership currently includes faculty and executive level administrators. Plans 
are underway to expand inclusion to representatives from HEO, civil service staff, and student 
leadership. The new committee is chaired by the SVPFA and the Provost and Senior Vice 
President for Academic Affairs.   
 
The work of the Budget and Planning Committee has already been instrumental in facilitating the 
campus’s progress on the Strategic Plan. As the Strategic Plan was being operationalized last year, 
assessment data indicated that the campus needed to increase class section availability in specific 
curricular areas to improve academic momentum (SP1.A.a). The committee put forward a zero-
based adjunct budgeting model to ensure appropriate offerings; the model was adopted by the 
SVPFA and appropriate mechanisms to facilitate implementation, monitoring, assessment, and 
reporting were put in place.   
 
Monitoring of financial planning and budgeting is overseen by the SVPFA. The President and her 
cabinet ensure alignment of financial planning with our mission and goals; clear linkages to the 
Strategic Plan are made at every step of the planning, assessment and reporting processes. A web-
based Strategic Plan Report Card (Appendix I.H) is currently under development; it will inform the 
community about progress as the implementation of the plan moves forward.  
 

6.3 General CUNY Budget Allocation Process for Senior Colleges   
 
New York State provides funding for the senior colleges using line item appropriations. The 
budget includes line items for each senior college as well as for central administration/shared 
services, information technology, fringe benefits, building rentals, and various University 
programs. Each year, the University submits a tax-levy budget request to New York State for the 
entire system of colleges. The request is composed of the mandatory (base-line needs) and the 
programmatic request for increases for the operating budget. The mandatory request includes 
contractual salary increases and other than personal service (OTPS) inflationary increases. It also 
includes requests for rent increases, fringe benefits, and operating costs for new buildings.  The 
programmatic request is based on University program initiatives outlined in CUNY’s Strategic 
Framework and its Master Plan. Both the Framework and the Master Plan are developed by the 
University’s central leadership in consultation with CUNY constituencies, including members of 
the Board of Trustees, college presidents, and faculty and student representatives.  
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The state budget for the senior colleges includes an appropriation for special revenue accounts, 
including the Income Fund Reimbursable Account (IFR), the City University Tuition 
Reimbursement Account (CUTRA), and the City University Stabilization Account. The IFR is 
made up mostly of self-supporting adult and continuing education programs. Colleges can spend 
what they collect. The IFR programs, however, are subject to a 12.0% cost recovery target. The 
CUTRA account enables the colleges to roll over into subsequent fiscal years excess tuition 
revenue. The Stabilization account enables the colleges and University to carry-over into 
subsequent fiscal years unexpended tax levy appropriations; this can be helpful with regard to 
planning.         
  
The Board of Trustees adopts a University-wide preliminary budget allocation in February after 
the State Executive and City Preliminary budgets are issued. The Board adopts the initial budget 
allocation in June and acts on changes to allocations throughout the year. Colleges receive an 
initial allocation of their annual budgets before the start of the fiscal year. Each college is expected 
to meet a tuition revenue target. When tuition collections exceed the target, college budgets are 
increased to reflect the increased revenue. Additional budget allocations are made periodically 
during the year to adjust for revenue collections and to disburse additional funds. Additional lump 
sum allocations are also made to the colleges for child care, collaborative programs with the NYC 
Department of Education, Coordinated Undergraduate Education, language immersion programs, 
SEEK, and services for the disabled. The colleges may receive additional allocations for various 
miscellaneous items and competitive, University-wide strategic initiative “grants.” Items that are 
paid for centrally, such as fringe benefits, building rentals, and student financial aid, are not 
allocated to the colleges but expended centrally on their behalf.  

Funding is then allocated to each college through the University. During the budgeting period, the 
University communicates regularly with the colleges; the colleges remain responsible for their own 
budget planning. The University generally does not prescribe how colleges allocate resources, with 
the exception of a few distinct programs. Once the allocations are issued, colleges submit financial 
plans detailing the projected uses of their funds to the University. The University Budget Office 
monitors college spending throughout the fiscal year and publishes four quarterly financial reports 
to the Board of Trustees and the University community.  

All other sources of funding (grants managed by the Research Foundation of the City University of 
New York, funds raised by the college foundations and/or auxiliary services) are separate and not 
managed by the University. The University gives the colleges their own unaudited version of the 
overall CUNY audited financial reports. 

6.3.1 Overview of the Brooklyn College Tax Levy Budget  
 
As Table 6.1 below illustrates, the College has the necessary resources to fiscally support its 
operations. Table 6.1 provides a ten-year longitudinal summary of the tax levy budget. Projections 
for fiscal year 2019- 2021 have been conducted (Appendix 6.C). During the decade, there were 
significant New York State budget reductions in five of the fiscal years. As Table 6.1 also shows, 
the College addressed these challenges to maintain a balanced budget and fulfill its mission and 
goals. 
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Table 6.1 Tax Levy Funding (in thousands) 

Description 
Fiscal Year 

2009 Actual 
Fiscal Year 

2010 Actual 
Fiscal Year 

2011 Actual 
Fiscal Year 

2012 Actual 
Fiscal Year 

2013 Actual 
CUTRA Beginning Balance 1,149 2,035 1,712 3,164 3,130 
Revenues:           
Tuition and Fees 67,875 79,892 81,193 88,755 89,737 
State/City/CUNY 36,753 37,371 36,015 26,821 27,306 
            
Expenditures -103,742 -117,586 -115,756 -115,610 -116,879 
            
CUTRA Ending Balance 2,035 1,712 3,164 3,130 3,294 

      
      

Description 
Fiscal Year 

2014 Actual 
Fiscal Year 

2015 Actual 
Fiscal Year 

2016 Actual 
Fiscal Year 

2017 Actual 
Fiscal Year 

2018 Actual 
CUTRA Beginning Balance 3,294 2,176 2,611 4,553 4,462 
Revenues:           
Tuition and Fees 89,264 94,748 100,566 103,940 109,363 
State/City/CUNY 27,799 27,761 23,431 27,370 26,575 
            
Expenditures -118,181 -122,074 -122,055 -131,401 -136,656 
            
CUTRA Ending Balance 2,176 2,611 4,553 4,462 3,744 

 
The College has been fiscally responsible during the period and demonstrated that it can meet 
budget challenges through the strengths of its financial planning, resource management processes 
and functions as described below. Financial planning and other key planning documents guide our 
work.  

 
6.4 The Financial Planning and Budget Process 

 

6.4.1 Operating Budget Planning Processes 
 
At the College, the budget is reviewed on an ongoing basis in terms of revenues and expenses.  For 
example, each vacant full-time position is reviewed by the appropriate vice president to assess if 
the work can be accomplished in some other way, either by process reengineering or through 
reallocation (SP4.B.b). The goal is to ensure resources are aligned with priorities.  In some cases, a 
position may be inactivated because the function is no longer needed.  The vice president then 
presents a request to the President, who reviews with the SVPFA.  The vice presidents also work 
with their teams to assess needs associated with the achievement of strategic goals.  During these 
challenging fiscal times, everyone is encouraged to make progress within their current budget 
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allocations. If additional resources are required and the President approves, the SVPFA and his 
team see if funding can be identified.   

Base budgets are rolled over into planning budgets for the new fiscal year in early fall. This 
provides sufficient time for departments to request reallocations within their areas or additional 
funding. Departments are issued base budgets for Other than Personnel Services (OTPS) and 
Temporary Services (TS). The latter includes support for part-time employees. Full-time faculty 
lines are assigned by the Provost based on the total number of budgeted positions allocated by the 
Office of Budget and Planning. The Provost consults with deans, chairs, and Master Planning 
before finalizing allocations based on the Academic Plan. Currently with a new Strategic Plan and 
a new Provost, a new Academic Plan is under development. Working collaboratively with the 
Master Planning subcommittee of the Faculty Council, deans, chairs, staff, and students, the 
Provost will complete a provisional five-year faculty hiring plan this year to inform short-term line 
allocations. A new Academic Plan will be developed in collaboration with all stakeholders over the 
following year.  

The adjunct budget is based on the costs associated with delivering the courses students need to 
progress toward completion. In fall 2018, as mentioned above, the College piloted a zero-based 
budget for adjunct expenditures. The impetus for this change was an analysis of the number of 
credits taken and earned by new students, and the results of an entering transfer student survey that 
showed 41.9% of the fall 2017 transfer cohort that responded was unable to register for any first-
choice courses or find others they needed to take. It appears at first blush that the strategy was 
successful based on increased fall enrollments. 

With the implementation of the new Strategic Plan and through a new leadership team, the College 
will fully integrate the budget processes into the new IEP; planning, budgeting, and assessment 
will function within one framework instead of multiple ones, building on our successful history of 
responsible fiscal and resource management.  

As we learned during our Self-Study, there is some variability in how well units use data.  There is 
a plethora of data and information available to guide planning. Under the new IEP we will 
centrally conduct more analyses of the data and provide appropriate digests to the units based on 
the function, scope, and strategic priority needs. This would streamline some of the data collection 
and analyses involved in the budget planning and request process for individuals and increase the 
efficiency of our staff. All new requests moving forward must show alignment with Strategic Plan 
goals, benchmarks, and targets as appropriate (Appendix 6.D). 

The College’s financial operations are led by several units that report to the 693)$. These include 
the Offices of Budget and Planning, Student Financial Services, and the Comptroller, (each with a 
number of subsidiary departments and units). Three-year financial plans are required by the 
University. The SVPFA develops the plans in consultation with Cabinet, elected faculty and 
student representatives and submits them, with the President’s approval, to the University. The 
SVPFA presents overviews of the budget and the budget process at Faculty Council, Council on 
Administrative Policy, Policy Council, and to student leaders at the Brooklyn College Association. 
New academic chairs receive an introduction to budget and planning by the SVPFA as part of their 
orientation process. In addition, key College committees (Faculty Council’s Master Planning, 
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Educational Policy and Budget Committee, and Policy Council) provide input and feedback 
regarding budgetary matters. 
 
The alignment of the Strategic Plan with the budget and planning processes is ensured at the 
Cabinet level. Institutional priorities, as set by the President and articulated in the strategic plan, 
are implemented, as summarized in section 6.2 above, through the oversight of the vice-presidents 
in collaboration with their respective staff. Decision-making is informed by ongoing reports and 
ad-hoc data collection and analysis within Budget and Planning.  
 
Members of the President’s Cabinet (without the president), meet regularly to assess progress 
towards the interrelated goals of the Strategic Plan. At the close of the fiscal year, each cabinet 
member submits to the President a report of accomplishments for the preceding year and goals for 
the coming one on behalf of their divisions; these include explicit connections to the Strategic 
Plan, PMP, CUNY Master Plan, and to each division’s efforts toward each goal; thus, objectives 
for the coming year (FY’19) are specifically linked to Year 1 benchmarks across the five goals of 
the Strategic Plan.  
 
6.4.2 Capital Budget Planning  
 
Requests for capital funding are submitted at the same time as the operating budget. These requests 
are designed to address funding for larger projects, including new construction, renovation, and 
rehabilitation projects that are made under the terms of New York State Education Law a726, 
section 6233-A-Master Capital Plan. The process is informed by a number of guidelines and 
requires ongoing collaboration between the University, the President, the SVPFA, the Provost, 
CUNY’s Office of Facilities Planning, Construction, and Management (FPCM), and the College’s 
Office of Facilities, Planning, and Operations to determine specific priorities and needs. Though 
the vast majority of capital funding is secured through New York State by the University, smaller 
requests are occasionally funded by the New York City, City Council, or the Borough President.  

Each spring, FPCM meets with the College to appraise ongoing capital projects and discuss new 
needs. Priorities for the coming year are determined by: (1) the College’s trustee-approved 
Facilities Master Plan, a document developed in consultation with the campus facilities staff and 
members of the College community, and which forms the basis for the University’s Five-Year 
Capital Plan Request; (2) the College’s Strategic Plan; and (3) the goals and priorities of the 
University’s Academic Master Plan (2016-2020). FPCM helps guide the process by preparing 
estimates, project scopes, and timetables. The College’s capital request is bundled (p.3) with that 
of the entire University and submitted to the CUNY Board of Trustees for their approval in 
advance of submission to the State.  

6.4.3 Technology Budget Planning  
 
Brooklyn College technology budgets are comprised of two funding sources: (1) Tax levy, and (2) 
Student Technology Fee funds.  Most software is licensed by the University and used across 
campuses. Because of the careful shepherding of these resources, the College boasts one of the 
most advanced computing infrastructures at the University.  
 

http://www.brooklyn.cuny.edu/web/abo_misc/120120_MasterPlan.pdf
http://www2.cuny.edu/wp-content/uploads/sites/4/page-assets/about/administration/offices/fpcm/departments/capital-budget/02-FY-18-19-Capital-request-summary.pdf
http://www.brooklyn.cuny.edu/web/academics/technology.php
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The Tax levy funding supports the majority of the IT staff who manage and maintain the campus 
IT infrastructure; the basic licensing and minimal vendor support plans that are required for the 
campus infrastructure, and limited equipment replacement and upgrades. The tax levy budgets 
have largely been stagnant or decreased in the last decade.  The decreasing cost of equipment has 
largely offset the increasing cost of services, licensing, and support plans, enabling ITS to provide 
adequate support for a typical IT infrastructure lifecycle. Major capital equipment upgrades, such 
as the recent replacement of the campus phone switch, the replacement of power protection 
systems, and the continual upgrading of other network/server infrastructure are typically separately 
funded on an ad-hoc basis with appropriate justification and multi-year planning. 
 
Student Technology Fee funding comes from technology fees paid by every student enrolled at the 
College, and it supports staff costs that are dedicated to managing and maintaining student-service 
IT resources, such as computer labs, student laptop loans, WIFI infrastructure, and in-class IT 
support.  The continuing conversion of legacy classrooms and lecture halls into “smart” spaces, 
equipped to support digital instruction may also be funded through the Student Technology Fee.  
In addition, these funds support equipment replacement costs for IT facilities and resources 
dedicated to student use, such as computer labs, smart classrooms, and systems that add 
functionality/services for student convenience, such as queueing systems, student info displays, 
printing supplies, AV equipment replacement, and software licensing for tools used by students 
and in instruction.  
 
The Student Technology Fee also provides support for technology to other areas of the College. It 
allows student computing equipment to be up-dated on a three-year replacement-cycle.  The 3-4-
year-old computers that are excessed from student computer labs are usually repurposed for 
employee use, helping to maintain 4-5-year staff/faculty replacement-cycle goals. Some Student 
Technology Fee funds are used annually to support grant proposals submitted by faculty, student 
organizations, and staff seeking to acquire or build new IT facilities, tools, or resources to enhance 
the student experience or to incubate instructional improvements. The expectation is that after 
incubation these projects will be funded by the College from its standard tax levy funds. The Tech 
Fee Advisory Committee, composed of four students, four faculty and four staff/administrators is 
the campus decision-making body for the allocation of Student Technology Fee Funds. 
 
6.4.4 Fiscal and Human Resources  
 
The President and her cabinet work to ensure that fiscal and human resources and the physical and 
technical infrastructure are adequate to support our operations fully. Despite the considerable 
budgetary challenges that face nearly all CUNY senior colleges, the College has the resources and 
staffing to meet its core mission and carry out its operations effectively and successfully. Both 
revenue and staffing compare favorably to other CUNY colleges (Appendix 6.E). The campus has 
the highest full-time faculty coverage among all senior colleges in the system (Appendix I.B).   
 
Given the College’s place within a large, public university system, we have limited options to 
change our funding streams or our staffing. Raising tuition and fees, for instance, requires the 
approval of CUNY’s Board of Trustees, and tuition and fee variation across the CUNY colleges is 
either prohibited or frowned upon. Reducing staff or reassigning personnel to areas of critical need 
is difficult in a highly unionized environment. In some cases, legacy units on campus are staffed at 
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levels beyond current needs while at the same time, other areas struggle with significant 
understaffing. The diversity of account types in use across campus (e.g. tax levy, IFR, non-tax 
levy, Auxiliary Enterprises Corporation, BCF, and RF) further complicates efficient use of 
available funds. Another challenge is the frequent funding lag between the University’s fiscal year 
and the disbursement of funds to the individual campuses (which can vary with the legislative 
cycle). Though the University operates on a July 1-June 30 fiscal cycle, in some years funding 
allocations have not been received until the early fall. As a result, the College and its units 
sometimes begin the new fiscal year with a budget amount that is based on historical data and not 
the actual allocation. Units then must sometimes delay making strategic funding decisions 
necessary to advance their needs and priorities. The Strategic Plan outlines a number of ways we 
are seeking additional funding (SP4.D.a, SP4.D.b, SP4.D.c). 
 
The College has implemented a two-pronged approach to mitigate these fiscal challenges: (1) raise 
revenue through increased enrollment, and (2) increase the tuition collection rate. Academic 
Affairs, Enrollment Management, and Finance and Administration collaborate to set annual 
enrollment targets. The College, for instance, increased FTEs over 13% from fall 2008 to fall 
2018. These planned increases have not impacted the College’s ability to deliver its academic 
mission.  Over the last 10 years the tuition collection rates have improved markedly, from the low 
90% range to the high 90% range as part of our Tuition Collection Target 98.6 initiative (Appendix 
6.F). Since each 1% increase translates into about $1 million, this initiative ameliorated the 
College’s fiscal condition.  
 
Increases in enrollment and collections, however, have not been sufficient to cover all of the 
budget reductions. To generate savings, the College has frozen or paused hiring for many full-time 
administrative positions. The College reviews each position and strategically determines where 
there are such opportunities.  While in most cases, restructuring and process re-engineering 
provided sufficient offsets to staffing, the reductions have limited the campus’s ability to focus on 
new strategic initiatives. From fall 2013 to fall 2018, the College maintained its full-time faculty 
numbers. The growth in enrollments, increased adjunct faculty, and efficiencies in scheduling 
enabled the College to offer the courses students needed. Since temporary services (part-time staff) 
and OTPS receive limited allocations, reductions were not made in these categories of expenditure.  
As we move forward, the College will seek to generate revenue by expanding its grant activities, 
intensifying its fundraising, being more entrepreneurial, and initiating strategic program 
development.  
 

6.5 Alternative Sources of Funding and Revenue 
 
In addition to tax levy funding, the College utilizes several other funds to support institutional 
activities: 
 
6.5.1 Income Funds Reimbursable (IFR) 
 
IFR funds are considered state funds but, unlike the tax levy budget, are cash-based, revenue 
generating, self-sustaining accounts that exist for a distinct purpose.  For example, the College 
collects materials fees as part of students’ tuition bills.  These fees are accounted for separately 
from regular tuition payments and are placed into an IFR account that has been purposed to 
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provide specific materials for a given area. IFR is also used to collect tuition from institutional 
partners and noncredit students for Adult and Continuing Education and for the technology fee.  
These funds cannot be transferred to a regular tax levy budget and are rolled over from year to 
year. 
 
6.5.2 Non-Tax Levy  
 
Non-tax levy funds are generated through various means outside of regular tuition and state 
allocations. The College collects over $3.5 million annually from student activity fees, which 
support the Student Center, Brooklyn College Association (which includes student government, 
student clubs, athletics and recreation, Health Clinic, and EMS) and the Early Childhood Center.  
Several other non-tax levy accounts exist, which are used by departments with revenue-generating 
abilities to support their programmatic needs. To enhance administrative efficiency and oversight, 
the staff who deal with non-tax and tax levy-budget and finance are consolidated.  In fiscal year 
2020, some non-tax levy transactional and budgetary processes will be migrated to CUNYfirst by 
the University. 
  
6.5.3 Auxiliary Enterprise Corporation (AEC) 
 
The AEC is a self-supporting, revenue generating, not-for-profit corporation created and operated 
for the principal purpose of benefiting the students, faculty, staff, and other members of the 
community.  The AEC provides auxiliary services including – but not limited to – food services, 
pouring rights, external rentals, ATMs, parking operations, and trademark licensing. Fiscal year 
2018 revenue was about $700,000. 
 
6.5.4 Brooklyn College Foundation (BCF) 
 
The BCF is the private fundraising arm of the College.  Funds are raised in the form of gifts from 
alumni and friends of the College, institutional grants, and earnings from both the endowment and 
other investments.  The BCF has undergone various structural permutations. At present, it is a 
standalone, self-administered entity. Since FY 2006, BCF’s net assets have risen by 79%, from 
$51.7 million to $92.4 million (close of FY 2018). Since FY 2007, the College has provided 
oversight of the Foundation’s finances and managed its accounting operations.  The College began 
managing its daily financial transactions and monitoring its budgets in FY 2015. The current 
Fundraising Plan can be found in Appendix 6.G.  
 
6.5.5 CUNY Research Foundation (RF) 
 
The RF is a not-for-profit educational corporation with an “arms-length” relationship to CUNY. 
The RF manages private and government grants and contracts. In FY2018, 74 awards have 
provided $9,140,184 to advance faculty research and student success programs at the College.  To 
date, FY2019, first quarter has brought 45 awards totaling $4,621,315 to the College. The RF 
maintains its own budgeting, reporting, and administrative processes, separate from those of the 
College. Indirect cost recoveries from funded projects through the RF typically generate between 
$1.9 and $2.5 million in funding that is used by the College to support and advance faculty 
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research and institutional priorities. Distribution of these funds is controlled by the College’s 
senior administrators.   
  

6.6 Improvements to Administrative Processes 
 
The following section provides in-depth examples of how the college improves its administrative 
processes. The examples underscore the roles of leadership, accountability, assessment, careful 
planning, broad stakeholder participation, teamwork, establishing metrics and targets, monitoring 
progress, using technology and reporting out play in the process.  

 
6.6.1 College Facilities  
 
Our campus is one of the largest and oldest in the CUNY system, and its buildings vary in age and 
condition. Years of deferred maintenance have taken their toll, and preventative maintenance, in 
many cases, has fallen behind schedule. Consequently, the College has often struggled to fully 
maintain its infrastructure. It is unlikely that the College will be able to secure the funding to 
completely rebuild the entire infrastructure (currently estimated at $940 million). Attention is 
therefore devoted to prioritizing needs and finding creative and effective strategies for addressing 
facilities challenges (SP4.E). 
 
Facilities staffing levels are low because of reductions that have been made through attrition. The 
staffing variance between 2013 and 2018 is -15 (137 total full- and part-time staff in 2013; 122 in 
spring 2018). This is especially marked among custodial assistants (72 to 60).  
 
In late spring 2018, the SVPFA, with the support of CUNY’s central administration and the 
assistance of multiple working groups, embarked on an intensive 90-day effort to address the most 
critical facilities issues on campus. These included repairs to restroom facilities and a host of other 
general repair needs. The overall project was driven by the Facilities Success Team, with input and 
external guidance from an ad hoc committee of faculty, staff, and students. The project identified 
specific goals and outcomes, as well as metrics and a timeline. 
 
The goal was to make significant and broad-based repairs. This required significant changes to the 
processes and procedures used by the Facilities unit.  The effective management of tools and 
resources for maintenance and repair is supported by accurate record keeping, data collection and 
analysis, and rationalized planning. The process also sought to foreground the importance of this 
underlying knowledge, skill and ability set.  Without this cognizance, any lasting change to the 
unit’s practices would not occur. 
 
Central to this was a concerted effort to improve and complete the data in the online facilities 
system (Archibus), with a focus on updating and correcting data and developing systems to 
streamline and facilitate use of the program. Changes were made to its internal workflow. New 
customized status messages for customers were created, and a scorecard to monitor progress and 
pending items was developed. This allowed for operational facilities staff to be more effectively 
deployed.  The University is now migrating the College to a new web-based version of Archibus 
that provided enhanced functionality. 
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A comprehensive survey of needs was undertaken, and a 90-day initiative (the “90-Day Facilities 
Challenge”) took place from April to June. Additional resources were allocated through our 
Foundation to purchase additional supplies, temporary staff hired, and comprehensive repairs 
undertaken to address the most critical needs of the campus. Priority was also placed on 
communications, in order to keep the campus community informed about and engaged in the 
success of these efforts. 
 
Over the 90-day period, the following successful outcomes were obtained: All 529 bathroom 
fixtures were repaired and 227 of the 228 of the general issues resolved (the one exception was a 
bathroom door in need of replacement; this occurred after the 90-day period): a success rate of 
99.9%. The "BC Fix-it" was launched, and all custodial supervisors, plumbers, and carpenters 
were trained in its use. At the end of calendar year 2018, “BC Fix-it” was available to the campus 
community through the “BC Navigator” app. In order to capitalize on the momentum of the 90-
Day Challenge, a plan was formulated to insure continued improvement.   
 
An added benefit was that the project significantly improved the morale of the Facilities staff and 
provided concrete evidence to the entire College community that with appropriate strategies and 
collaboration, Brooklyn College can tackle and overcome challenges, even with insufficient 
budgets.  
 
Surveys are being administered every semester to assess progress.  The fall 2018 survey showed 
improvement in every survey item across student, faculty, and staff constituencies. 
 
6.6.2 Improving the Procurement Department 
 
Procurement is a complex process at CUNY, necessitating adherence to and compliance with New 
York State guidelines and comprehensive legal review for contracts at CUNY’s Office of the 
General Counsel.  To assess the actual performance, a system of daily data reporting was 
implemented in FY2015. This monitoring system has been continuously updated and refined, and 
currently consists of reports measuring a range of criteria, including buyer performance statistics; 
status of requisitions and purchase orders (by time and location in process), and reports on user 
errors and system glitches.  
 
Examined diachronically, the data indicated the veracity of a range of issues connected to 
prioritization of workflow and processes. At the same time, the unit reported frequent and repeat 
errors in user requisitions; these are factors outside their control.  
 
In November-December 2017, a survey was sent to the College community seeking feedback on 
the purchasing processes since prior user satisfaction information had been largely anecdotal. 
Analysis of the information collected confirmed that there was lack of clarity and understanding of 
the processes among end users. A corrective plan was implemented (SP4.B.a). 
 
The unit was restructured internally so that more experienced employees were assigned to work on 
the complicated requisitions, while junior employees focused on requisitions that did not need to 
go to counsel or the state for review.  The procurement card limit was also increased for some 
cardholders since the review process managed by the Compliance Office ensures the appropriate 
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use of procurement cards.  A revamped training process for end users was developed and 
implemented in fall 2018. This initiative was coordinated with Human Resource Services to insure 
integration with their schedule of employee trainings, alignment with their larger processes and 
protocols for staff training and development, and correspondence with existing curricular training 
and format. 
 
Finally, this effort has demonstrated that the static nature of the daily data reports lacks sufficient 
flexibility to help in resolving issues.  The ever-growing array of reports undermined their original 
purpose; reviewing and acting upon the reports in-and-of-itself became a time-consuming process.  
 
A new survey will be administered during February and March 2019 to assess end user 
satisfaction. 
 

6.7 Annual Audits 
 
Brooklyn College’s Compliance staff serves as liaison for the OMB Uniform Guidance (formally 
A-133) financial audit of the University.  The Audit Liaison coordinates all departments involved 
in the collection of data and is responsible for responding to questions and requests from the 
University’s auditors.  The College is in compliance on all matters reviewed during this annual 
audit. Additionally, every three years the auditors perform a process review of administrative areas 
such as Human Resources, Budget, etc. 
 
Independent audits of the Brooklyn College related entities are conducted annually on campus for 
the Auxiliary Enterprise Corporation, Brooklyn College Child Care Services, Brooklyn College 
Association and the Brooklyn College Student Center Services. In June of each year the University 
has a kickoff with the independent auditors and all the College’s finance and accounting teams as 
part of the pre-planning process for each of the College’s related entity audits. The Comptroller’s 
Office serves as liaison for the external audit at Brooklyn College.  The Comptroller’s Office, the 
Business Office and the Office of Revenue Accounting are responsible for providing data 
requested by the independent auditors.  The Brooklyn College Foundation’s annual audit is 
conducted annually and is overseen by the Office of the Comptroller in conjunction with the 
Development Office of the Foundation.  While the University selects the independent auditors for 
the related entities, the BCF’s Audit and Finance Committee selects them for the Foundation. 
Financial statements and management letters are circulated to the Board of Directors of each entity 
for their review and approval.  There are no concerns or matters reported by the external auditors 
and no follow-up required. 
 

6.8 Recommendations Aligned with the College’s Strategic Plan 
 
Based upon our analysis of Standard VI: Planning, Resources, and Institutional Improvement, we 
recommend the following:  

 
x Because data collection and analyses are critical functions throughout the planning, 

budgeting and assessment processes, more attention needs to be given to prioritizing 
requests across the campus so that the offices that conduct the analyses and do the 
reporting can manage the processes effectively (SP4). 
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x While the Working Group found a great interest in getting data, the generated reports 
did not always match the need. More attention needs to focus on end user needs with 
regard to purpose, the analysis of the data, and its presentation in reporting to 
optimally guide use (SP4.A.a). 
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ƚƌĞŶĚƐ�ŝŶ�ƉĞƌĨŽƌŵĂŶĐĞ�ŝŶĚŝĐĂƚŽƌƐ�ďǇ�ĐŽůůĞŐĞ͘�ZĞƐƵůƚƐ�ĨŽƌ�ϮϬϭϲͲϮϬϭϳ�ĂŶĚ�ĞĂƌůŝĞƌ�ĂƌĞ�ĂǀĂŝůĂďůĞ�ǀŝĂ�ƚŚĞ�
link WĞƌĨŽƌŵĂŶĐĞ�DĂŶĂŐĞŵĞŶƚ�ĂŶĚ�ŽŶ��ŝƚǇ�dĞĐŚ Ɛ͛��/Z�WĞƌĨŽƌŵĂŶĐĞ�DĂŶĂŐĞŵĞŶƚ�ƉĂŐĞ͘�ϮϬϭϭͲϮϬϭϮ�
WDWͺZĞƉŽƌƚ͕�ϮϬϭϮͲϮϬϭϯ�WDWͺZĞƉŽƌƚ͕�ϮϬϭϯͲϮϬϭϰ�WDWͺZĞƉŽƌƚ͕�ϮϬϭϰͲϮϬϭϱ�WDWͺZĞƉŽƌƚ͕�ϮϬϭϱͲϮϬϭϲͺ 
WDWͺZĞƉŽƌƚ͕�ϮϬϭϲͲϮϬϭϳͺWDWͺZĞƉŽƌƚ͘Ϯϲ��ŽůůĞŐĞ�ĨŽĐƵƐ�ŐŽĂůƐ�ǁĞƌĞ�ĂĚĚĞĚ�ƚŽ�ƚŚĞ�WDW�ŝŶ�ϮϬϭϰ�ĂƐ�Ă�ŵĞĂŶƐ�
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ƉůĂŶŶŝŶŐ�ŝŶǀŽůǀĞƐ�ĐŽŶƟŶƵŽƵƐ�ŵŽŶŝƚŽƌŝŶŐ�ŽĨ�ĚĂƚĂ�ĂŶĚ�ĐŽŵŵƵŶŝĐĂƟŽŶƐ�ǁŝƚŚ�ĂĐĂĚĞŵŝĐ�ĚĞƉĂƌƚŵĞŶƚƐ�ƚŽ�
ĂĚũƵƐƚ�ĐŽƵƌƐĞƐ�ĂŶĚ�ƐĞĐƟŽŶƐ�ŽīĞƌĞĚ͕�ĂŶĚ�ƚŽ�ŵĂǆŝŵŝǌĞ�ƐƉĂĐĞ�ƵƐĂŐĞ�ϮϬϭϴͲϮϬϭϵ��ŶƌŽůůŵĞŶƚ�WƌŽũĞĐƟŽŶ͕�
&zϮϬϭϴͺϮϬϮϬ�&ŝŶĂŶĐŝĂů�WƌŽũĞĐƟŽŶ͘�WůĂŶŶŝŶŐ�ĨŽƌ�ĮƐĐĂů�ĂŶĚ�ŵĂŶĂŐĞƌŝĂů�ŽƉĞƌĂƟŽŶƐ�ůŝŬĞǁŝƐĞ�ĨŽůůŽǁƐ�
ƉƌŽĐĞƐƐĞƐ�ƚŚĂƚ�ĂƌĞ�ďŽƩŽŵ�ƵƉ�ĂŶĚ�ƚŽƉ�ĚŽǁŶ͘�dŚĞ��hEz�WDW�ĂŶĚ�ĂŶŶƵĂů�ĐŽůůĞŐĞ�ƉůĂŶŶŝŶŐ�ƉƌŽĐĞƐƐĞƐ�
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ŐĂƚŚĞƌŝŶŐ�ŝŶƉƵƚ�ĨƌŽŵ�ĨĂĐƵůƚǇ͕ �ƐƚƵĚĞŶƚƐ͕�ĂĚŵŝŶŝƐƚƌĂƟŽŶ͕�ĂŶĚ�ƐƚĂī�ƚŽ�ŝĚĞŶƟĨǇ�ƉƌŝŽƌŝƟĞƐ�ĨŽƌ�ŽƉĞƌĂƟŽŶĂů�
ĞǆƉĞŶĚŝƚƵƌĞƐ�ĂŶĚ�ĐĂƉŝƚĂů�ƉƌŽũĞĐƚƐ͘�

dŚĞ�ĐŽůůĞŐĞ�ĂůƐŽ�ŐĂƚŚĞƌƐ�ĚĂƚĂ�ĂŶĚ�ŝŶƉƵƚ�ĨƌŽŵ�ĐŽŶƐƟƚƵĞŶƚƐ�ǁŝƚŚ�ƌĞŐƵůĂƌ�ůŽĐĂů͕�ƵŶŝǀĞƌƐŝƚǇ͕ �ĂŶĚ�ŶĂƟŽŶĂů�
ƐƵƌǀĞǇ�ŝŶƐƚƌƵŵĞŶƚƐ͕�ŝŶĐůƵĚŝŶŐ��hEz�^ƚƵĚĞŶƚ��ǆƉĞƌŝĞŶĐĞ�^ƵƌǀĞǇƐ�ĂŶĚ�ƚŚĞ��ŽůůĂďŽƌĂƟǀĞ�ŽŶ��ĐĂĚĞŵŝĐ�
�ĂƌĞĞƌƐ�ŝŶ�,ŝŐŚĞƌ��ĚƵĐĂƟŽŶ�;�K��,�Ϳ�ĨĂĐƵůƚǇ�ƐĂƟƐĨĂĐƟŽŶ�ƐƵƌǀĞǇ͘�>ŽŶŐŝƚƵĚŝŶĂů�ĚĂƚĂ�ĞǀĂůƵĂƟŶŐ�ĨĂĐƵůƚǇ�
ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�Ăůů�ĂƐƉĞĐƚƐ�ƚŚĞ�ŶĂƚƵƌĞ�ŽĨ�ƚŚĞŝƌ�ǁŽƌŬ�ŝƐ�ƚƌĂĐŬĞĚ�ĂŶĚ�ƵƐĞĚ�ĨŽƌ�ŝŵƉƌŽǀĞŵĞŶƚ͘�dŚĞ��K��,��
WƌŽǀŽƐƚ Ɛ͛�ZĞƉŽƌƚ�ŝƐ�ƉŽƐƚĞĚ�ŽŶ�ƚŚĞ�&ĂĐƵůƚǇ��ŽŵŵŽŶƐ��/Z�ǁĞďƐŝƚĞ��K��,��WƌŽǀŽƐƚƐ�ZĞƉŽƌƚ�ϮϬϭϱ͘�

^ŽŵĞ�ĞǆĂŵƉůĞƐ�ŽĨ�ĐŽŶƐƟƚƵĞŶƚ�ƉĂƌƟĐŝƉĂƟŽŶ�ŝŶĐůƵĚĞ͗�
• dŚĞ�ĂůůŽĐĂƟŽŶ�ŽĨ�ƚŚĞ�ƐƚƵĚĞŶƚ�ƚĞĐŚŶŽůŽŐǇ�ĨĞĞ�;ĚĞƐĐƌŝďĞĚ�ŝŶ��ƌŝƚĞƌŝŽŶ�ϯ�ďĞůŽǁͿ�ďǇ�Ă�ƌĞƉƌĞƐĞŶƚĂƟǀĞ�

ĐŽŵŵŝƩĞĞ�ƚŚĂƚ�ŝŶĐůƵĚĞƐ�ƐƚƵĚĞŶƚ�ŵĞŵďĞƌƐ͖ 
• �ŽŶƐƵůƚĂƟŽŶ�ŽǀĞƌ�ƚŚĞ�ůĂƐƚ�ƚǁŽ�ǇĞĂƌƐ�ǁŝƚŚ�ĂĐĂĚĞŵŝĐ�ĚĞƉĂƌƚŵĞŶƚƐ�ŵŽǀŝŶŐ�ƚŽ�ƚŚĞ�ŶĞǁ�ďƵŝůĚŝŶŐ�ƚŽ�

ĞŶƐƵƌĞ�ƚŚĞ�ůĞĂƌŶŝŶŐ�ĞŶǀŝƌŽŶŵĞŶƚƐ�ĂƌĞ�ĂƉƉƌŽƉƌŝĂƚĞ͖�ĂŶĚ 
• �ŽŶƐƵůƚĂƟŽŶ�ǁŝƚŚ�ĚĞƉĂƌƚŵĞŶƚ�ĨĂĐƵůƚǇ�ĂŶĚ�ƐƚĂī�ĚƵƌŝŶŐ�ƚŚĞ�ƉůĂŶŶŝŶŐ�ƉƌŽĐĞƐƐĞƐ�ĨŽƌ�ƌĞĐĞŶƚ�ŵĂũŽƌ�

ĨĂĐŝůŝƟĞƐ�ƉƌŽũĞĐƚƐ͕�ĨŽƌ�ĞǆĂŵƉůĞ͕�ĨŽƌ�ƚŚĞ��ĞƉĂƌƚŵĞŶƚƐ�ŽĨ��ƌĐŚŝƚĞĐƚƵƌĂů�dĞĐŚŶŽůŽŐǇ͕ ��ŽŵŵƵŶŝĐĂƟŽŶ�
�ĞƐŝŐŶ͕��ŽŶƐƚƌƵĐƟŽŶ�DĂŶĂŐĞŵĞŶƚ�ĂŶĚ��ŝǀŝů��ŶŐŝŶĞĞƌŝŶŐ�dĞĐŚŶŽůŽŐǇ͕ �ĂŶĚ�WŚǇƐŝĐƐ͘ 

See ^ƚĂŶĚĂƌĚ�///͕��ƌŝƚĞƌŝŽŶ�ϰ�ĨŽƌ�ĚĞƚĂŝůƐ�ĂŶĚ�ĨƵƌƚŚĞƌ�ĞǆĂŵƉůĞƐ�ŽĨ�ŶĞǁ�Žƌ�ŵŽĚŝĮĞĚ�ŝŶƐƚƌƵĐƟŽŶĂů�ƐƉĂĐĞƐ͕�
ƚĞĐŚŶŽůŽŐǇ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ͕�ĂŶĚ�ƐƉĞĐŝĂůŝǌĞĚ�ůĂďƐ�ƚŚĂƚ�ŚĂǀĞ�ƌĞƐƵůƚĞĚ�ĨƌŽŵ�ĐŽŶƐƵůƚĂƟŽŶƐ�ǁŝƚŚ�ĂĐĂĚĞŵŝĐ�
ƉƌŽŐƌĂŵ�ĨĂĐƵůƚǇ�ĂŶĚ�ƐƚĂī͘ 

Ϯϲ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϴ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ƐǇƐƚĞŵĂƟĐĂůůǇ�ĞǀĂůƵĂƚĞƐ�ŝƚƐ�ĞĚƵĐĂƟŽŶĂů�ĂŶĚ�ŽƚŚĞƌ�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ŵĂŬĞƐ�ƉƵďůŝĐ�ŚŽǁ�ǁĞůů�ĂŶĚ�ŝŶ�
ǁŚĂƚ�ǁĂǇƐ�ŝƚ�ŝƐ�ĂĐĐŽŵƉůŝƐŚŝŶŐ�ŝƚƐ�ƉƵƌƉŽƐĞƐ͘ 
Ϯϳ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϬ�ʹ�/ŶƐƟƚƵƟŽŶĂů�ƉůĂŶŶŝŶŐ�ŝŶƚĞŐƌĂƚĞƐ�ŐŽĂůƐ�ĨŽƌ�ĂĐĂĚĞŵŝĐ�ĂŶĚ�ŝŶƐƟƚƵƟŽŶĂů�ĞīĞĐƟǀĞŶĞƐƐ�ĂŶĚ�ŝŵƉƌŽǀĞŵĞŶƚ͕�ƐƚƵĚĞŶƚ�
ĂĐŚŝĞǀĞŵĞŶƚ�ŽĨ�ĞĚƵĐĂƟŽŶĂů�ŐŽĂůƐ͕�ƐƚƵĚĞŶƚ�ůĞĂƌŶŝŶŐ͕�ĂŶĚ�ƚŚĞ�ƌĞƐƵůƚƐ�ŽĨ�ĂĐĂĚĞŵŝĐ�ĂŶĚ�ŝŶƐƟƚƵƟŽŶĂů�ĂƐƐĞƐƐŵĞŶƚƐ͘ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

http://www2.cuny.edu/about/administration/chancellor/office/performance-management
http://air.citytech.cuny.edu/assessment/pmp/
https://www.dropbox.com/s/hzxaqwuofkx98ki/2011-2012%20PMP_Report.pdf?dl=0
https://www.dropbox.com/s/hzxaqwuofkx98ki/2011-2012%20PMP_Report.pdf?dl=0
https://www.dropbox.com/s/oib7vp3g6eue11z/2012-2013%20PMP_Report.pdf?dl=0
https://www.dropbox.com/s/ym5rfnqmwz7j809/2013-2014%20PMP_Report.pdf?dl=0
https://www.dropbox.com/s/3dpj58wuyhd312r/2014-2015%20PMP_Report.pdf?dl=0
https://www.dropbox.com/s/kc5zaow6tt3vh5l/2015-2016_PMP_Report.pdf?dl=0
https://www.dropbox.com/s/kc5zaow6tt3vh5l/2015-2016_PMP_Report.pdf?dl=0
https://www.dropbox.com/s/mtqwwa7u29lnhxe/2016-2017_PMP_Report.pdf?dl=0
https://www.dropbox.com/s/c0in7xf12t0jmg9/2018-2019%20Enrollment%20Projection.xls?dl=0
https://www.dropbox.com/s/ov5rns4qubzj7yj/FY2018_2020%20Financial%20Projection.xlsx?dl=0
https://www.dropbox.com/s/67ozmm9j8wlksqs/COACHE%20Provosts%20Report%202015.pdf?dl=0
http:deliberations.27
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�ƌŝƚĞƌŝŽŶ�ϯ͘�&ŝŶĂŶĐŝĂů�ƉůĂŶŶŝŶŐ�ŝƐ�ĂůŝŐŶĞĚ�ǁŝƚŚ�ŵŝƐƐŝŽŶ͕�ŐŽĂůƐ͕�ĂŶĚ�ŽďũĞĐƟǀĞƐ͖Ϯϴ 

�ŝƚǇ�dĞĐŚ�ƌĞĐĞŝǀĞƐ�ĂŶ�ŽƉĞƌĂƟŶŐ�ďƵĚŐĞƚ�ĨƌŽŵ��hEz��ĞŶƚƌĂů͕�ǁŚŝĐŚ�ƌĞĐĞŝǀĞƐ�ĨƵŶĚŝŶŐ�ĨƌŽŵ�EĞǁ�zŽƌŬ�^ƚĂƚĞ�
ĂŶĚ�EĞǁ�zŽƌŬ��ŝƚǇ�ĂŶĚ�ĐŽůůĞĐƚƐ�ƚƵŝƟŽŶ�ƌĞǀĞŶƵĞƐ�ĨƌŽŵ�Ăůů�ĐŽůůĞŐĞƐ͘�dŚĞ��hEz��ĞŶƚƌĂů�ďƵĚŐĞƚ�ĂůůŽĐĂƟŽŶ�
ƚĂŬĞƐ�ŝŶƚŽ�ĂĐĐŽƵŶƚ�ƐƚƵĚĞŶƚ�ĞŶƌŽůůŵĞŶƚ͕�ƉĞƌƐŽŶŶĞů�ŽďůŝŐĂƟŽŶƐ͕�ŵĂŝŶƚĞŶĂŶĐĞ�ĂŶĚ�ƐĞƌǀŝĐĞ�ĐŽŶƚƌĂĐƚƐ͕�
ĂŶĚ�ŽƉĞƌĂƟŽŶĂů�ŶĞĞĚƐ��hEzͲKƉĞƌĂƟŶŐͲ�ƵĚŐĞƚͲKǀĞƌǀŝĞǁ͖��hEzͲϮϬϭϳͲϮϬϭϴͲ�ƵĚŐĞƚͲZĞƋƵĞƐƚ͖��ƵĚŐĞƚ�
Θ�&ŝŶĂŶĐĞ�ʹ��hEz͘��ĂƐĞĚ�ŽŶ�ƚŚĞ�ďƵĚŐĞƚ�ĂůůŽĐĂƟŽŶƐ͕�ĮŶĂŶĐŝĂů�ƉůĂŶƐ�ĂƌĞ�ĚĞǀĞůŽƉĞĚ�&ŝŶĂŶĐŝĂů�ZĞƉŽƌƚ�
^ƵŵŵĂƌǇ�ϮϬϭϮͲϮϬϭϱ͕�&ŝŶĂŶĐŝĂů�ZĞƉŽƌƚ�^ƵŵŵĂƌǇ�ϮϬϭϱͲϮϬϭϲ͘�dŚĞ�ĂĐĂĚĞŵŝĐ�ĚĞƉĂƌƚŵĞŶƚƐ�ǀŝĂ�ƚŚĞ�ƐĐŚŽŽů�
ĚĞĂŶƐ�ĂŶĚ�ƵŶŝƚ�ĚŝƌĞĐƚŽƌƐ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ƚŚĞ�ĮŶĂŶĐŝĂů�ƉůĂŶŶŝŶŐ�ƉƌŽĐĞƐƐ�ďǇ�ƐƵďŵŝƫŶŐ�ďƵĚŐĞƚ�ƌĞƋƵĞƐƚƐ�ĂŶĚ�
ĂĚĚŝƟŽŶĂů�ƌĞƋƵĞƐƚƐ�ǁŝƚŚ�Ă�ƌĂƟŽŶĂůĞ͘��ĚĚŝƟŽŶĂůůǇ͕�ƚŚĞ�ĐŽůůĞŐĞ�ƌĞƋƵĞƐƚƐ�ĐĂƉŝƚĂů�ĨƵŶĚŝŶŐ�ƚŚƌŽƵŐŚ�Ă��hEz�
ƉƌŽĐĞƐƐ͕�ĂŶĚ�ƌĞĐĞŝǀĞƐ�ĐĂƉŝƚĂů�ĨƵŶĚƐ�ĨƌŽŵ�ƚŚĞ�ƐƚĂƚĞ͕�ĐŝƚǇ�ĐŽƵŶĐŝů�ĂŶĚ�ƚŚĞ��ƌŽŽŬůǇŶ��ŽƌŽƵŐŚ�WƌĞƐŝĚĞŶƚ Ɛ͛�
KĸĐĞ�ϱͲzĞĂƌнZĞƐŽͲ�ͺ�ĂƉŝƚĂů�ZĞƋƵĞƐƚƐͺ�ŝƚǇdĞĐŚ�ϮϬϭϳ͕� �ŶĂůǇƐŝƐ�ŽĨ��ǀĂŝůĂďůĞ��ŝƚǇ�&ƵŶĚŝŶŐ�ϱ͘ϮϬ͘ϭϲ͕�
�hEzͲ�ĂƉŝƚĂůͲ�ƵĚŐĞƚͲ&zͲϮϬϭϳͲϮϬϭϴ�ƚŚƌŽƵŐŚ�ϮϬϮϭͲϮϬϮϮ͕��hEz��ĂƉŝƚĂů��ƵĚŐĞƚ�ĨǇͺϮϬϭϲͲϮϬϭϳ͘29��ǆƚĞƌŶĂů�
ŐƌĂŶƚƐ�ƉƌŽǀŝĚĞ�ĂĚĚŝƟŽŶĂů�ĨƵŶĚŝŶŐ�ĨŽƌ�ŝŶƐƟƚƵƟŽŶĂů�ŝŶŝƟĂƟǀĞƐ�ĂŶĚ�ŝŶĚŝǀŝĚƵĂů�ĨĂĐƵůƚǇ�ƌĞƐĞĂƌĐŚ�'ƌĂŶƚ�zĞĂƌͲ
�ŶĚ�^ƵŵŵĂƌǇ�ϮϬϭϲ͕�K^W��ŶŶƵĂů�^ƚĂƟƐƟĐƐ͘ 

��ƉƌŽǀŝƐŝŽŶ�ŽĨ�'ŽǀĞƌŶŽƌ��ƵŽŵŽ Ɛ͛�ϮϬϭϱ�KƉƉŽƌƚƵŶŝƚǇ��ŐĞŶĚĂ�ĂůůŽĐĂƚĞĚ�ΨϭϮ�ŵŝůůŝŽŶ�ŽĨ�ƚŚĞ�ƐƚĂƚĞ Ɛ͛�ƚŽƚĂů�
ĂƉƉƌŽƉƌŝĂƟŽŶ�ƚŽ��hEz Ɛ͛�ƐĞŶŝŽƌ�ĐŽůůĞŐĞƐ�ĨŽƌ�ƚŚĞ�ƐƵďŵŝƐƐŝŽŶ�ŽĨ�ŝŶƐƟƚƵƟŽŶĂů�ƉĞƌĨŽƌŵĂŶĐĞ�ŝŵƉƌŽǀĞŵĞŶƚ�
ƉůĂŶƐ�ĚĞƐŝŐŶĞĚ�ƚŽ�ĂĚǀĂŶĐĞ�ƐƚĂƚĞ�ĂŶĚ�ƵŶŝǀĞƌƐŝƚǇ�ƉƌŝŽƌŝƟĞƐ�ƌĞŐĂƌĚŝŶŐ�ƐƚƵĚĞŶƚ�ĂĐĂĚĞŵŝĐ�ƐƵĐĐĞƐƐ͕�
ĞǆƉĂŶĚŝŶŐ�ĂĐĐĞƐƐ͕�ƉƌŽŐƌĞƐƐŝŽŶ�ĂŶĚ�ĚĞŐƌĞĞ�ĐŽŵƉůĞƟŽŶ͕�ŽŶůŝŶĞ�ĞĚƵĐĂƟŽŶ͕�ƵƐĞ�ŽĨ�ĚŝŐŝƚĂů�ƚĞĐŚŶŽůŽŐǇ�ĨŽƌ�
ŝŶƐƚƌƵĐƟŽŶ�ĂŶĚ�ĂĐĂĚĞŵŝĐ�ƐƵƉƉŽƌƚ͕�ƌĞƐĞĂƌĐŚ͕�ĂŶĚ�ǁŽƌŬĨŽƌĐĞ�ƉƌĞƉĂƌĂƟŽŶ�ĂŶĚ�ĞŵƉůŽǇĞƌ�ĞŶŐĂŐĞŵĞŶƚ͘�
/Ŷ�KĐƚŽďĞƌ�ϮϬϭϱ͕��hEz Ɛ͛��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ�ĂƉƉƌŽǀĞĚ�Ă�ƉĞƌĨŽƌŵĂŶĐĞͲĨƵŶĚŝŶŐ�ƉƌŽŐƌĂŵ͕�ƚŚĞ��hEz�
^ƚƌĂƚĞŐŝĐ�/ŶǀĞƐƚŵĞŶƚ�/ŶŝƟĂƟǀĞ͕�ƚŽ�ĂůůŽĐĂƚĞ�ƚŚĞ�ƐƚĂƚĞ Ɛ͛�ΨϭϮ�ŵŝůůŝŽŶ�ƚŽ��hEz�ĐŽůůĞŐĞƐ�ĨŽƌ�ƉƌŽũĞĐƚƐ�ŝŶŝƟĂƚĞĚ�
Žƌ�ĞǆƉĂŶĚĞĚ�ĚƵƌŝŶŐ�ƚŚĞ�ϮϬϭϱʹϮϬϭϲ�ĂĐĂĚĞŵŝĐ�ǇĞĂƌ͘ �dŚĞ�^ƚƌĂƚĞŐŝĐ�/ŶǀĞƐƚŵĞŶƚ�/ŶŝƟĂƟǀĞ�ĂŶĚ��hEz Ɛ͛�
ůŽŶŐƐƚĂŶĚŝŶŐ�WDW�ƉƌŽĐĞƐƐ�;ĚĞƐĐƌŝďĞĚ�ŝŶ��ƌŝƚĞƌŝŽŶ�ϭ�ĂďŽǀĞͿ�ĂƌĞ�ĂůŝŐŶĞĚ�ƚŽ�ŝŶĐĞŶƟǀŝǌĞ�ĐŽůůĞŐĞƐ�ƚŽ�ĂĚǀĂŶĐĞ�
ƐƚĂƚĞ�ĂŶĚ�ƵŶŝǀĞƌƐŝƚǇ�ƉƌŝŽƌŝƟĞƐ��hEz�DĂƐƚĞƌ�WůĂŶ�ϮϬϭϲͲϮϬϮϬ͕�ƉĂŐĞ�ϭϭϱ͘ 

�ůů�ƐƚƵĚĞŶƚƐ�Ăƚ��hEz�ĐĂŵƉƵƐĞƐ�ƉĂǇ�Ă�ƚĞĐŚŶŽůŽŐǇ�ĨĞĞ�;dĞĐŚ�&ĞĞͿ�ƚŽ�ĨƵŶĚ�ƚĞĐŚŶŽůŽŐǇ�ĞƋƵŝƉŵĞŶƚ͕�ƐŽŌǁĂƌĞ�
ůŝĐĞŶƐĞƐ͕�ĂŶĚ�ƌĞůĂƚĞĚ�ĞǆƉĞŶĚŝƚƵƌĞƐ�ƚŽ�ĞŶƐƵƌĞ�ĂĐĐĞƐƐ�ƚŽ�ŶĞĐĞƐƐĂƌǇ�ƵƉͲƚŽͲĚĂƚĞ�ƚĞĐŚŶŽůŽŐǇ�ŝŶ�ƐƵƉƉŽƌƚ�ŽĨ�
ĂĐĂĚĞŵŝĐ�ŽďũĞĐƟǀĞƐ͘��ǆĐĞƉƚ�ĨŽƌ�ĂŶ�ĂƐƐĞƐƐŵĞŶƚ�ƚŽ�ƐƵƉƉŽƌƚ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ�ŝŶŝƟĂƟǀĞƐ͕�ƌĞǀĞŶƵĞƐ�ĨƌŽŵ�dĞĐŚ�
&ĞĞ�ĂƌĞ�ƌĞƚĂŝŶĞĚ�ďǇ�ƚŚĞ�ĐŽůůĞŐĞƐ͘�dŚĞ��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ�ŵĂŶĚĂƚĞƐ�ƚŚĂƚ�ƚŚĞ�dĞĐŚ�&ĞĞƐ�ďĞ�ƵƐĞĚ�ŝŶ�Ă�ƟŵĞůǇ�
ŵĂŶŶĞƌ�ƚŽ�ďĞŶĞĮƚ�ĐƵƌƌĞŶƚ�ƐƚƵĚĞŶƚƐ�ĐŽůůĞŐĞͲǁŝĚĞ͘�dŚĞ�dĞĐŚ�&ĞĞ��ŽŵŵŝƩĞĞ͕�ǁŝƚŚ�ŵĞŵďĞƌƐ�ĨƌŽŵ�ĂĐƌŽƐƐ�
ƚŚĞ�ĐŽůůĞŐĞ�ĞǀĂůƵĂƚĞƐ�ƌĞƋƵĞƐƚƐ�ĨƌŽŵ�ĚĞƉĂƌƚŵĞŶƚƐ�ĂŶĚ�ƐĐŚŽŽůƐ�^ƚƵĚĞŶƚ�dĞĐŚŶŽůŽŐǇ�&ĞĞ�WůĂŶ�ϮϬϭϲͲϮϬϭϳ͕�
^ƚƵĚĞŶƚ�dĞĐŚŶŽůŽŐǇ�&ĞĞ�WůĂŶ�ϮϬϭϳͲϮϬϭϴ͕�CUNY dĞĐŚ�&ĞĞ�WŽůŝĐǇ͘ 

�hEz�ĚŝƌĞĐƚƐ�ƚŚĞ�ďƵĚŐĞƟŶŐ�ƉƌŽĐĞƐƐ͘��ŝƚǇ�dĞĐŚ Ɛ͛�ŽƉĞƌĂƟŶŐ�ĨƵŶĚƐ�ĂǀĂŝůĂďůĞ�ĨƌŽŵ�ƚŚĞ�ƐƚĂƚĞ�ŚĂǀĞ�ŶŽƚ�
ŝŶĐƌĞĂƐĞĚ�Ăƚ�Ă�ƉƌŽƉŽƌƟŽŶĂů�ƉĂĐĞ�ǁŝƚŚ�ŵĂŶĚĂƚĞĚ�ĐŽƐƚƐ͕�ƐƵĐŚ�ĂƐ�ƐĂůĂƌŝĞƐ�ĂŶĚ�ďĞŶĞĮƚƐ͕�ǁŚŝĐŚ�ŚĂǀĞ�
ŝŶĐƌĞĂƐĞĚ�ĐŽŶƐŝƐƚĞŶƚůǇ͘�/ƚ�ŝƐ�Ă�ƉĞƌƐŝƐƚĞŶƚ�ĐŚĂůůĞŶŐĞ�ƚŽ�ĐŽŶƟŶƵĂůůǇ�ĞŶŐĂŐĞ�ƉŽůŝĐǇ�ŵĂŬĞƌƐ�ĂŶĚ�ĨƵŶĚĞƌƐ͕�
ƚŽ�ĞǆŚĂƵƐƚ�ƚŚĞ�ƉŽƐƐŝďŝůŝƟĞƐ�ŽĨ�Ă�ĚǁŝŶĚůŝŶŐ�ďƵĚŐĞƚ͕�ĂŶĚ�ŝĚĞŶƟĨǇ�ŶĞǁ�ĮŶĂŶĐŝĂů�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ŐƌĂŶƚ�
ŽƉƉŽƌƚƵŶŝƟĞƐ�ƚŽ�ŵĞĞƚ�ƚŚĞ�ŶĞĞĚƐ�ŽĨ��ŝƚǇ�dĞĐŚ�ƐƚƵĚĞŶƚƐ͘�EŽŶĞƚŚĞůĞƐƐ͕�ƚŚƌŽƵŐŚ�ĐĂƌĞĨƵů�ƉůĂŶŶŝŶŐ͕��ŝƚǇ�
dĞĐŚ�ŚĂƐ�ĐŽŶƟŶƵĞĚ�ƚŽ�ŽƉĞƌĂƚĞ�ĞĸĐŝĞŶƚůǇ�ǁŝƚŚ�ĐŽŶƐĞƌǀĂƟǀĞ�ĂŶŶƵĂů�ĂŶĚ�ůŽŶŐͲƌĂŶŐĞ�ďƵĚŐĞƚ�ƉůĂŶŶŝŶŐ͕�ƚŽ�
ŵĂŝŶƚĂŝŶ�Ă�ĮŶĂŶĐŝĂů�ƉůĂŶ�ĨŽĐƵƐĞĚ�ŽŶ�ƐƚƵĚĞŶƚ�ƐƵĐĐĞƐƐ͕�ĂŶĚ�ƵƟůŝǌĞ�ƚĂǆͲůĞǀǇ�ĨƵŶĚƐ�ŝŶ�Ă�ĐĂƵƟŽƵƐ�ŵĂŶŶĞƌ�
&ŝŶĂŶĐŝĂů�ZĞƉŽƌƚ�^ƵŵŵĂƌǇ�ϮϬϭϮͲϮϬϭϱ͕�&ŝŶĂŶĐŝĂů�ZĞƉŽƌƚ�^ƵŵŵĂƌǇ�ϮϬϭϱͲϮϬϭϲ͕�&zϮϬϭϴ�ϰͲǇĞĂƌ�&/E�E�/�>�
W>�E͘��Ɛ�ŶŽƚĞĚ�ŝŶ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ Ɛ͛�ϮϬϭϱͲϮϬϭϲ�ƐĞůĨͲĂƐƐĞƐƐŵĞŶƚ͕�͞ƚŚĞ�ĐŽůůĞŐĞ�ŵĂŝŶƚĂŝŶĞĚ�ĂŶ�ĂĐĂĚĞŵŝĐĂůůǇͲ

Ϯϴ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϭ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ŚĂƐ�ĚŽĐƵŵĞŶƚĞĚ�ĮŶĂŶĐŝĂů�ƌĞƐŽƵƌĐĞƐ͕�ĨƵŶĚŝŶŐ�ďĂƐĞ͕�ĂŶĚ�ƉůĂŶƐ�ĨŽƌ�ĮŶĂŶĐŝĂů�ĚĞǀĞůŽƉŵĞŶƚ͙�
ĂĚĞƋƵĂƚĞ�ƚŽ�ƐƵƉƉŽƌƚ�ŝƚƐ�ĞĚƵĐĂƟŽŶĂů�ƉƵƌƉŽƐĞƐ�ĂŶĚ�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƚŽ�ĞŶƐƵƌĞ�ĮŶĂŶĐŝĂů�ƐƚĂďŝůŝƚǇ͘ 
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https://www.dropbox.com/s/4u6yphg4bedxmoa/Financial%20Report%20Summary%202012-2015.pdf?dl=0
https://www.dropbox.com/s/jpxkko217rjvutv/Financial%20Report%20Summary%202015-2016.pdf?dl=0
https://www.dropbox.com/s/cq43zi13uouu5pl/FY%202018%204-year%20FINANCIAL%20PLAN.pdf?dl=0
https://www.dropbox.com/s/cq43zi13uouu5pl/FY%202018%204-year%20FINANCIAL%20PLAN.pdf?dl=0
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�hEz�ĂŶĚ�ƚŚĞ�WƌŽĨĞƐƐŝŽŶĂů�^ƚĂī��ŽŶŐƌĞƐƐ�;W^�͕��hEz Ɛ͛�ůĂƌŐĞƐƚ�ƵŶŝŽŶͿ�ĂŐƌĞĞĚ�ŽŶ�Ă�ŶĞǁ�ĐŽŶƚƌĂĐƚ�ƉƌŽǀŝĚŝŶŐ�ƚĞŶ �
ƉĞƌĐĞŶƚ�ƌĞƚƌŽĂĐƟǀĞ�ƐĂůĂƌǇ�ŝŶĐƌĞĂƐĞƐ͕�ŝŶĐƌĞĂƐĞĚ�ďĞŶĞĮƚƐ�ĂŶĚ�Ă�ƐŝŐŶŝŶŐ�ďŽŶƵƐ�ĨŽƌ�ĨĂĐƵůƚǇ�ĂŶĚ�ƉƌŽĨĞƐƐŝŽŶĂů�ƐƚĂī͘ �
/Ŷ�ĐŽŶƟŶƵĂƟŽŶ�ŽĨ�ƉƌŝŽƌ�ĐŽŶƚƌĂĐƚƐ͕�ŶĞǁ�ĨƵůůͲƟŵĞ�ƚĞŶƵƌĞͲƚƌĂĐŬ�ĨĂĐƵůƚǇ�ĂƌĞ�ƐƵƉƉŽƌƚĞĚ�ǁŝƚŚ�Ϯϰ�ǁŽƌŬůŽĂĚ�ŚŽƵƌƐ�ŽĨ �
ƌĞĂƐƐŝŐŶĞĚ�ƟŵĞ�ĨŽƌ�ƌĞƐĞĂƌĐŚ�Ăƚ�ĨƵůů�ƉĂǇ�ĚƵƌŝŶŐ�ƚŚĞŝƌ�ĮƌƐƚ�ĮǀĞ�ǇĞĂƌƐ�ŽĨ�ƌĞͲĂƉƉŽŝŶƚŵĞŶƚ  ͘�

�ŚĂůůĞŶŐĞƐ�ĂŶĚ�KƉƉŽƌƚƵŶŝƟĞƐ�ZĞůĂƚĞĚ�ƚŽ�,ƵŵĂŶ�ZĞƐŽƵƌĐĞƐ͗�
tŝƚŚ�ůŝŵŝƚĞĚ�ƌĞƐŽƵƌĐĞƐ��ŝƚǇ�dĞĐŚ�ŝƐ�ĐŚĂůůĞŶŐĞĚ�ƚŽ�ŝŵƉƌŽǀĞ�ƚŚĞ�ƌĂƟŽ�ŽĨ�ĨƵůůͲ�ƟŵĞ�ĨĂĐƵůƚǇ�ĚĞůŝǀĞƌŝŶŐ�
ŝŶƐƚƌƵĐƟŽŶ�ǁŚŝĐŚ�ĐƵƌƌĞŶƚůǇ�ƐŝƚƐ�Ăƚ�ϰϬ͘ϴй�ϮϬϭϱͲϮϬϭϲͺWDWͺZĞƉŽƌƚ͕�Ɖ�Ϯ͘�/Ŷ�ƌĞĐĞŶƚ�ǇĞĂƌƐ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ Ɛ͛�
ĂŶŶƵĂů�WDW�ŚĂƐ�ŝŶĐůƵĚĞĚ�ƚĂƌŐĞƚƐ�ĨŽƌ�ŝŶĐƌĞŵĞŶƚĂů�ŝŶĐƌĞĂƐĞƐ͕�ďƵƚ��ŝƚǇ�dĞĐŚ Ɛ͛�ƐŝŐŶŝĮĐĂŶƚ�ĨĂĐƵůƚǇ�ŚŝƌŝŶŐ�
ŚĂƐ�ŶŽƚ�ŽƵƚƉĂĐĞĚ�ƐƚĞĂĚǇ�ŐƌŽǁƚŚ�ŝŶ�ĞŶƌŽůůŵĞŶƚ�ĂŶĚ�ƉƌŽŐƌĂŵƐ͕�ĐŽŶƚƌĂĐƚƵĂů�ǁŽƌŬůŽĂĚ�ƌĞĚƵĐƟŽŶƐ͕�ĂŶĚ�
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ƚŚĞ�ĐŽůůĞŐĞ Ɛ͛�ŵĂũŽƌ�ŵĞƚƌŽƉŽůŝƚĂŶ�ůŽĐĂƟŽŶ�ŐƌĂŶƚƐ�ĂĐĐĞƐƐ�ƚŽ�Ă�ůĂƌŐĞ�ĂŶĚ�ŚŝŐŚůǇ�ƋƵĂůŝĮĞĚ�ƉŽŽů�ŽĨ�ƉĂƌƚͲ
ƟŵĞ�ĨĂĐƵůƚǇ͕ �ŵĂŶǇ�ŽĨ�ǁŚŽŵ�ǁŽƌŬ�ŝŶ�ƚŚĞ�ƌĞůĂƚĞĚ�ĮĞůĚƐ�ĂŶĚ�ĂĚĚ�ƐŝŐŶŝĮĐĂŶƚ�ƚĂůĞŶƚ�ĂŶĚ�ĞǆƉĞƌŝĞŶĐĞ�ƚŽ�ƚŚĞ�
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ŝŶ��hEz��ĂŵƉƵƐ�^ƚĂƟƐƟĐƐ�ϮϬϭϲ͕��ŝƚǇ�dĞĐŚ�DĂƉ͕�ϱͲzĞĂƌнZĞƐŽͲ�ͺ�ĂƉŝƚĂů�ZĞƋƵĞƐƚƐͺ�ŝƚǇdĞĐŚ�ϮϬϭϳ͘�
&ŽĐƵƐĞĚ�ĞīŽƌƚƐ�Ăƚ�ƉƌŽĐƵƌŝŶŐ�ĐĂƉŝƚĂů�ƉƌŽũĞĐƚƐ�ŚĂǀĞ�ƐƵĐĐĞƐƐĨƵůůǇ�ƐƵƉƉŽƌƚĞĚ�ƚŚĞ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ŵŽƌĞ�
ƚŚĂŶ�Ψϲϭϱ�ŵŝůůŝŽŶ�ŽǀĞƌ�ƚŚĞ�ƉĂƐƚ�ϭϬ�ǇĞĂƌƐ�ĨŽƌ�ĐĂƚĐŚŝŶŐ�ƵƉ�ŽŶ�ĚĞĨĞƌƌĞĚ�ŵĂŝŶƚĞŶĂŶĐĞ͕�ƌĞŶŽǀĂƟŽŶƐ͕�ĂŶĚ�
ŶĞǁ�ĐŽŶƐƚƌƵĐƟŽŶ�Ăƚ�ƚŚĞ�ĐŽůůĞŐĞ͘���ƌĞĐĞŶƚ�ŽǀĞƌǀŝĞǁ�ŽĨ�ŵĂũŽƌ�ƉƌŽũĞĐƚƐ�ŝƐ�ƉƌŽǀŝĚĞĚ�ŝŶ�^ƚĂƚƵƐ�ŽĨ�DĂũŽƌ�
WƌŽũĞĐƚƐ�Ez��d�:ĂŶƵĂƌǇ�ϮϬϭϲ͘�>ŽŽŬŝŶŐ�ĂŚĞĂĚ͕�ƚŚĞ�ĐŽůůĞŐĞ�ĐŽŵŵƵŶŝƚǇ�ĂŶƟĐŝƉĂƚĞƐ�ƚŚĞ�ŽƉĞŶŝŶŐ�ŽĨ�ƚŚĞ�ŶĞǁ�
ĂĐĂĚĞŵŝĐ�ďƵŝůĚŝŶŐ�ŝŶ�ϮϬϭϴ͕�ǁŝƚŚ�ŽǀĞƌ�ϯϱϱ͕ϬϬϬ�ƐƋƵĂƌĞ�ĨĞĞƚ�ŽĨ�ĐůĂƐƐƌŽŽŵƐ͕�ůĂďŽƌĂƚŽƌŝĞƐ͕�ĨĂĐƵůƚǇ�ŽĸĐĞƐ͕�ĂŶĚ�
ƉƵďůŝĐ�ƐƉĂĐĞƐ�ƚŚĂƚ�ŝŶĐůƵĚĞ�Ă�ƚŚĞĂƚĞƌ�ĂŶĚ�Ă�ŐǇŵŶĂƐŝƵŵ͘�dŚĞ�ĐŽŶƐƚƌƵĐƟŽŶ�ŽĨ�ƚŚĞ�ŶĞǁ�ĂĐĂĚĞŵŝĐ�ďƵŝůĚŝŶŐ�
ǁŝůů�ŵĂǆŝŵŝǌĞ�ƉŚǇƐŝĐĂů�ƐƉĂĐĞ�ĂŶĚ�ƐƵƉƉŽƌƚ�ĨƵƌƚŚĞƌ�ƉƌŽŐƌĂŵ�ĚĞǀĞůŽƉŵĞŶƚ͘��ŝƚǇ�dĞĐŚ�ŚĂƐ�ĐŽŵƉůĞƚĞĚ�
ŶƵŵĞƌŽƵƐ�ƉŚǇƐŝĐĂů�ĂŶĚ�ƚĞĐŚŶŝĐĂů�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ƉƌŽũĞĐƚƐ�ŝŶ�ĂĐĐŽƌĚ�ǁŝƚŚ��ŝƚǇ�dĞĐŚ Ɛ͛�ĂŶŶƵĂů�ŐŽĂůƐ�ĂŶĚ�

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://www.dropbox.com/s/jsvcqfdxg9i2a0s/2015-2016%20Self-Assessment%20-%20NYCCT.pdf?dl=0
https://www.dropbox.com/s/jsvcqfdxg9i2a0s/2015-2016%20Self-Assessment%20-%20NYCCT.pdf?dl=0
https://www.dropbox.com/s/m6uynsehpip186a/Search%20Process%20Flowchart.pdf?dl=0
https://www.dropbox.com/s/m6uynsehpip186a/Search%20Process%20Flowchart.pdf?dl=0
https://www.dropbox.com/s/79t6xoqgv89zmty/Roles%20and%20Responsibilities%20in%20the%20Search%20Process.pdf?dl=0
https://www.dropbox.com/s/4cjvqelnxm4qyty/Changes%20to%20Hiring%20Process.pdf?dl=0
https://www.dropbox.com/s/kc5zaow6tt3vh5l/2015-2016_PMP_Report.pdf?dl=0
https://www.dropbox.com/s/e69afa4s3v8a1au/CUNY%20Campus%20Statistics%202016.pdf?dl=0
https://www.dropbox.com/s/qzwy4wlyqnopzi2/City%20Tech%20Map.pdf?dl=0
https://www.dropbox.com/s/tc3nxb8n81zgvs1/5-Year+Reso-A_Capital%20Requests_CityTech%202017.pdf?dl=0
https://www.dropbox.com/s/ndfen5c6c1dodic/Status%20of%20Major%20Projects%20NYCCT%20January%202016.pdf?dl=0
https://www.dropbox.com/s/ndfen5c6c1dodic/Status%20of%20Major%20Projects%20NYCCT%20January%202016.pdf?dl=0
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ƚĂƌŐĞƚƐ͕�ĂŶĚ�ĐŽŵŵƵŶŝĐĂƚĞƐ�ƚŚĞ�ƐƚĂƚƵƐ�ŽĨ�ŽŶŐŽŝŶŐ�ƉƌŽũĞĐƚƐ�ƚŽ�ƚŚĞ�ĐŽůůĞŐĞ�ĐŽŵŵƵŶŝƚǇ�ƚŚƌŽƵŐŚ�ƚŚĞ�KĸĐĞ�
ŽĨ��ŽŵƉƵƟŶŐ�/ŶĨŽƌŵĂƟŽŶ�^ĞƌǀŝĐĞƐ�ĂŶĚ��ĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ�&ŝŶĂŶĐĞ�ŶĞǁƐůĞƩĞƌƐ��ĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ�
&ŝŶĂŶĐĞ�EĞǁƐůĞƩĞƌƐ�ϮϬϭϮͲϮϬϭϳ͘ϯϬ 

�ŚĂůůĞŶŐĞƐ�ĂŶĚ�KƉƉŽƌƚƵŶŝƟĞƐ�ZĞůĂƚĞĚ�ƚŽ�&ĂĐŝůŝƟĞƐ�DĂŶĂŐĞŵĞŶƚ͗�
• �īŽƌƚƐ�ĂƌĞ�ƵŶĚĞƌǁĂǇ�ƚŽ�ƐĞĐƵƌĞ�ĐĂƉŝƚĂů�ĨƵŶĚƐ�ŶĞĞĚĞĚ�ĨŽƌ�ƚŚĞ�ĚĞƐŝŐŶ�ĂŶĚ�ƌĞŶŽǀĂƟŽŶ�ŽĨ�ƚŚĞ�

WĞĂƌů��ƵŝůĚŝŶŐ͕�ǁŚŝĐŚ�ƚŽ�ĚĂƚĞ�ŝŶĐůƵĚĞƐ�Ă�Ψϳ͘ϱ�ŵŝůůŝŽŶ�ĂůůŽĐĂƟŽŶ�ĨƌŽŵ�ƚŚĞ�EĞǁ�zŽƌŬ��ŝƚǇ��ŽƵŶĐŝů�
ϱͲzĞĂƌнZĞƐŽͲ�ͺ�ĂƉŝƚĂů�ZĞƋƵĞƐƚƐͺ�ŝƚǇdĞĐŚ�ϮϬϭϲ͕�ϱͲzĞĂƌнZĞƐŽͲ�ͺ�ĂƉŝƚĂů�ZĞƋƵĞƐƚƐͺ�ŝƚǇdĞĐŚ�ϮϬϭϳ͘ϯϭ 

dŚŝƐ�ƉƌŽũĞĐƚ�ƉƌŽǀŝĚĞƐ�ƚŚĞ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ƌĞƉƵƌƉŽƐĞ�ĂŶĚ�ƌĞƐƚƌƵĐƚƵƌĞ�ĞǆŝƐƟŶŐ�ƐƉĂĐĞ�ǁŝƚŚ�ŝŶƉƵƚ�ĨƌŽŵ�
ƐƚĂŬĞŚŽůĚĞƌƐ͘�dŚĞ�ĨĂĐŝůŝƚǇ�ǁŝůů�ďĞ�ǀĂĐĂƚĞĚ�ŝŶ�ϮϬϭϳͲϮϬϭϴ�ďǇ�ƉƌŽŐƌĂŵƐ�ďĞŝŶŐ�ƌĞůŽĐĂƚĞĚ�ƚŽ�ƚŚĞ�ŶĞǁ�
ĂĐĂĚĞŵŝĐ�ďƵŝůĚŝŶŐ͖ 

• dŚĞ�ĐŚĂůůĞŶŐĞƐ�ŽĨ�ůĞĂŶ�ƐƚĂƚĞ�ďƵĚŐĞƚƐ�ĂŶĚ�ƚŚĞ�ƐƉĂĐĞ�ĐŽŶƐƚƌĂŝŶƚƐ�ŽĨ�ŽƵƌ�ƉŚǇƐŝĐĂů�ůŽĐĂƟŽŶ�ǁŝůů�ůŝŬĞůǇ�
ƉĞƌƐŝƐƚ͘�dŽ�ĐŽŶƟŶƵĞ�ƚŽ�ĨƵůĮůů��ŝƚǇ�dĞĐŚ Ɛ͛�ŵŝƐƐŝŽŶ�ŽĨ�͞ďƌŽĂĚ�ĂĐĐĞƐƐ�ƚŽ�ŚŝŐŚ�ƋƵĂůŝƚǇ�ƚĞĐŚŶŽůŽŐŝĐĂů�ĂŶĚ�
ƉƌŽĨĞƐƐŝŽŶĂů�ĞĚƵĐĂƟŽŶ͕͟ �ǁĞ�ŵƵƐƚ�ĞǆƉůŽƌĞ�ŽƉƟŽŶƐ�ĨŽƌ�ĞǆƉĂŶĚĞĚ�ŵŽĚĂůŝƟĞƐ͕�ŝŶĐůƵĚŝŶŐ�ƉĂƌƚŶĞƌƐŚŝƉƐ�
ƚŽ�ƉƌŽǀŝĚĞ�ŚǇďƌŝĚ͕�ŽŶůŝŶĞ͕�ĂŶĚ�ŽīͲƐŝƚĞ�ŝŶƐƚƌƵĐƟŽŶ�ĂŶĚ�ĞǆƉĞƌŝĞŶƟĂů�ůĞĂƌŶŝŶŐ�ŽƉƉŽƌƚƵŶŝƟĞƐ͘ 

�ĚĞƋƵĂĐǇ�ŽĨ�dĞĐŚŶŽůŽŐǇ�ZĞƐŽƵƌĐĞƐ͘�dĞĐŚŶŽůŽŐŝĐĂů�ƌĞƐŽƵƌĐĞƐ�ĂƌĞ�ĞƐƐĞŶƟĂů�ƚŽ�ĂĐŚŝĞǀŝŶŐ�ƚŚĞ�ŵŝƐƐŝŽŶ�ĂŶĚ�
ŐŽĂůƐ�ŽĨ�ƚŚĞ�ŝŶƐƟƚƵƟŽŶ͕�ĂŶĚ�ƚŚĞ�ĐŽůůĞŐĞ�ŚĂƐ�ŵĂĚĞ�ƚƌĞŵĞŶĚŽƵƐ�ƐƚƌŝĚĞƐ�ƚŽǁĂƌĚ�ĂŶ�ĞĸĐŝĞŶƚ�/d�ƐƚƌƵĐƚƵƌĞ͘�

hƉŐƌĂĚĞƐ�ƚŽ�ŝŶƐƚƌƵĐƟŽŶĂů�ƚĞĐŚŶŽůŽŐǇ�ĂŶĚ�/d�ƌĞƐŽƵƌĐĞƐ�ĂƌĞ�ĐŽŶƟŶƵŽƵƐ�ĂŶĚ�ŽŶŐŽŝŶŐ͗ 
• �ůů�ĐĂŵƉƵƐ�ĐůĂƐƐƌŽŽŵƐ�ŚĂǀĞ�ďĞĞŶ�ĞƋƵŝƉƉĞĚ�ǁŝƚŚ�ŝŶƐƚƌƵĐƚŽƌ�ǁŽƌŬƐƚĂƟŽŶƐ�ǁŝƚŚ�ƉƌĞƐĞŶƚĂƟŽŶ�

ƚĞĐŚŶŽůŽŐǇ�;ĂƉƉƌŽǆŝŵĂƚĞůǇ�ϮϬϱ�ĐůĂƐƐƌŽŽŵƐͿ͖�
• dŚƌĞĞ�ǇĞĂƌƐ�ĂŐŽ�ƚŚĞ�ĐŽůůĞŐĞ�ĂĚĚĞĚ�Ă�ƐĞĐŽŶĚ�dĞĐŚŶŽůŽŐǇ��ŶŚĂŶĐĞŵĞŶƚ��ĞŶƚĞƌ͖�ĞĂĐŚ�ŽĨ�ƚŚĞ�ƚǁŽ�

ĐĞŶƚĞƌƐ�ƉƌŽǀŝĚĞƐ�ŵŽƌĞ�ƚŚĂŶ�ϳϱ�ĐŽŵƉƵƚĞƌƐ�ĨŽƌ�ŐĞŶĞƌĂů�ƐƚƵĚĞŶƚ�ƵƐĞ�'ϲϬϬ�ĂŶĚ�'ϲϬϴ�^ƚƵĚĞŶƚ�^ƵƌǀĞǇ�
^ƉƌŝŶŐ�ϮϬϭϳ͕�sϮϭϳ�^ƚƵĚĞŶƚ�^ƵƌǀĞǇ�^ƉƌŝŶŐ�ϮϬϭϳ͖�

• dŚĞƌĞ�ĂƌĞ�ĂƉƉƌŽǆŝŵĂƚĞůǇ�ϵϭ�ŝŶƐƚƌƵĐƟŽŶĂů�ĐŽŵƉƵƚĞƌ�ůĂďƐ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ĐŽůůĞŐĞ͕�ǁŝƚŚ�ĂŶ�ĂǀĞƌĂŐĞ�ŽĨ�
ƚŚƌĞĞ�ƚŽ�ĮǀĞ�ůĂďƐ�ĐƌĞĂƚĞĚ�ĂŶŶƵĂůůǇ͖�

• ZĞĐĞŶƚ�ĞŶŚĂŶĐĞŵĞŶƚƐ�ƚŽ�/d�ƌĞƐŽƵƌĐĞƐ�ŝŶĐůƵĚĞ͗�ďƵůŬ�ƐŽŌǁĂƌĞ�ůŝĐĞŶƐŝŶŐ�ďǇ��hEz�ĨŽƌ�ƉƌŽĚƵĐƚƐ�ƵƟůŝǌĞĚ�
ďǇ�Ăůů�ĐĂŵƉƵƐĞƐ͖�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ŵŽďŝůĞ�ĂƉƉƐ�ĨŽƌ�ƐƚƵĚĞŶƚ�ĂĐĐĞƐƐ�ƚŽ��hEzĮƌƐƚ͖�ĂŶĚ�ƵƉŐƌĂĚĞƐ�ĂŶĚ�
ŵŽĚƵůĞ�ŝŵƉůĞŵĞŶƚĂƟŽŶƐ�ĨŽƌ�ĞŶƚĞƌƉƌŝƐĞͲǁŝĚĞ�ƐǇƐƚĞŵƐ�ĨŽƌ�ĐŽƵƌƐĞ�ŵĂŶĂŐĞŵĞŶƚ͖�ĂŶĚ�

• /ŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�Ă�ŶĞǁůǇ�ƌĞĚĞƐŝŐŶĞĚ͕�ŝŶƚƵŝƟǀĞ͕�ĂŶĚ�ŵŽďŝůĞͲĨƌŝĞŶĚůǇ�ĐŽůůĞŐĞ�ǁĞďƐŝƚĞ�ŝƐ�ƉƌŽǀŝĚŝŶŐ�
Ă�ŵŽƌĞ�ĞīĞĐƟǀĞ�ŵĞĂŶƐ�ŽĨ�ĐŽŵŵƵŶŝĐĂƟŽŶ�ĨŽƌ�ƚŚĞ�ĐŽůůĞŐĞ�ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�ĞǆƚĞƌŶĂů�ĐŽŶƐƟƚƵĞŶƚƐ͘ϯϮ 

DŝŐƌĂƟŽŶ�ƚŽ�Ă�ŶĞǁ�ŶĞƚǁŽƌŬ�ǁĂƐ�ŝŵƉůĞŵĞŶƚĞĚ�ŝŶ�EŽǀĞŵďĞƌ�ϮϬϭϲ�K�/^�EĞǁƐůĞƩĞƌ�^ƉƌŝŶŐ�ϮϬϭϳ͕�
^ƚƌĂƚĞŐŝĐ�dĞĐŚŶŽůŽŐǇ�/ŶŝƟĂƟǀĞƐ�^ƉƌĞĂĚƐŚĞĞƚ͘ 

�ŚĂůůĞŶŐĞƐ�ĂŶĚ�KƉƉŽƌƚƵŶŝƟĞƐ�ZĞůĂƚĞĚ�ƚŽ�dĞĐŚŶŽůŽŐǇ�ZĞƐŽƵƌĐĞƐ͗ 
• �ǀĂŝůĂďůĞ�ĐĂƉŝƚĂů�ĨƵŶĚŝŶŐ�ƉƌŽǀŝĚĞƐ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ƚŽ�ƉƵƌƐƵĞ�ŶĞĞĚĞĚ�/d�ĂŶĚ�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ�ŝŶŝƟĂƟǀĞƐ͖ 
• �ŽůůĂďŽƌĂƟŽŶ�ǁŝƚŚ��hEz Ɛ͛�KĸĐĞ�ŽĨ��ŽŵƉƵƟŶŐ�ĂŶĚ�/ŶĨŽƌŵĂƟŽŶ�^ĞƌǀŝĐĞƐ�ƚŽ�ƉƵƌƐƵĞ�/d�ƉƌŽũĞĐƚƐ�ĂŶĚ�

ƐŽŌǁĂƌĞ�ůŝĐĞŶƐŝŶŐ�ǁŝůů�ĐŽŶƟŶƵĞ�ƚŽ�ƉƌŽǀŝĚĞ�ĞĐŽŶŽŵǇͲŽĨͲƐĐĂůĞ�ĐŽƐƚͲƐĂǀŝŶŐƐ͖�ĂŶĚ�
• /ŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�ZĞƐŽƵƌĐĞ�Ϯϱ�ƐĐŚĞĚƵůŝŶŐ�ƐŽŌǁĂƌĞ�ǁŝůů�ĨĂĐŝůŝƚĂƚĞ�ƐƉĂĐĞ�ĂƐƐŝŐŶŵĞŶƚƐ�ŝŶ�ŽƌĚĞƌ�ƚŽ�

ŵĂǆŝŵŝǌĞ�ĞĸĐŝĞŶƚ�ƵƐĞ�ŽĨ�ĐůĂƐƐƌŽŽŵ�ĂŶĚ�ŐĞŶĞƌĂůͲƉƵƌƉŽƐĞ�ƐƉĂĐĞƐ�ĐĂŵƉƵƐͲǁŝĚĞ͘ 

ϯϬ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϬ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ƐǇƐƚĞŵĂƟĐĂůůǇ�ĞǀĂůƵĂƚĞƐ�ŝƚƐ͙ŽƚŚĞƌ�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ŵĂŬĞƐ�ƉƵďůŝĐ�ŚŽǁ�ǁĞůů�ĂŶĚ�ŝŶ�ǁŚĂƚ�ǁĂǇƐ�ŝƚ�ŝƐ�
ĂĐĐŽŵƉůŝƐŚŝŶŐ�ŝƚƐ�ƉƵƌƉŽƐĞƐ͘ 
ϯϭ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϭ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ŚĂƐ�ĚŽĐƵŵĞŶƚĞĚ�ĮŶĂŶĐŝĂů�ƌĞƐŽƵƌĐĞƐ͕�ĨƵŶĚŝŶŐ�ďĂƐĞ͕�ĂŶĚ�ƉůĂŶƐ�ĨŽƌ�ĮŶĂŶĐŝĂů�ĚĞǀĞůŽƉŵĞŶƚ͕�
ŝŶĐůƵĚŝŶŐ�ƚŚŽƐĞ�ĨƌŽŵ�ĂŶǇ�ƌĞůĂƚĞĚ�ĞŶƟƟĞƐ͘ 
ϯϮ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϴ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ƐǇƐƚĞŵĂƟĐĂůůǇ�ĞǀĂůƵĂƚĞƐ�ŝƚƐ�ĞĚƵĐĂƟŽŶĂů�ĂŶĚ�ŽƚŚĞƌ�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ŵĂŬĞƐ�ƉƵďůŝĐ�ŚŽǁ�ǁĞůů�ĂŶĚ�ŝŶ�
ǁŚĂƚ�ǁĂǇƐ�ŝƚ�ŝƐ�ĂĐĐŽŵƉůŝƐŚŝŶŐ�ŝƚƐ�ƉƵƌƉŽƐĞƐ͘ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://www.dropbox.com/s/g8bjunmygoy2dqa/Administration%20&%20Finance%20Newsletters%202012-2017.pdf?dl=0
https://www.dropbox.com/s/g8bjunmygoy2dqa/Administration%20&%20Finance%20Newsletters%202012-2017.pdf?dl=0
https://www.dropbox.com/s/5xfdaogxp7vchzk/5-Year+Reso-A_Capital%20Requests_CityTech%202016.pdf?dl=0
https://www.dropbox.com/s/tc3nxb8n81zgvs1/5-Year+Reso-A_Capital%20Requests_CityTech%202017.pdf?dl=0
https://www.dropbox.com/s/4zsomme7tqh3ufb/G600%20and%20G608%20Student%20Survey%20Spring%202017.xlsx?dl=0
https://www.dropbox.com/s/4zsomme7tqh3ufb/G600%20and%20G608%20Student%20Survey%20Spring%202017.xlsx?dl=0
https://www.dropbox.com/s/azkciorviuszach/V217%20Student%20Survey%20Spring%202017.xlsx?dl=0
https://www.dropbox.com/s/4s8u5vxx0velzuw/OCIS%20Newsletter%20Spring%202017.pdf?dl=0
https://www.dropbox.com/s/a1djeuuu9s3vhvk/Strategic%20Technology%20Initiatives%20Spreadsheet.xlsx?dl=0
http:constituents.32


ϵϭ New York City College of Technology

�
�
�
�

�
�

�
�

�
�

�
�

�

�ƌŝƚĞƌŝŽŶ�ϱ͘�tĞůůͲĚĞĮŶĞĚ�ĚĞĐŝƐŝŽŶͲŵĂŬŝŶŐ�ƉƌŽĐĞƐƐĞƐ�ĂŶĚ�ĐůĞĂƌ�ĂƐƐŝŐŶŵĞŶƚ�ŽĨ�
ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĂŶĚ�ĂĐĐŽƵŶƚĂďŝůŝƚǇ͖ 

�ŝƚǇ�dĞĐŚ�ŝƐ�ŽŶĞ�ŽĨ�ϭϭ�ƐĞŶŝŽƌ�ĐŽůůĞŐĞƐ͕�ƐĞǀĞŶ�ĐŽŵŵƵŶŝƚǇ�ĐŽůůĞŐĞƐ�ĂŶĚ�ĨŽƵƌ�ŐƌĂĚƵĂƚĞ�Žƌ�ƉƌŽĨĞƐƐŝŽŶĂů�
ƐĐŚŽŽůƐ�ŝŶ�ƚŚĞ��ŝƚǇ�hŶŝǀĞƌƐŝƚǇ�ŽĨ�EĞǁ�zŽƌŬ͘��Ɛ�ŽƵƚůŝŶĞĚ�ŝŶ�^ĞĐƟŽŶ�ϲϮϬϰ�ŽĨ�ƚŚĞ�EĞǁ�zŽƌŬ��ĚƵĐĂƟŽŶ�>Ăǁ͕�
�hEz�ŚĂƐ�Ă�ŐŽǀĞƌŶŝŶŐ�ďŽĂƌĚ�ŽĨ�ϭϳ�ƚƌƵƐƚĞĞƐ͕�ǁŝƚŚ�ϭϬ�ŵĞŵďĞƌƐ�ĂƉƉŽŝŶƚĞĚ�ďǇ�ƚŚĞ�'ŽǀĞƌŶŽƌ�ĂŶĚ�ĮǀĞ�
ĂƉƉŽŝŶƚĞĚ�ďǇ�ƚŚĞ�DĂǇŽƌ�ŽĨ�EĞǁ�zŽƌŬ��ŝƚǇ�ǁŝƚŚ�ƚŚĞ�ĂĚǀŝĐĞ�ĂŶĚ�ĐŽŶƐĞŶƚ�ŽĨ�ƚŚĞ�EĞǁ�zŽƌŬ�^ƚĂƚĞ�^ĞŶĂƚĞ͘�dŚĞ�
�hEz��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ�;�KdͿ�ŚĂƐ�ŽǀĞƌƐŝŐŚƚ�ŽǀĞƌ�Ăůů�ďƌĂŶĐŚĞƐ�ŽĨ��hEz�ĂŶĚ�ŝƐ�ƌĞƐƉŽŶƐŝďůĞ�ĨŽƌ�ŐŽǀĞƌŶŝŶŐ�
ĂŶĚ�ĂĚŵŝŶŝƐƚĞƌŝŶŐ�Ăůů�ĐŽŶƐƟƚƵĞŶƚ�ĐŽůůĞŐĞƐ͘��ǇůĂǁƐ��hEz��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ͕��hEz��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ�
,ĂŶĚďŽŽŬ͕�DŝŶƵƚĞƐ�ŽĨ��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ�DĞĞƟŶŐƐ͘ 

dŚĞ��Kd��ǇůĂǁƐ�ŽƵƚůŝŶĞ�ƚŚĞ�ĂƵƚŚŽƌŝƚǇ�ĂŶĚ�ĚƵƟĞƐ�ŽĨ�ƚŚĞ�ĐŚĂŶĐĞůůŽƌ͕ �ƉƌĞƐŝĚĞŶƚ͕�ĂŶĚ�ĚĞĂŶƐ͕�ĚĞƉĂƌƚŵĞŶƚ �
ĐŚĂŝƌƐ͕�ĂŶĚ�ĨĂĐƵůƚǇ�Ăƚ�ƚŚĞ�ŝŶĚŝǀŝĚƵĂů�ĐŽůůĞŐĞƐ͘�dŚĞ��ŚĂŶĐĞůůŽƌ�ŝƐ�ĂƉƉŽŝŶƚĞĚ�ďǇ�ƚŚĞ��Kd�ĂŶĚ�ƐĞƌǀĞƐ�ĂƐ�ƚŚĞ �
ĐŚŝĞĨ�ĞǆĞĐƵƟǀĞ͕�ĞĚƵĐĂƟŽŶĂů�ĂŶĚ�ĂĚŵŝŶŝƐƚƌĂƟǀĞ�ŽĸĐĞƌ͘ �dŚĞ�ƉƌĞƐŝĚĞŶƚ�ŽĨ�ĞĂĐŚ�ĐŽůůĞŐĞ�ŝƐ�ĂƉƉŽŝŶƚĞĚ�ďǇ�ƚŚĞ �
�Kd�ƵƉŽŶ�ƌĞĐŽŵŵĞŶĚĂƟŽŶ�ŽĨ�ƚŚĞ��ŚĂŶĐĞůůŽƌ�ĂŶĚ�ŚĂƐ�ĨƵůů�ĂƵƚŚŽƌŝƚǇ�ŽǀĞƌ�Ăůů�ŵĂƩĞƌƐ�ŽĨ�ƚŚĞ�ĐŽůůĞŐĞ͘�dŚĞ �
ƉƌĞƐŝĚĞŶƚ�ŽĨ�ƚŚĞ�ĐŽůůĞŐĞ�ŝƐ�ĂŶ�͞ĂĚǀŝƐŽƌ�ĂŶĚ�ĞǆĞĐƵƟǀĞ�ĂŐĞŶƚ�ŽĨ�ƚŚĞ�ĐŚĂŶĐĞůůŽƌ�͙�ǁŝƚŚ�ĨƵůů�ĚŝƐĐƌĞƟŽŶĂƌǇ�ƉŽǁĞƌ �
ƚŽ�ĐĂƌƌǇ�ŝŶƚŽ�ĞīĞĐƚ�ƚŚĞ�ďǇůĂǁƐ͕�ƌĞƐŽůƵƟŽŶƐ͕�ĂŶĚ�ƉŽůŝĐŝĞƐ�ŽĨ�ƚŚĞ�ďŽĂƌĚ͕�ƚŚĞ�ůĂǁĨƵů�ƌĞƐŽůƵƟŽŶƐ�ŽĨ�ĂŶǇ�ďŽĂƌĚ �
ĐŽŵŵŝƩĞĞƐ͕�ĂŶĚ�ƉŽůŝĐŝĞƐ͕�ƉƌŽŐƌĂŵƐ͕�ĂŶĚ�ůĂǁĨƵů�ƌĞƐŽůƵƟŽŶƐ�ŽĨ�ƚŚĞ�ƐĞǀĞƌĂů�ĨĂĐƵůƟĞƐ�ĂŶĚ�ƐƚƵĚĞŶƚƐ�ǁŚĞƌĞ �
ĂƉƉƌŽƉƌŝĂƚĞ͘͟ ��ŝƚǇ�dĞĐŚ Ɛ͛�ƉƌĞƐŝĚĞŶƚ�ŝĚĞŶƟĮĞƐ�ĂŶĚ�ŝŵƉůĞŵĞŶƚƐ�ŝŶƐƟƚƵƟŽŶĂů�ƉůĂŶƐ͕�ƐƚĂīƐ�ƚŚĞ�ŽƌŐĂŶŝǌĂƟŽŶ͕ �
ĂůůŽĐĂƚĞƐ�ƌĞƐŽƵƌĐĞƐ͕�ĂŶĚ�ĚŝƌĞĐƚƐ�ƚŚĞ�ŝŶƐƟƚƵƟŽŶ�ƚŽǁĂƌĚ�ĂƩĂŝŶŝŶŐ�ƚŚĞ�ŐŽĂůƐ�ĂŶĚ�ŽďũĞĐƟǀĞƐ�ƐĞƚ�ĨŽƌƚŚ�ŝŶ�ŝƚƐ �
ŵŝƐƐŝŽŶ͕�ŝŶĐůƵĚŝŶŐ�ƚŚĞ�ĞǆƉĂŶƐŝŽŶ�ĂŶĚ�ŵŽĚĞƌŶŝǌĂƟŽŶ�ŽĨ�ƚŚĞ�ƉŚǇƐŝĐĂů�ƐƚƌƵĐƚƵƌĞ�ŽĨ�ƚŚĞ�ĐŽůůĞŐĞ͕�ƚŚĞ�ĐƌĞĂƟŽŶ �
ŽĨ�ƉĂƌƚŶĞƌƐŚŝƉƐ�ƚŚĂƚ�ďĞŶĞĮƚ�ƚŚĞ�ŽƌŐĂŶŝǌĂƟŽŶ͕�ƚŚĞ�ĞǆƉĂŶƐŝŽŶ�ŽĨ�ĨĂĐƵůƚǇ�ůŝŶĞƐ͕�ĂŶĚ�ŝŶĐƌĞĂƐĞĚ�ĞŵƉŚĂƐŝƐ�ŽŶ �
ƐĐŚŽůĂƌůǇ�ǁŽƌŬ͘��ǇůĂǁƐ��hEz��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ͕�^ĞĐƟŽŶ�ϭϭ͘ϰ͖� �Kd�DĂŶƵĂů�ŽĨ�'ĞŶĞƌĂů�WŽůŝĐǇͺϱ͘Ϭϱ͘ 

�ŝƚǇ�dĞĐŚ Ɛ͛�ƚŚƌĞĞ�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚƐ�;WƌŽǀŽƐƚ�ĂŶĚ�sW�ĨŽƌ��ĐĂĚĞŵŝĐ��īĂŝƌƐ͕�sW�ĨŽƌ��ŶƌŽůůŵĞŶƚ�DĂŶĂŐĞŵĞŶƚ�ĂŶĚ �
^ƚƵĚĞŶƚ��īĂŝƌƐ͕�ĂŶĚ�sW�ĨŽƌ��ĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ�&ŝŶĂŶĐĞͿ͕�ƚŚĞ�ƐƉĞĐŝĂů�ĐŽƵŶƐĞů͕�ĂŶĚ�ƚŚĞ�ĞǆĞĐƵƟǀĞ�ĚŝƌĞĐƚŽƌ �
ŽĨ�ƚŚĞ�KĸĐĞ�ŽĨ�&ĂĐƵůƚǇ�ĂŶĚ�^ƚĂī�ZĞůĂƟŽŶƐ͕�ƌĞƉŽƌƚ�ĚŝƌĞĐƚůǇ�ƚŽ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ͘�dŚĞ�ƌĞƉŽƌƟŶŐ�ƐƚƌƵĐƚƵƌĞƐ �
ƵŶĚĞƌ�ƚŚĞ�ƚŚƌĞĞ�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚƐ�ĂƌĞ�ƌĞƉƌĞƐĞŶƚĞĚ�ŝŶ�ƚŚĞ�ŽƌŐĂŶŝǌĂƟŽŶĂů�ĐŚĂƌƚƐ�KƌŐĂŶŝǌĂƟŽŶĂů��ŚĂƌƚ�Ez��d͕ �
KƌŐĂŶŝǌĂƟŽŶĂů��ŚĂƌƚ�KĸĐĞ�ŽĨ�ƚŚĞ�WƌĞƐŝĚĞŶƚ͕� KƌŐĂŶŝǌĂƟŽŶĂů��ŚĂƌƚ��ĐĂĚĞŵŝĐ��īĂŝƌƐ͕ �KƌŐĂŶŝǌĂƟŽŶĂů��ŚĂƌƚ �
�ŶƌŽůůŵĞŶƚ�DĂŶĂŐĞŵĞŶƚ�ĂŶĚ�^ƚƵĚĞŶƚ��īĂŝƌƐ͕ �KƌŐĂŶŝǌĂƟŽŶĂů��ŚĂƌƚ��ĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ�&ŝŶĂŶĐĞ͘�dŚĞƌĞ�ŝƐ �
ŶŽ�ĐŽůůĞŐĞ�ďŽĂƌĚ�ŽĨ�ƚƌƵƐƚĞĞƐ�͘ 

dŚĞ�WĞƌƐŽŶŶĞů�ĂŶĚ��ƵĚŐĞƚ��ŽŵŵŝƩĞĞ�;WΘ�Ϳ�ŝƐ�ĐŚĂŝƌĞĚ�ďǇ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ�ĂŶĚ�ŵĞĞƚƐ�Ăƚ�ůĞĂƐƚ�ŵŽŶƚŚůǇ�ĚƵƌŝŶŐ 
ƚŚĞ�ĂĐĂĚĞŵŝĐ�ǇĞĂƌ͘ �dŚĞ�ƉƌĞƐŝĚĞŶƚ�ƉƌŽǀŝĚĞƐ�ĮƐĐĂů�ƵƉĚĂƚĞƐ�Ăƚ�ŵŽƐƚ�ŵĞĞƟŶŐƐ͘�/Ŷ�ĂĐĐŽƌĚĂŶĐĞ�ǁŝƚŚ�ƚŚĞ��Kd 
�ǇůĂǁƐ͕�ƚŚĞ�ĐŽůůĞŐĞ�WĞƌƐŽŶŶĞů�ĂŶĚ��ƵĚŐĞƚ�;WΘ�Ϳ��ŽŵŵŝƩĞĞ�ŵĂŬĞƐ�ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ�ƚŽ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ 
ƌĞŐĂƌĚŝŶŐ�ƚŚĞ�ĂƉƉŽŝŶƚŵĞŶƚ͕�ƚĞŶƵƌĞ͕�ĂŶĚ�ƉƌŽŵŽƟŽŶ�ŽĨ�ĂĐĂĚĞŵŝĐ�ƉĞƌƐŽŶŶĞů�ĨŽůůŽǁŝŶŐ�ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ 
ŵĂĚĞ�Ăƚ�ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚ�ůĞǀĞů͘�dŚĞ�WΘ��ĐŽŶƐŝƐƚƐ�ŽĨ�ϯϬ�ǀŽƟŶŐ�ŵĞŵďĞƌƐͶƚŚĞ�ĐŚĂŝƌƐ�ŽĨ�ƚŚĞ�Ϯϴ�ĚĞƉĂƌƚŵĞŶƚƐ 
;ǁŚŝĐŚ�ŝŶĐůƵĚĞƐ�ƚŚĞ�ůŝďƌĂƌǇ�ĂŶĚ�^ƚƵĚĞŶƚƐ��īĂŝƌƐ�ƉůƵƐ�Ϯϲ�ĂĐĂĚĞŵŝĐ�ĚĞƉĂƌƚŵĞŶƚƐͿ͕�ƚŚĞ�ƉƌŽǀŽƐƚ�ĂŶĚ�ƚŚĞ�ĚĞĂŶ 
ŽĨ��ŽŶƟŶƵŝŶŐ��ĚƵĐĂƟŽŶ͘�dŚĞ�ĞǆĞĐƵƟǀĞ�ĚŝƌĞĐƚŽƌ�ŽĨ�ƚŚĞ�KĸĐĞ�ŽĨ�&ĂĐƵůƚǇ�ĂŶĚ�^ƚĂī�ZĞůĂƟŽŶƐ�;K&^ZͿ�ĂŶĚ 
>ĂďŽƌ��ĞƐŝŐŶĞĞ�ƐĞƌǀĞƐ�ĂƐ�ƐĞĐƌĞƚĂƌǇ�ƚŽ�ƚŚĞ�ĐŽŵŵŝƩĞĞ͘�DŝŶƵƚĞƐ�ŽĨ�WΘ��ŵĞĞƟŶŐƐ�ĂƌĞ�ĂǀĂŝůĂďůĞ�ŝŶ�ƚŚĞ�K&^Z͘ 

^ĞĐƟŽŶ�ϴ͘ϭϭ�ŝŶ��ƌƟĐůĞ�s///�ŽĨ�ƚŚĞ��Kd��ǇůĂǁƐ�ĂĚĚƌĞƐƐĞƐ�ƚŚĞ�ƉŽǁĞƌ�ŽĨ�ŝŶĚŝǀŝĚƵĂů�ĐŽůůĞŐĞƐ�ƚŽ�ĞƐƚĂďůŝƐŚ 
ƚŚĞŝƌ�ŽǁŶ�ŐŽǀĞƌŶĂŶĐĞ�ƉůĂŶƐ͘��ŽůůĞŐĞ��ŽƵŶĐŝů�ĞƐƚĂďůŝƐŚĞƐ�ĐŽůůĞŐĞ�ƉŽůŝĐǇ�ŽŶ�Ăůů�ŵĂƩĞƌƐ�ĞǆĐĞƉƚ�ĨŽƌ�ƚŚŽƐĞ 
ƐƉĞĐŝĮĐĂůůǇ�ƌĞƐĞƌǀĞĚ�ďǇ�ƚŚĞ��Kd��ǇůĂǁƐ͕�ƐƚĂƚĞ�ůĂǁƐ�Žƌ�ĐŽůůĞĐƟǀĞ�ďĂƌŐĂŝŶŝŶŐ�ĂŐƌĞĞŵĞŶƚƐ͘��ŝƚǇ�dĞĐŚ Ɛ͛ 
ŐŽǀĞƌŶĂŶĐĞ�ƉůĂŶ�ŽƵƚůŝŶĞƐ�ƚŚĞ�ĐŽŶƐƟƚƵƟŽŶ�ŽĨ��ŽůůĞŐĞ��ŽƵŶĐŝů͕�ĚĞƉĂƌƚŵĞŶƚĂů�ĞůĞĐƟŽŶƐ͕�ĂŶĚ�ĂĚŵŝŶŝƐƚƌĂƟǀĞ 
ĂĐĐŽƵŶƚĂďŝůŝƚǇ��ŝƚǇ�dĞĐŚ�'ŽǀĞƌŶĂŶĐĞ�WůĂŶ͘��ŽůůĞŐĞ��ŽƵŶĐŝů�ŵĞŵďĞƌƐŚŝƉ�ŝŶĐůƵĚĞƐ�Ğǆ�ŽĸĐŝŽ�ŵĞŵďĞƌƐ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://www.dropbox.com/s/0gmme8pnybwbqaw/Bylaws%20CUNY%20Board%20of%20Trustees.pdf?dl=0
http://www2.cuny.edu/about/trustees/handbook/
http://www2.cuny.edu/about/trustees/handbook/
http://www2.cuny.edu/about/trustees/the-board-of-trustees/
https://www.dropbox.com/s/0gmme8pnybwbqaw/Bylaws%20CUNY%20Board%20of%20Trustees.pdf?dl=0
https://www.dropbox.com/s/finymizvgqjmxtp/BOT%20Manual%20of%20General%20Policy_5.05.pdf?dl=0
https://www.dropbox.com/s/4keumjip0mbti7b/Organizational%20Chart%20NYCCT.pdf?dl=0
https://www.dropbox.com/s/73z9jk4e9aewu43/Organizational%20Chart%20Office%20of%20the%20President.pdf?dl=0
https://www.dropbox.com/s/shz5wkw7dnqpbyq/Organizational%20Chart%20Academic%20Affairs.pdf?dl=0
https://www.dropbox.com/s/6ap4aymveicauj1/Organizational%20Chart%20Enrollment%20Management%20and%20Student%20Affairs.pdf?dl=0
https://www.dropbox.com/s/6ap4aymveicauj1/Organizational%20Chart%20Enrollment%20Management%20and%20Student%20Affairs.pdf?dl=0
https://www.dropbox.com/s/w1wufvt5a4d865p/Organizational%20Chart%20Administration%20&%20Finance.pdf?dl=0
https://www.dropbox.com/s/eao67fo950qhqfl/City%20Tech%20Governance%20Plan.pdf?dl=0
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ǁŝƚŚ�ǀŽƟŶŐ�ƌŝŐŚƚƐ�;Ğ͘Ő͕͘�ƉƌĞƐŝĚĞŶƚ͕�ƉƌŽǀŽƐƚ͕�Ăůů�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚƐ͕�ĚĞĂŶƐͿ͕�ĐŚĂŝƌƐ�ĨƌŽŵ�ĞĂĐŚ�ŝŶƐƚƌƵĐƟŽŶĂů 
ĚĞƉĂƌƚŵĞŶƚ͕�ĂŶĚ�ǀŽƟŶŐ�ƵŶŝƚ�;ŝŶĐůƵĚŝŶŐ�ĐŽůůĞŐĞ�ůĂďŽƌĂƚŽƌǇ�ƚĞĐŚŶŝĐŝĂŶƐ�ĂŶĚ�ŚŝŐŚĞƌ�ĞĚƵĐĂƟŽŶ�ŽĸĐĞƌ�ƐĞƌŝĞƐͿ͕ 
ĂŶĚ�ĞůĞĐƚĞĚ�ĚĞůĞŐĂƚĞƐͲĂƚͲůĂƌŐĞ�ĂŶĚ�ƐƚƵĚĞŶƚ�ĚĞůĞŐĂƚĞƐ͘�dŚĞ�ŐŽǀĞƌŶĂŶĐĞ�ƉůĂŶ�ŽƵƚůŝŶĞƐ�ƚŚĞ�ƉŽǁĞƌ�ĂŶĚ�ĚƵƟĞƐ 
ŽĨ��ŽůůĞŐĞ��ŽƵŶĐŝů Ɛ͛�ŽĸĐĞƌƐ�ĂŶĚ�ĂƌĞĂƐ�ŽĨ�ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ŽĨ�ŝƚƐ�ƐĞǀĞŶ�ĂĚǀŝƐŽƌǇ�ĐŽŵŵŝƩĞĞƐ͗��ƵĚŐĞƚ͕��ƵŝůĚŝŶŐ 
ĂŶĚ�'ƌŽƵŶĚƐ͕��ƵƌƌŝĐƵůƵŵ͕�>ĞŐŝƐůĂƟǀĞ͕�WĞƌƐŽŶŶĞů͕�^ƚƵĚĞŶƚƐ͕�ĂŶĚ�dĞĐŚŶŽůŽŐǇ͘ �dŚĞƐĞ�^ƚĂŶĚŝŶŐ��ŽŵŵŝƩĞĞƐ 
ŵĞĞƚ�ŽŶĐĞ�Ă�ŵŽŶƚŚ�ĨŽƌ�ĚĞůŝďĞƌĂƟŽŶ�ĂŶĚ�ƌĞƉŽƌƚ�Ăƚ�ƚŚĞ�ŵŽŶƚŚůǇ�ŐĞŶĞƌĂů�ŵĞĞƟŶŐƐ�ŽĨ�ƚŚĞ��ŽůůĞŐĞ��ŽƵŶĐŝů͘ 

dŚĞ��ŽůůĞŐĞ��ŽƵŶĐŝů��ƵƌƌŝĐƵůƵŵ��ŽŵŵŝƩĞĞ�ĞǀĂůƵĂƚĞƐ�ĐƵƌƌŝĐƵůƵŵ͕�ŝŶĐůƵĚŝŶŐ�ƚŚĞ�ƌĞǀŝĞǁ�ŽĨ�ƉƌŽƉŽƐĂůƐ�ƚŽ�
ĚĞǀĞůŽƉ�ĂŶĚͬŽƌ�ŵŽĚŝĨǇ�ĐƵƌƌŝĐƵůĂ͕�ĂŶĚ�ƚŽ�ĨŽƌŵƵůĂƚĞ�ĐƵƌƌŝĐƵůƵŵ�ƉŽůŝĐǇ͕ �ĂŌĞƌ�ĚĞǀĞůŽƉŵĞŶƚ�ĂŶĚ�ĂƉƉƌŽǀĂů�
Ăƚ�ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚĂů�ůĞǀĞů�ĂŶĚ�ƐŝŐŶͲŽī�ďǇ�ƚŚĞ�ĚĞĂŶ͘��ůů�ŶĞǁ�ƉƌŽŐƌĂŵƐ�ƵŶĚĞƌŐŽ�ĂŶŽƚŚĞƌ�ůĞǀĞů�ŽĨ�ƌĞǀŝĞǁ�
Ăƚ��hEz�KĸĐĞ�ŽĨ��ĐĂĚĞŵŝĐ��īĂŝƌƐ�ďĞĨŽƌĞ�ƌĞĐĞŝǀŝŶŐ�ĂƉƉƌŽǀĂů�ĨƌŽŵ�EĞǁ�zŽƌŬ�^ƚĂƚĞ͘��hEz�ĂŶĚ�ƐƚĂƚĞ�
ŐƵŝĚĞůŝŶĞƐ�ƌĞƋƵŝƌĞ�ƉƌŽƉŽƐĂůƐ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ƚŚĂƚ�ŶĞǁ�ƉƌŽŐƌĂŵƐ�ŵĞĞƚ�ǁŽƌŬĨŽƌĐĞ�ŶĞĞĚƐ�ĂŶĚ�ĂƌĞ�ĮƐĐĂůůǇ�
ǀŝĂďůĞ��ŽůůĞŐĞ��ŽƵŶĐŝů��ƵƌƌŝĐƵůƵŵ��ŽŵŵŝƩĞĞ͘�dŚĞ��ƵŝůĚŝŶŐƐ�ĂŶĚ�'ƌŽƵŶĚƐ��ŽŵŵŝƩĞĞ�ŝƐ�ĐŽůůĂďŽƌĂƟŶŐ�
ǁŝƚŚ�ƚŚĞ�dĞĐŚŶŽůŽŐǇ��ŽŵŵŝƩĞĞ�ƚŽ�ƉƌŽĚƵĐĞ�ŶĞǁ�ŵŽĚĞůƐ�ŽĨ�ĐůĂƐƐƌŽŽŵ�ĚĞƐŝŐŶ�ƚŚĂƚ�ŝŶĐŽƌƉŽƌĂƚĞ�ŐĞŶĞƌĂů�
ĞĚƵĐĂƟŽŶ�ƉƌŝŶĐŝƉůĞƐ͘�dŚĞ��ƵĚŐĞƚ��ŽŵŵŝƩĞĞ�ŝƐ�͞ƌĞƐƉŽŶƐŝďůĞ�ĨŽƌ�ƌĞĐŽŵŵĞŶĚĂƟŽŶ͕�ƌĞǀŝĞǁ�ĂŶĚ�ĞǀĂůƵĂƟŽŶ�
ŽĨ�ƉŽůŝĐǇ�ƌĞůĂƟŶŐ�ƚŽ�ƚŚĞ�ĮŶĂŶĐŝĂů�ƉůĂŶŶŝŶŐ͕�ďƵĚŐĞƚ�ĂůůŽĐĂƟŽŶƐ͕�ƚŚĞ�ƵƐĞ�ŽĨ�ĂůůŽĐĂƚĞĚ�ĨƵŶĚƐ�ĂŶĚ�ůŽŶŐͲ
ƚĞƌŵ�ƉůĂŶŶŝŶŐ�ŽĨ�ƚŚĞ�ĐŽůůĞŐĞ͟��ŝƚǇ�dĞĐŚ�'ŽǀĞƌŶĂŶĐĞ�WůĂŶ͕��ƌƟĐůĞ�s͘ ��͘�ϭϬ͘ϯϯ�dŚĞ�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚ�ĨŽƌ�
ĂĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ�ĮŶĂŶĐĞ�ŝƐ�ŝŶ�ĂƩĞŶĚĂŶĐĞ�Ăƚ�ƚŚĞ��ƵĚŐĞƚ��ŽŵŵŝƩĞĞ�ƌĞŐƵůĂƌůǇ͘�dŚĞ�ĐŽŵŵŝƩĞĞ�ŝƐ�
ƌĞƋƵŝƌĞĚ�ƚŽ�ƉƌŽĚƵĐĞ�Ă�ƌĞƉŽƌƚ�ƚŽ��ŽůůĞŐĞ��ŽƵŶĐŝů�ĞǀĞƌǇ�ĂĐĂĚĞŵŝĐ�ǇĞĂƌ͘ �dŚĞ�ƉƌĞƐŝĚĞŶƚ�ĂůƐŽ�ĂƩĞŶĚƐ�ƚŚĞ�
ŵŽŶƚŚůǇ��ŽůůĞŐĞ��ŽƵŶĐŝů�ŐĞŶĞƌĂů�ŵĞĞƟŶŐƐ�ĂŶĚ�ƌĞƉŽƌƚƐ�ŽŶ�ŵĂƩĞƌƐ�ŽĨ�ďƵĚŐĞƚ�ĂŶĚ�ĂĚŵŝŶŝƐƚƌĂƟŽŶ͕�ǁŝƚŚ�
ŽƉƉŽƌƚƵŶŝƚǇ�ĨŽƌ�ƋƵĞƐƟŽŶƐ�ĂŶĚ�ƌĞƐƉŽŶƐĞƐ�ĨƌŽŵ�ƚŚŽƐĞ�ŝŶ�ĂƩĞŶĚĂŶĐĞ͘�

sŝĐĞ�ƉƌĞƐŝĚĞŶƚƐ͕�ĚĞĂŶƐ͕�ŽƚŚĞƌ��ǆĞĐƵƟǀĞ��ŽŵƉĞŶƐĂƟŽŶ�WůĂŶ�;��WͿ�ĂĚŵŝŶŝƐƚƌĂƚŽƌƐ�ǁŚŽ�ŽǀĞƌƐĞĞ�ƵŶŝƚƐ͕ �
ĂĐĂĚĞŵŝĐ�ĚĞƉĂƌƚŵĞŶƚ�ĐŚĂŝƌƐ͕�,ŝŐŚĞƌ��ĚƵĐĂƟŽŶ�KĸĐĞƌƐ�;,�KƐͿ͕�ĂŶĚ�ŶŽŶͲŝŶƐƚƌƵĐƟŽŶĂů�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ĂƌĞ �
ĞǀĂůƵĂƚĞĚ�ƌĞŐƵůĂƌůǇ�ĂŶĚ�ƐǇƐƚĞŵĂƟĐĂůůǇ�ďǇ�ƚŚĞŝƌ�ƐƵƉĞƌǀŝƐŽƌƐ͘�YƵĂŶƟƚĂƟǀĞ�ĂŶĚ�ƋƵĂůŝƚĂƟǀĞ�ŐŽĂůƐ�ĂŶĚ�ƚĂƌŐĞƚƐ �
ĂƌĞ�ƐƵďŵŝƩĞĚ�ĂŶŶƵĂůůǇ�ďǇ�ĂĚŵŝŶŝƐƚƌĂƚŽƌƐ͕�ĚĞĂŶƐ͕�ĂŶĚ�ĚĞƉĂƌƚŵĞŶƚ�ĐŚĂŝƌƐ͖�ŽƵƚĐŽŵĞƐ�ĂƌĞ�ƌĞǀŝĞǁĞĚ�Ăƚ�ƚŚĞ�ĞŶĚ �
ŽĨ�ƚŚĞ�ǇĞĂƌ�ĂŶĚ�ďĞĐŽŵĞ�Ă�ƉĂƌƚ�ŽĨ�ƚŚĞ�ƌĞĐŽƌĚ�ŝŶ�ƚŚĞ�ĂŶŶƵĂů�ĞǀĂůƵĂƟŽŶ�ƉƌŽĐĞƐƐϯϰ (^ĞĞ�^ƚĂŶĚĂƌĚ�/͕��ƌŝƚĞƌŝŽŶ�ϰͿ͘ 

�ĞĐŝƐŝŽŶͲŵĂŬŝŶŐ�Ăƚ��ŝƚǇ�dĞĐŚ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŝŶŇƵĞŶƟĂů�ŐƌŽƵƉƐ�ƚŚĂƚ�ŝŶĐůƵĚĞ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ Ɛ͛�ĐĂďŝŶĞƚ͕�
WĞƌƐŽŶŶĞů�ĂŶĚ��ƵĚŐĞƚ�;WΘ�Ϳ͕�ĚĞƉĂƌƚŵĞŶƚĂů�ŐŽǀĞƌŶĂŶĐĞ͕��ŽůůĞŐĞ��ŽƵŶĐŝů͕�ĂŶĚ�^ƚƵĚĞŶƚ�'ŽǀĞƌŶŵĞŶƚ͘�dŚĞ�
ĚĞĐŝƐŝŽŶͲŵĂŬŝŶŐ�ĂŶĚ�ŽƌŐĂŶŝǌĂƟŽŶĂů�ƐƚƌƵĐƚƵƌĞƐ�Ăƚ��ŝƚǇ�dĞĐŚ�ĂƌĞ�ĐůĞĂƌůǇ�ĚĞůŝŶĞĂƚĞĚ�ǁŝƚŚ�ĚĞĮŶĞĚ�ƌĞƉŽƌƟŶŐ�
ƌĞůĂƟŽŶƐŚŝƉƐ͕�ƉĞƌĨŽƌŵĂŶĐĞ�ĂƐƐĞƐƐŵĞŶƚ͕�ĂŶĚ�ĂĐĐŽƵŶƚĂďŝůŝƚǇ͘��ŽůůĞŐĞ�ĞǆĞĐƵƟǀĞ͕�ĂĚŵŝŶŝƐƚƌĂƟǀĞ͕�ĂŶĚ�
ĂĐĂĚĞŵŝĐ�ŵĂŶĂŐĞŵĞŶƚ�ŝƐ�ĞǀĂůƵĂƚĞĚ�ŽŶ�ĂŶŶƵĂů�ŐŽĂůƐ�ĂŶĚ�ƚĂƌŐĞƚƐ�ĨŽƌ�ƚŚĞŝƌ�ƌĞƐƉĞĐƟǀĞ�ĂƌĞĂƐ͘�

�ƌŝƚĞƌŝŽŶ�ϲ͘�WůĂŶŶŝŶŐ�ĨŽƌ�ĨĂĐŝůŝƟĞƐ͕�ŝŶĨƌĂƐƚƌƵĐƚƵƌĞ͕�ĂŶĚ�ƚĞĐŚŶŽůŽŐǇ�ŝŶĐůƵĚĞƐ�
ĐŽŶƐŝĚĞƌĂƟŽŶ�ŽĨ�ƐƵƐƚĂŝŶĂďŝůŝƚǇ�ĂŶĚ�ĚĞĨĞƌƌĞĚ�ŵĂŝŶƚĞŶĂŶĐĞ͕�ĂŶĚ�ŝƐ�ůŝŶŬĞĚ�ƚŽ�ƐƚƌĂƚĞŐŝĐ�
ĂŶĚ�ĮŶĂŶĐŝĂů�ƉůĂŶŶŝŶŐ�ƉƌŽĐĞƐƐĞƐ͖ 

�hEz�ĚĞǀĞůŽƉƐ�ĂŶ�ĂŶŶƵĂů�ĐĂƉŝƚĂů�ďƵĚŐĞƚ�ĮǀĞͲǇĞĂƌ�ƌĞƋƵĞƐƚ͕�ǁŚŝĐŚ�ƚĂŬĞƐ�ĂďŽƵƚ�Ɛŝǆ�ŵŽŶƚŚƐ�ƚŽ�ĚĞǀĞůŽƉ͕�
ďĞŐŝŶŶŝŶŐ�ŝŶ��Ɖƌŝů�ĂŌĞƌ�ƚŚĞ�ƐƚĂƚĞ�ďƵĚŐĞƚ�ĞŶĚƐ͘�DĞĞƟŶŐƐ�ĂƌĞ�ŚĞůĚ�ǁŝƚŚ�ƐĞŶŝŽƌ�ƐƚĂī�Ăƚ�ĞǀĞƌǇ�ĐŽůůĞŐĞ�ƚŽ�
ĚŝƐĐƵƐƐ�ƚŚĞ�ƉƌŽŐƌĞƐƐ�ŽĨ�ƚŚĞ�ĞǆŝƐƟŶŐ�ĐŽŶƐƚƌƵĐƟŽŶ�ƉƌŽũĞĐƚƐ͕�ƉƌŝŽƌŝƟĞƐ͕�ĐŽƐƚƐ͕�ĂŶĚ�ƉƌŽĐƵƌĞŵĞŶƚ͘�KǀĞƌ�
ƚŚĞ�ƐƵŵŵĞƌ͕ �ƚŚĞ�ĨĂĐŝůŝƟĞƐ�ƉůĂŶŶŝŶŐ͕�ĐŽŶƐƚƌƵĐƟŽŶ�ĂŶĚ�ŵĂŶĂŐĞŵĞŶƚ�ƐƚĂī�ƌĞĮŶĞƐ�ĚĞƚĂŝůƐ�ŽĨ�ƉƌŽũĞĐƚƐ͕�
ŝŶĐŽƌƉŽƌĂƚĞƐ�ƚŚĞ�ƌĞƐƵůƚƐ�ŽĨ�ƐƚĂƚĞ�ĂŶĚ�ĐŝƚǇ�ďƵĚŐĞƚƐ͕�ĂŶĚ�ƵƉĚĂƚĞƐ�ƐĐŽƉĞƐ�ĂŶĚ�ĐŽƐƚƐ͘�dŚĞ�ĐŽůůĞŐĞ�ƉƌĞƐŝĚĞŶƚƐ�

ϯϯ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϭ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ĚĞŵŽŶƐƚƌĂƚĞƐ�Ă�ƌĞĐŽƌĚ�ŽĨ�ƌĞƐƉŽŶƐŝďůĞ�ĮƐĐĂů�ŵĂŶĂŐĞŵĞŶƚ͕�ŚĂƐ�Ă�ƉƌĞƉĂƌĞĚ�ďƵĚŐĞƚ�ĨŽƌ�ƚŚĞ�
ĐƵƌƌĞŶƚ�ǇĞĂƌ 
ϯϰ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϬ�ʹ�/ŶƐƟƚƵƟŽŶĂů�ƉůĂŶŶŝŶŐ�ŝŶƚĞŐƌĂƚĞƐ�ŐŽĂůƐ�ĨŽƌ�ĂĐĂĚĞŵŝĐ�ĂŶĚ�ŝŶƐƟƚƵƟŽŶĂů�ĞīĞĐƟǀĞŶĞƐƐ�ĂŶĚ�ŝŵƉƌŽǀĞŵĞŶƚ͕�ƐƚƵĚĞŶƚ�
ĂĐŚŝĞǀĞŵĞŶƚ�ŽĨ�ĞĚƵĐĂƟŽŶĂů�ŐŽĂůƐ͕�ƐƚƵĚĞŶƚ�ůĞĂƌŶŝŶŐ͕�ĂŶĚ�ƚŚĞ�ƌĞƐƵůƚƐ�ŽĨ�ĂĐĂĚĞŵŝĐ�ĂŶĚ�ŝŶƐƟƚƵƟŽŶĂů�ĂƐƐĞƐƐŵĞŶƚƐ͘ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://openlab.citytech.cuny.edu/collegecouncil/curriculum-proposals/
https://www.dropbox.com/s/eao67fo950qhqfl/City%20Tech%20Governance%20Plan.pdf?dl=0
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ƚŚĞŶ�ĂƉƉƌŽǀĞ�ƚŚĞŝƌ�ĐŽůůĞŐĞ�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƉƌŝŽƌŝƟĞƐ͕�ǁŚŝĐŚ�ĂƌĞ�ƉƌĞƐĞŶƚĞĚ�ƚŽ�ƚŚĞ��hEz��ŽĂƌĚ�ŽĨ�dƌƵƐƚĞĞƐ�
ŝŶ�KĐƚŽďĞƌ��hEz�DĂƐƚĞƌ�WůĂŶ�ϮϬϭϲͲϮϬϮϬ͕�ƉĂŐĞ�ϭϬϲͲϳ͖�ϱͲzĞĂƌнZĞƐŽͲ�ͺ�ĂƉŝƚĂů�ZĞƋƵĞƐƚƐ��ŝƚǇdĞĐŚ�ϮϬϭϳ͖�
�hEzͲ�ĂƉŝƚĂůͲ�ƵĚŐĞƚͲ&zͲϮϬϭϳͲϮϬϭϴ�ƚŚƌŽƵŐŚ�ϮϬϮϭͲϮϬϮϮ͘ϯϱ�dŚĞ�ŝŶĚŝǀŝĚƵĂů�ĐŽůůĞŐĞƐ�ƉƌŽĚƵĐĞ�ĨŽƵƌͲǇĞĂƌ�
ĮŶĂŶĐŝĂů�ƉůĂŶƐ�ǁŝƚŚ�ƉƌŽũĞĐƚĞĚ�ŽƉĞƌĂƟŶŐ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ĞǆƉĞŶĚŝƚƵƌĞƐ�ƚŚĂƚ�ƉƌŽǀŝĚĞ�Ă�ƌŽĂĚŵĂƉ�ĨŽƌ�ĮƐĐĂů�
ƐƵƐƚĂŝŶĂďŝůŝƚǇ�&zϮϬϭϴ�ϰͲǇĞĂƌ�&/E�E�/�>�W>�E͘ 

�ĂƚĐŚŝŶŐ�ƵƉ�ŽŶ�ĚĞĨĞƌƌĞĚ�ŵĂŝŶƚĞŶĂŶĐĞ�ŚĂƐ�ďĞĞŶ�Ă�ŵĂũŽƌ�ĨŽĐƵƐ�ŽĨ�ĐĂƉŝƚĂů�ƉůĂŶŶŝŶŐ�Ăƚ��ŝƚǇ�dĞĐŚ�ŽǀĞƌ�
ƚŚĞ�ƉĂƐƚ�ĚĞĐĂĚĞ��ĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ�&ŝŶĂŶĐĞ�EĞǁƐůĞƩĞƌƐ�ϮϬϭϮͲϮϬϭϳ͕�^ƚĂƚƵƐ�ŽĨ�DĂũŽƌ�WƌŽũĞĐƚƐ�Ez��d�
:ĂŶƵĂƌǇ�ϮϬϭϲ͕�Ez��&ƵŶĚŝŶŐ͘��ŝƚǇ�dĞĐŚ�ĐŽŶƟŶƵĞƐ�ƚŽ�ƉƌŝŽƌŝƟǌĞ�ƉƌŽũĞĐƚƐ�ƚŽ�ĂĚĚƌĞƐƐ�ĚĞĐĂĚĞƐ�ŽĨ�ĚĞĨĞƌƌĞĚ�
ŵĂŝŶƚĞŶĂŶĐĞ͕�ŝŶĐůƵĚŝŶŐ͗ 

• dŚĞ�ĐŽŶǀĞƌƐŝŽŶ�ŽĨ�ŝůůͲƵƟůŝǌĞĚ�ƐƉĂĐĞ�ƚŽ�ƵƐĞĨƵů�ƐƉĂĐĞƐ�ĂŶĚ�ŵƵĐŚ�ŶĞĞĚĞĚ�ĐůĂƐƐƌŽŽŵƐ͗ Ψϭ͕ϵϱϬ͕ϬϬϬ 
• EĂŵŵ��ƵŝůĚŝŶŐ�ĞůĞǀĂƚŽƌ�ƌĞƉůĂĐĞŵĞŶƚ͗ ΨϮ͕ϵϬϬ͕ϬϬϬ 
• sŽŽƌŚĞĞƐ��ƵŝůĚŝŶŐ�ĞůĞǀĂƚŽƌ�ƌĞƉůĂĐĞŵĞŶƚ͗ ΨϮ͕ϮϬϬ͕ϬϬϬ 
• �ƚƌŝƵŵ��ƵŝůĚŝŶŐ�ĞůĞǀĂƚŽƌ�ƌĞƉůĂĐĞŵĞŶƚ͗ ΨϳϬϬ͕ϬϬϬ 
• EĞǁ�ĐĞŶƚƌĂů�ƉůĂŶƚ�ƐĞƌǀŝŶŐ�ƚŚĞ�ĞǆŝƐƟŶŐ�ŵĂŝŶ�ĐĂŵƉƵƐ�ĐŽŵƉůĞǆ�ĂŶĚ�ĚĞƐŝŐŶĞĚ�ƚŽ�ĂůƐŽ�ƐĞƌǀĞ�ƚŚĞ�ŶĞǁ�

ĂĐĂĚĞŵŝĐ�ďƵŝůĚŝŶŐ�ĐƵƌƌĞŶƚůǇ�ŝŶ�ĐŽŶƐƚƌƵĐƟŽŶ͗ ΨϳϬ͕ϬϬϬ͕ϬϬϬ 
• ZĞŶŽǀĂƟŽŶ�ŽĨ�sŽŽƌŚĞĞƐ��ƵŝůĚŝŶŐ�ĨĂĕĂĚĞ͗ Ψϯϴ͕ϬϬϬ͕ϬϬϬ 
• ZĞŶŽǀĂƟŽŶ�ŽĨ�ƚŚĞ�ůŽďďǇ͕ �ĐŽƌƌŝĚŽƌƐ͕�ĐĂĨĞƚĞƌŝĂ�ĂŶĚ�ƐƚƵĚĞŶƚ�ůŽƵŶŐĞ�ŝŶ�ƚŚĞ�sŽŽƌŚĞĞƐ��ƵŝůĚŝŶŐ͗�Ψϳ͕ϬϬϬ͕ϬϬϬ 
• ZĞŶŽǀĂƟŽŶ�ŽĨ�ƉŽƌƟŽŶ�ŽĨ�ƚŚĞ�WĞĂƌů�ďƵŝůĚŝŶŐ�ƚŽ�ƉƌŽǀŝĚĞ�ƵƉŐƌĂĚĞĚ�ƐƉĂĐĞƐ�ĨŽƌ��ŽŵŵƵŶŝĐĂƟŽŶƐ��ĞƐŝŐŶ�

ƉƌŽŐƌĂŵƐ͗ Ψϭϰ͕ϮϬϬ͕ϬϬϬ 
• �ŶŚĂŶĐĞŵĞŶƚƐ�ĂŶĚ�ƵƉŐƌĂĚĞƐ�ŝŶ�ƐĞĐƵƌŝƚǇ�ƐǇƐƚĞŵƐ͗ Ψϭ͕ϰϬϬ͕ϬϬϬ 
• EĂŵŵ��ƵŝůĚŝŶŐ�ďĂƚŚƌŽŽŵ�ƌĞŶŽǀĂƟŽŶƐ�ƚŽ�ĂĐŚŝĞǀĞ�����ĐŽŵƉůŝĂŶĐĞ�ĂŶĚ�ǁŝƚŚ�ŵŽĚĞƌŶ�ĂŶĚ�ĞĸĐŝĞŶƚ�

ĞƋƵŝƉŵĞŶƚ͗ �Ψϰ͕ϱϬϬ͕ϬϬϬ 
• /ŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�Ă�ŶĞǁ�ĞͲŵĂŝů�ƐǇƐƚĞŵ�ĂƐ�Ă�ƌĞƐƵůƚ�ŽĨ�ƐƚĂŬĞŚŽůĚĞƌ�ŶĞĞĚƐ�ĨŽƌ�ŵŽƌĞ�ŇĞǆŝďŝůŝƚǇ�ŝŶ�

ƚĞĐŚŶŽůŽŐǇ�ƐĞƌǀŝĐĞƐ�ĂŶĚ�ŵŽďŝůĞ�ĚĞǀŝĐĞƐ 
• EĂŵŵ�ĮƌĞ�ƉƵŵƉ�ƌĞƉůĂĐĞŵĞŶƚ͗ ΨϭϮϬ͕ϬϬϬ 
• EĂŵŵ�ƌĞƉůĂĐĞŵĞŶƚ�ŽĨ�ŚĞĂƚ�ĞǆĐŚĂŶŐĞƌƐ͗ Ψϰϵϱ͕ϬϬϬ 
• EĂŵŵ�ƌŽŽĨ�ĂŶĚ�ƉůĂǌĂ�ƌĞƉůĂĐĞŵĞŶƚ͗ �ΨϮ͕ϲϬϬ͕ϬϬϬ 
• �ƚƌŝƵŵ�ůŝŐŚƟŶŐ�ƵƉŐƌĂĚĞƐ͗ �ΨϳϬϬ͕ϬϬϬ 
• hƉŐƌĂĚĞƐ�ŽĨ�,ŽƐƉŝƚĂůŝƚǇ�ĂŶĚ��ƵůŝŶĂƌǇ��ƌƚƐ�ĨĂĐŝůŝƟĞƐ͗ �ΨϳϱϬ͕ϬϬϬ 
• EĂŵŵ��ƵŝůĚŝŶŐ��ŽŵƉůĞǆ�&ŝƌĞ��ůĂƌŵ�ƐǇƐƚĞŵ�ƵƉŐƌĂĚĞ͗ �ΨϱϬϬ͕ϬϬϬ 
• tĞůĐŽŵĞ��ĞŶƚĞƌ͗ �Ψϭ͕ϯϬϬ͕ϬϬϬ 
• EĂŵŵ�,Ăůů�&ĂĕĂĚĞ�ƌĞŶŽǀĂƟŽŶ͗ �Ψϭϭ͕ϬϬϬ͕ϬϬϬ 
• EĂŵŵ�,Ăůů�ŬŝƚĐŚĞŶ�ĂŶĚ�ĐĂĨĞƚĞƌŝĂ�ƌĞŶŽǀĂƟŽŶ͗ �Ψϭ͕ϱϬϬ͕ϬϬϬ 
• �ŽůůĞŐĞ��ŽŽŬƐƚŽƌĞ͗ �ΨϴϬϬ͕ϬϬϬ 
• �ĐĐŽŵŵŽĚĂƟŽŶ�ĨŽƌ�ĂĐĐĞƐƐŝďŝůŝƚǇ�ŝŶ�ƚŚĞ�ĚĞƐŝŐŶ�ŽĨ�Ăůů�ŶĞǁ�ĐŽŶƐƚƌƵĐƟŽŶ�ĂŶĚ�ƌĞŶŽǀĂƟŽŶ�ƉƌŽũĞĐƚƐ�ŝŶ�

ĂĐĐŽƌĚĂŶĐĞ�ƚŽ�ƚŚĞ�ŐƵŝĚĞůŝŶĞƐ�ƐĞƚ�ďǇ�ƚŚĞ��ŵĞƌŝĐĂŶƐ�ǁŝƚŚ��ŝƐĂďŝůŝƟĞƐ��Đƚ�;EĂŵŵ�ƌĞƐƚƌŽŽŵƐ͕�ŶĞǁ�
ĞŶƚƌĂŶĐĞ�ƚŽ�ƚŚĞ�EĂŵŵ�ĐŽŵƉůĞǆ͕�ŶĞǁ�ĞŶƚƌĂŶĐĞ�ƚŽ�sŽŽƌŚĞĞƐ��ƵŝůĚŝŶŐͿ 

dŚĞ�ĐŽůůĞŐĞƐ�ĂŶĚ��hEz�ĐŽůůĂďŽƌĂƚĞ�ŽŶ�ƚĞĐŚŶŽůŽŐǇ�ŝŶŝƟĂƟǀĞƐ�ŶĞĞĚĞĚ�ĨŽƌ�ĂĐŚŝĞǀŝŶŐ�ƐƚƌĂƚĞŐŝĐ�ŽďũĞĐƟǀĞƐ͘�^ƵĐŚ 
ŝƐ�ĞǀŝĚĞŶĐĞĚ�ŝŶ�ƚŚĞ�hŶŝǀĞƌƐŝƚǇ�dĞĐŚŶŽůŽŐǇ�/ŶŝƟĂƟǀĞƐ�ƉůĂŶ͘��ŽůůĞŐĞƐ�ĂŶĚ��hEz��ĞŶƚƌĂů�/d�ƉůĂŶ�ĂŶĚ�ĨĂĐŝůŝƚĂƚĞ 
ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ ŝŶŝƟĂƟǀĞƐ�ƚŚƌŽƵŐŚ�ƚŚĞ /d�^ƚĞĞƌŝŶŐ��ŽŵŵŝƩĞĞ͕ ǁŚŝĐŚ�ŝƐ�ĐŽŵƉŽƐĞĚ�ŽĨ�ĐŽůůĞŐĞ �ŚŝĞĨ�/ŶĨŽƌŵĂƟŽŶ 
KĸĐĞƌ�;�/KͿ͕�hŶŝǀĞƌƐŝƚǇ��/K͕�ĂŶĚ�ĨĂĐƵůƚǇ�ĂŶĚ�ĂĐĂĚĞŵŝĐ�ƌĞƉƌĞƐĞŶƚĂƟǀĞƐ͘�dŚĞ�ĐŽůůĞŐĞ�KĸĐĞ�ŽĨ��ŽŵƉƵƟŶŐ 
/ŶĨŽƌŵĂƟŽŶ�^ĞƌǀŝĐĞƐ�;K�/^Ϳ�ĐŽŶƐƚƌƵĐƚƐ�ĂŶŶƵĂů�ŐŽĂůƐ�ĂŶĚ�ƚĂƌŐĞƚƐ�ĨŽƌ�ƉůĂŶŶŝŶŐ�ĐŽůůĞŐĞͲǁŝĚĞ�ƚĞĐŚŶŽůŽŐǇ 

ϯϱ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϭ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ŚĂƐ�ĚŽĐƵŵĞŶƚĞĚ�ĮŶĂŶĐŝĂů�ƌĞƐŽƵƌĐĞƐ͕�ĨƵŶĚŝŶŐ�ďĂƐĞ͕�ĂŶĚ�ƉůĂŶƐ�ĨŽƌ�ĮŶĂŶĐŝĂů�ĚĞǀĞůŽƉŵĞŶƚ͕�
ŝŶĐůƵĚŝŶŐ�ƚŚŽƐĞ�ĨƌŽŵ�ĂŶǇ�ƌĞůĂƚĞĚ�ĞŶƟƟĞƐ�;ŝŶĐůƵĚŝŶŐ�ǁŝƚŚŽƵƚ�ůŝŵŝƚĂƟŽŶ�ƐǇƐƚĞŵƐ͕�ƌĞůŝŐŝŽƵƐ�ƐƉŽŶƐŽƌƐŚŝƉ͕�ĂŶĚ�ĐŽƌƉŽƌĂƚĞ�ŽǁŶĞƌƐŚŝƉͿ�ĂĚĞƋƵĂƚĞ�ƚŽ�
ƐƵƉƉŽƌƚ�ŝƚƐ�ĞĚƵĐĂƟŽŶĂů�ƉƵƌƉŽƐĞƐ�ĂŶĚ�ƉƌŽŐƌĂŵƐ�ĂŶĚ�ƚŽ�ĞŶƐƵƌĞ�ĮŶĂŶĐŝĂů�ƐƚĂďŝůŝƚǇ͘ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://www.dropbox.com/s/5w7mdjej9yypnq9/CUNY%20Master%20Plan%202016-2020.pdf?dl=0
https://www.dropbox.com/s/tc3nxb8n81zgvs1/5-Year+Reso-A_Capital%20Requests_CityTech%202017.pdf?dl=0
https://www.dropbox.com/s/q2jyoyot46jvcck/CUNY%20Capital%20Budget%20FY%202017-2018%20through%202021-2022.pdf?dl=0
https://www.dropbox.com/s/cq43zi13uouu5pl/FY%202018%204-year%20FINANCIAL%20PLAN.pdf?dl=0
https://www.dropbox.com/s/g8bjunmygoy2dqa/Administration%20&%20Finance%20Newsletters%202012-2017.pdf?dl=0
https://www.dropbox.com/s/ndfen5c6c1dodic/Status%20of%20Major%20Projects%20NYCCT%20January%202016.pdf?dl=0
https://www.dropbox.com/s/ndfen5c6c1dodic/Status%20of%20Major%20Projects%20NYCCT%20January%202016.pdf?dl=0
https://www.dropbox.com/s/frcch1yhw9aypz7/NYC%20Funding.pdf?dl=0
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ƉƌŽũĞĐƚƐ͕�ƵƉŐƌĂĚĞƐ͕�ĂŶĚ�ŵĂŝŶƚĞŶĂŶĐĞ�ďĂƐĞĚ�ŽŶ�ŝŶƉƵƚ�ĨƌŽŵ�ƚŚĞ��ŽůůĞŐĞ��ŽƵŶĐŝů�dĞĐŚŶŽůŽŐǇ��ŽŵŵŝƩĞĞ�ĂŶĚ �
ĨƌŽŵ�ƚŚĞ�ƉƌŽǀŽƐƚ Ɛ͛��ŽƵŶĐŝů�ŽŶ��ĐĂĚĞŵŝĐ��īĂŝƌƐ͘�dŚĞ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ŽĨ�Ă�ŶĞǁ�ĞŵĂŝů�ƐǇƐƚĞŵ͕�ƌĞƐĐŚĞĚƵůŝŶŐ �
ŽĨ�ĞŵĂŝů�ƉĂƐƐǁŽƌĚ�ĞǆƉŝƌĂƟŽŶƐ�ĂŶĚ�ƐǇƐƚĞŵ�ŵĂŝŶƚĞŶĂŶĐĞ͕�ĂŶĚ�ŐŽĂůͲƐĞƫŶŐ�ĨŽƌ�Ă�ƐĞƉĂƌĂƚĞ�ŶĞƚǁŽƌŬ�ƚŚĂƚ�ĂůůŽǁƐ �
ŇĞǆŝďŝůŝƚǇ�ŝŶ�ƚĞĂĐŚŝŶŐ�ĂŶĚ�ƌĞƐĞĂƌĐŚ�ŝƐŽůĂƚĞĚ�ĨƌŽŵ�ƚŚĞ�ƐĞĐƵƌĞ�ĐĂŵƉƵƐ�ŶĞƚǁŽƌŬ͕�ǀŝƌƚƵĂů�ĚĞƐŬƚŽƉƐ�ĂŶĚ�ŽīͲĐĂŵƉƵƐ �
ƐŽŌǁĂƌĞ�ĂĐĐĞƐƐ�ŚĂǀĞ�ƌĞƐƵůƚĞĚ�ĨƌŽŵ�ƵƐĞƌ�ŶĞĞĚƐ�ĂƐƐĞƐƐŵĞŶƚƐ͘ϯϲ��/^�'ŽĂůƐ�dĂƌŐĞƚƐ�ϮϬϭϲͲϮϬϭϳ] 

�hEz��ĞŶƚƌĂů�/d�ĐŽůůĂďŽƌĂƚĞƐ�ǁŝƚŚ�ƚŚĞ�ĐŽůůĞŐĞƐ�ƚŽ�ĂƐƐĞƐƐ�ŶĞĞĚƐ�ĨŽƌ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ�ƉƌŽĐƵƌĞŵĞŶƚ�ĐŽŶƚƌĂĐƚƐ͕ 
ŵĂŝŶƚĞŶĂŶĐĞ�ĐŽŶƚƌĂĐƚƐ�ĂŶĚ�ƐŽŌǁĂƌĞ�ůŝĐĞŶƐŝŶŐ͘��ǆĂŵƉůĞƐ�ŝŶĐůƵĚĞ͕�ďƵƚ�ĂƌĞ�ŶŽƚ�ůŝŵŝƚĞĚ�ƚŽ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ 
�/^�K�ŵĂŝŶƚĞŶĂŶĐĞ�ĐŽŶƚƌĂĐƚ͕�DŝĐƌŽƐŽŌ�^ŽŌǁĂƌĞ�ůŝĐĞŶƐŝŶŐ�ĂŶĚ�/ŶƚĞƌŶĞƚ�^ĞƌǀŝĐĞ�ƉƌŽǀŝĚĞƌ�ĐŽŶƚƌĂĐƚƐ͘���ŶƵŵďĞƌ 
ŽĨ�ĐŽůůĞŐĞͲƐƉĞĐŝĮĐ�/dͲƌĞůĂƚĞĚ�ĂŶĚ�ĨĂĐŝůŝƟĞƐͲƌĞůĂƚĞĚ�ŵĂŝŶƚĞŶĂŶĐĞ�ĂŶĚ�ĞƋƵŝƉŵĞŶƚ�ĐŽŶƚƌĂĐƚƐ�ƉƌŽŵŽƚĞ�ĐŽƐƚͲ
ƐĂǀŝŶŐ͘��ǆĂŵƉůĞƐ�ŝŶĐůƵĚĞ�ĐŽůůĞŐĞ�ĞůĞǀĂƚŽƌƐ͕�ĮƌĞ�ĂůĂƌŵƐ͕�ĂŶĚ�ŽƚŚĞƌ�ĞƋƵŝƉŵĞŶƚ�ƵƟůŝǌĞĚ�ŝŶ�ĂĐĂĚĞŵŝĐ�ƉƌŽŐƌĂŵƐ 
ƐƵĐŚ�ĂƐ�ƌĂĚŝŽůŽŐŝĐ�ƚĞĐŚŶŽůŽŐǇ�ŵĂŵŵŽŐƌĂƉŚǇ�ƐǇƐƚĞŵƐ͘ 

�hEz�ŚĂƐ�ƚĂŬĞŶ�Ă�ŶƵŵďĞƌ�ŽĨ�ƐƚĞƉƐ�ƚŽ�ŝŵƉƌŽǀĞ�ƚŚĞ�ƐĞĐƵƌŝƚǇ�ŽĨ�ŝƚƐ�ĚĂƚĂ�ƐǇƐƚĞŵƐ�ĂŶĚ�ƚŽ�ƉƌŽƚĞĐƚ�ĂŐĂŝŶƐƚ�ĚŝƐĂƐƚĞƌƐ͕ �
ŝŶĐůƵĚŝŶŐ�ĞƐƚĂďůŝƐŚŝŶŐ�ŝŶĨŽƌŵĂƟŽŶ�ƐĞĐƵƌŝƚǇ�ĨŽƌƵŵƐ͕�ŝŵƉƌŽǀŝŶŐ�ŝŶĐŝĚĞŶƚ�ƌĞƉŽƌƟŶŐ�ĂŶĚ�ƚƌĂĐŬŝŶŐ�ŽĨ�ĐŽŵƉůŝĂŶĐĞ͕ �
ĚŝƐƐĞŵŝŶĂƟŶŐ�ĂůĞƌƚƐ�ĂŶĚ�ĂĚǀŝƐŽƌŝĞƐ͕�ƌĞǀŝƐŝŶŐ�Ă�ƐĞĐƵƌŝƚǇ�ĂǁĂƌĞŶĞƐƐͲƚƌĂŝŶŝŶŐ�ŵŽĚƵůĞ͕�ŝŵƉůĞŵĞŶƟŶŐ�ĂŶƟͲ
ƉŚŝƐŚŝŶŐ�ƚĞĐŚŶŽůŽŐǇ͕ �ĂƉƉůǇŝŶŐ�ŵŽƌĞ�ƌŝŐŽƌŽƵƐ�ƐĞĐƵƌŝƚǇ�ĂƌĐŚŝƚĞĐƚƵƌĞ�ƌĞǀŝĞǁƐ͕�ĂŶĚ�ĐŽŽƌĚŝŶĂƟŶŐ�ĐĞŶƚƌĂůŝǌĞĚ �
ĂĐƋƵŝƐŝƟŽŶ�ŽĨ�ƐĞĐƵƌŝƚǇ�ƉƌŽƚĞĐƟŽŶƐ�ĂŶĚ�ƐĞƌǀŝĐĞƐ͘��hEz�ĂůƐŽ�ĚĞƐŝŐŶĞĚ�ĂŶĚ�ůĂƵŶĐŚĞĚ�Ă�ĐŽŵƉƌĞŚĞŶƐŝǀĞ�ƉƌŽŐƌĂŵ �
ƚŽ�ďƌŝŶŐ�ƉƌŽĨĞƐƐŝŽŶĂů�ďĞƐƚ�ƉƌĂĐƟĐĞƐ�ĂŶĚ�Ă�ƐƚĂŶĚĂƌĚŝǌĞĚ�ĂƉƉƌŽĂĐŚ�ƚŽ�ďƵƐŝŶĞƐƐ�ĐŽŶƟŶƵŝƚǇ�ĂŶĚ�ĚŝƐĂƐƚĞƌ�ƌĞĐŽǀĞƌǇ �
;���ZͿ�ƉůĂŶŶŝŶŐ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ��hEz�DĂƐƚĞƌ�WůĂŶ�ϮϬϭϲͲϮϬϮϬ͕�ƉĂŐĞ�ϭϭϯ͕� �hEz�/ŶĨŽƌŵĂƟŽŶ�^ĞĐƵƌŝƚǇ �
WŽůŝĐŝĞƐ�ĂŶĚ�WƌŽĐĞĚƵƌĞƐ͘�dŚĞ�ĐŽůůĞŐĞ Ɛ͛�K�/^�ŵĂŝŶƚĂŝŶƐ�Ă�ĐŽŵƉƌĞŚĞŶƐŝǀĞ����Z�ƉůĂŶ͘��ƌŝƟĐĂůůǇ�ŝĚĞŶƟĮĞĚ �
ĚĂƚĂ�ŝƐ�ƌĞƉůŝĐĂƚĞĚ�ŽīͲƐŝƚĞ͘��ŽůůĞŐĞƐ�ĂƌĞ�ǁŽƌŬŝŶŐ�ǁŝƚŚ�ƵŶŝǀĞƌƐŝƚǇ�/d�ƚŽ�ďƵŝůĚ�Ă�ŵŽƌĞ�ƌŽďƵƐƚ����Z�ƉůĂŶ�ǁŚĞƌĞďǇ �
ĐŽůůĞŐĞƐ�ĐĂŶ�ƌĞƉůŝĐĂƚĞ�ƚŽ�ƵŶŝǀĞƌƐŝƚǇ�ĚĂƚĂĐĞŶƚĞƌƐ�ĨŽƌ�ďƵƐŝŶĞƐƐ�ĐŽŶƟŶƵŝƚǇ�ƉƵƌƉŽƐĞƐ͘��hEz�ŝƐ�ƉůĂŶŶŝŶŐ�ƚŽ�ĚĞƉůŽǇ �
ŚǇďƌŝĚ�ĐůŽƵĚ�ƐĞƌǀŝĐĞƐ�ƚŽ�ŝŵƉƌŽǀĞ�/d�ƐĞƌǀŝĐĞ�ĚĞůŝǀĞƌǇ�ĞĸĐŝĞŶĐǇ�ĂŶĚ�ĚŝƐĂƐƚĞƌ�ƉƌĞƉĂƌĞĚŶĞƐƐ�ĂĐƌŽƐƐ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ͘  �
�ĞƐŝŐŶ�ŝƐ�ĐŽŵƉůĞƚĞ�ĨŽƌ�Ă�ŶĞǁ�ƐƚĂƚĞͲŽĨͲƚŚĞͲĂƌƚ�ƵŶŝǀĞƌƐŝƚǇ�ĚĂƚĂ�ĐĞŶƚĞƌ�ǁŝƚŚ�ĐĂƉĂĐŝƚǇ�ĨŽƌ�ĞǆƉĂŶƐŝŽŶ�ĂŶĚ�ƚŽ�ŽīĞƌ �
ĚŝƐĂƐƚĞƌ�ƌĞĐŽǀĞƌǇ�ĐŽŵƉƵƟŶŐ�ĞŶǀŝƌŽŶŵĞŶƚƐ�ƚŽ�ƚŚĞ�ĐŽůůĞŐĞƐ͘��hEz�ǁŝůů�ĐŽŵƉůĞƚĞ�ƚŚĞ�ŶĞǁ�ĚĂƚĂ�ĐĞŶƚĞƌ͕ �ŵŝŐƌĂƚĞ �
ĂƉƉůŝĐĂƟŽŶƐ�ĂŶĚ�ŽƉĞƌĂƟŽŶƐ͕�ĂŶĚ�ŐŽ�ůŝǀĞ�ďǇ�ϮϬϭϴ��hEz�DĂƐƚĞƌ�WůĂŶ�ϮϬϭϲͲϮϬϮϬ͕�ƉĂŐĞ�ϭϭϮ͘ 

�ŝƚǇ�dĞĐŚ�ŵĂŝŶƚĂŝŶƐ�ĂŶ��ŵĞƌŐĞŶĐǇ�ZĞƐƉŽŶƐĞ�WůĂŶ͕�ĂŶ��ŵĞƌŐĞŶĐǇ�ZĞƐƉŽŶƐĞ�'ƵŝĚĞ͕�ĂŶĚ�ǀĂƌŝŽƵƐ�
ĞŵĞƌŐĞŶĐǇ�ĂŶĚ�ĞǀĂĐƵĂƟŽŶ�ŝŶĨŽƌŵĂƟŽŶ�ƌĞƐŽƵƌĐĞƐ�ĂǀĂŝůĂďůĞ�ŽŶ�ƚŚĞ�WƵďůŝĐ�^ĂĨĞƚǇ�ǁĞďƉĂŐĞƐ͕�ŝŶĐůƵĚŝŶŐ�
ŝŶĨŽƌŵĂƟŽŶ�ŚŽǁ�ƚŽ�ƌĞĂĐƚ�ŝŶ�ĂŶ�ĂĐƟǀĞ�ƐŚŽŽƚĞƌ�ƐĐĞŶĂƌŝŽ͘��ůů�ĨĂĐƵůƚǇ�ĂŶĚ�ƐƚĂī�Ăƚ��hEz�ĂƌĞ�ƌĞƋƵŝƌĞĚ�ƚŽ�
ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ĂŶ�ĂŶŶƵĂů�ǁŽƌŬƉůĂĐĞ�ǀŝŽůĞŶĐĞ�ƉƌĞǀĞŶƟŽŶ�ƚƌĂŝŶŝŶŐ�ƉƌŽŐƌĂŵ��hEz�WŽůŝĐǇ��ĂŵƉƵƐ�ĂŶĚ�
tŽƌŬƉůĂĐĞ�sŝŽůĞŶĐĞ�WƌĞǀĞŶƟŽŶ͕�&ŝƌĞ�^ĂĨĞƚǇ��ŝƌĞĐƚŽƌ�DĂŝŶƚĞŶĂŶĐĞ�^ĐŚĞĚƵůĞ͘ 

��^Ez�;ƚŚĞ �ŽƌŵŝƚŽƌǇ��ƵƚŚŽƌŝƚǇ�ŽĨ�ƚŚĞ ̂ ƚĂƚĞ�ŽĨ�EĞǁ�zŽƌŬͿ�ĂŶĚ��hEz��ĞŶƚƌĂů�ĐŽůůĂďŽƌĂƚĞ ĨƌĞƋƵĞŶƚůǇ�ƚŽ�ƌĞǀŝĞǁ 
ĨĂĐŝůŝƟĞƐ�ƉƌŽũĞĐƚƐ�ĂŶĚ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ�ƚĞĐŚŶŽůŽŐǇ�ŝŶŝƟĂƟǀĞƐ͘�KƉƉŽƌƚƵŶŝƟĞƐ�ĞǆŝƐƚ�ƚŚƌŽƵŐŚ�ƚŚĞ�ĐŽŶƟŶƵĞĚ 
ĚĞǀĞůŽƉŵĞŶƚ�ŽĨ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ�ŵĂŝŶƚĞŶĂŶĐĞ�ĂŐƌĞĞŵĞŶƚƐ�ĨŽƌ�ƐŝŵŝůĂƌ�ĞƋƵŝƉŵĞŶƚͬƐĞƌǀŝĐĞƐ�ƚŽ�ŵŝŶŝŵŝǌĞ�ĐŽƐƚƐ 
ĂŶĚ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƉƌĞǀĞŶƚĂƟǀĞ�ŵĂŝŶƚĞŶĂŶĐĞ�ŝƐ�Ă�ƚŽƉ�ƉƌŝŽƌŝƚǇ͘ �WůĂŶŶŝŶŐ�ŝƐ�ůŝŶŬĞĚ�ƚŽ�ƐƚƌĂƚĞŐŝĐ�ŐŽĂůƐ�ƚŚƌŽƵŐŚ�ƚŚĞ 
ƵŶŝǀĞƌƐŝƚǇ�WDW�ĂŶĚ�ŐŽĂůͲƐĞƫŶŐ�ĂŶĚ�ƌĞƐŽƵƌĐĞ�ƌĞƋƵĞƐƚ�ƉƌŽĐĞƐƐĞƐ�Ăƚ�ƚŚĞ�ĐŽůůĞŐĞ�ĂŶĚ�ƵŶŝǀĞƌƐŝƚǇ�ůĞǀĞůƐ͘ 

�ƌŝƚĞƌŝŽŶ�ϳ͘��ŶŶƵĂů�ŝŶĚĞƉĞŶĚĞŶƚ�ĂƵĚŝƚ�ĐŽŶĮƌŵƐ�ĮŶĂŶĐŝĂů�ǀŝĂďŝůŝƚǇ�ǁŝƚŚ�ĞǀŝĚĞŶĐĞ�ŽĨ�
ĨŽůůŽǁͲƵƉ�ŽŶ�ĂŶǇ�ĐŽŶĐĞƌŶƐ͖ 

�ƵĚŝƚƐ�ĂƌĞ�ĐŽŶĚƵĐƚĞĚ�ĞǆƚĞƌŶĂůůǇ�ĂŶĚ�ŝŶƚĞƌŶĂůůǇ͘��hEz�ĂůƐŽ�ĐŽŶĚƵĐƚƐ�ĂƵĚŝƚƐ�ŽŶ�Ă�ǇĞĂƌůǇ�ďĂƐŝƐ͘��ĚĚŝƟŽŶĂůůǇ͕�
Ăůů�ĂƵǆŝůŝĂƌǇ�ĞŶƟƟĞƐ�ĂƌĞ�ĂƵĚŝƚĞĚ�ďǇ�ĂŶ�ĞǆƚĞƌŶĂů�ĂƵĚŝƚŽƌ͘ �dŚĞƌĞ�ǁĞƌĞ�ŶŽ�ĐŽŶĐĞƌŶƐ�ƌĞƉŽƌƚĞĚ�ĂŶĚ�ŶŽ�ĨŽůůŽǁͲ

ϯϲ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϬ�ʹ�/ŶƐƟƚƵƟŽŶĂů�ƉůĂŶŶŝŶŐ�ŝŶƚĞŐƌĂƚĞƐ͙ƚŚĞ�ƌĞƐƵůƚƐ�ŽĨ�ĂĐĂĚĞŵŝĐ�ĂŶĚ�ŝŶƐƟƚƵƟŽŶĂů�ĂƐƐĞƐƐŵĞŶƚƐ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://www.dropbox.com/s/4s2nnhhn422zm3i/CIS%20Goals%20Targets%2016-17.pdf?dl=0
https://www.dropbox.com/s/5w7mdjej9yypnq9/CUNY%20Master%20Plan%202016-2020.pdf?dl=0
https://www.dropbox.com/s/suy6qemeof5so9y/CUNY%20Information%20Security%20Policies%20&%20Procedures.pdf?dl=0
https://www.dropbox.com/s/suy6qemeof5so9y/CUNY%20Information%20Security%20Policies%20&%20Procedures.pdf?dl=0
https://www.dropbox.com/s/5w7mdjej9yypnq9/CUNY%20Master%20Plan%202016-2020.pdf?dl=0
http://www.citytech.cuny.edu/public-safety/docs/e_response.pdf
http://www.citytech.cuny.edu/public-safety/docs/emergency-response-guide.pdf
http://www.citytech.cuny.edu/public-safety/forms.aspx
http://www.citytech.cuny.edu/public-safety/emergency.aspx
https://www.dropbox.com/s/nqdui5k6bosz2at/CUNY%20Policy%20Campus%20and%20Workplace%20Violence%20Prevention.pdf?dl=0
https://www.dropbox.com/s/nqdui5k6bosz2at/CUNY%20Policy%20Campus%20and%20Workplace%20Violence%20Prevention.pdf?dl=0
https://www.dropbox.com/s/dwbz9op5n19e4uq/Fire%20Safety%20Director%20Maintenance%20schedule.pdf?dl=0
http:assessments.36
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ƵƉ�ƌĞƋƵŝƌĞĚ͘�<WD'��ĂƐŝĐ�&ŝŶĂŶĐŝĂů�^ƚĂƚĞŵĞŶƚƐ�:ƵŶĞ�ϮϬϭϱ͕��ƵǆŝůŝĂƌǇ��ŶƚĞƌƉƌŝƐĞ��ŽĂƌĚ�ŽĨ�Ez��d�&zϭϲ͕�
����D/Ehd�^�:�E�Ϯϴ�ϮϬϭϲ͕�����D/Ehd�^�D�z�ϭϵ�ϮϬϭϲ͕������ǇůĂǁƐ�Ez��d͕ ��ƵǆŝůŝĂƌǇ��ŶƚĞƌƉƌŝƐĞ��ŽƌƉ�
ĂŶĚ��ŽĂƌĚƐ��hEz�'ƵŝĚĞůŝŶĞƐ͕��ŝƚǇ�dĞĐŚ�&ŽƵŶĚĂƟŽŶ��ǇůĂǁƐ͕��ŽůůĞŐĞ��ƐƐŽĐŝĂƟŽŶ�&ŝŶĂŶĐŝĂů�^ƚĂƚĞŵĞŶƚƐ͘�
dŚĞƐĞ�ĂƵĚŝƚĞĚ�ĮŶĂŶĐŝĂů�ƐƚĂƚĞŵĞŶƚƐϯϳ�ĂƌĞ�ƐƵďŵŝƩĞĚ�ƚŽ�D^�,��ƚŚƌŽƵŐŚ�ƚŚĞ�D^�,��ĂŶŶƵĂů�ƌĞƉŽƌƟŶŐ͘ 

The �hEz�ZĞƐĞĂƌĐŚ�&ŽƵŶĚĂƟŽŶ�;Z&�hEzͿ͕�Ă�ϱϬϭ;ĐͿ;ϯͿ�ŽƌŐĂŶŝǌĂƟŽŶ͕�ƐĞƌǀĞƐ�ĂƐ�ƚŚĞ�ĮƐĐĂů�ĂŐĞŶƚ�ĨŽƌ�Ăůů�
ŐŽǀĞƌŶŵĞŶƚĂů�ŐƌĂŶƚƐ�ĂǁĂƌĚĞĚ�ƚŽ��ŝƚǇ�dĞĐŚ�ĂŶĚ�ĨŽƌ�Ăůů�ŐƌĂŶƚƐ�ĨƌŽŵ�ƉƌŝǀĂƚĞ�ƐŽƵƌĐĞƐ�ƚŚĂƚ�ƐƵƉƉŽƌƚ�ƉĞƌƐŽŶŶĞů�
ĐŽƐƚƐ͘��ǁĂƌĚƐ�ƵŶĚĞƌ�Z&�hEz�ŵĂŶĂŐĞŵĞŶƚ�ĨŽƌ�Ăůů��hEz�ŝŶƐƟƚƵƟŽŶƐ�ĞǆĐĞĞĚ�ΨϰϬϬD�ĂŶŶƵĂůůǇ͘�Z&�hEz�
ŝƐƐƵĞƐ�Ă�ĐŽŶƐŽůŝĚĂƚĞĚ�ĮŶĂŶĐŝĂů�ƐƚĂƚĞŵĞŶƚ�ĞĂĐŚ�:ƵůǇ͕ �ĂƵĚŝƚĞĚ�ďǇ�<WD'�>>W͘ ϯϴ  

�ƌŝƚĞƌŝŽŶ�ϴ͘�^ƚƌĂƚĞŐŝĞƐ�ĂƌĞ�ŝŶ�ƉůĂĐĞ�ƚŽ�ŵĞĂƐƵƌĞ�ĂŶĚ�ĂƐƐĞƐƐ�ƚŚĞ�ĂĚĞƋƵĂĐǇ�ĂŶĚ�ĞĸĐŝĞŶƚ�
ƵƟůŝǌĂƟŽŶ�ŽĨ�ƌĞƐŽƵƌĐĞƐ͖ 

�ŝƚǇ�dĞĐŚ�ŝƐ�ĐŽŶƟŶƵĂůůǇ�ŵĞĂƐƵƌŝŶŐ�ƚŚĞ�ĂĚĞƋƵĂĐǇ�ŽĨ�ƚŚĞ�ŝŶƐƟƚƵƟŽŶ�ƚŚƌŽƵŐŚ�ƚŚĞ�ƵƟůŝǌĂƟŽŶ�ŽĨ�ƚŚĞ��ŝƚǇ�
dĞĐŚ�^ƚƌĂƚĞŐŝĐ�WůĂŶ͕�ϮϬϭϰ�ʹ�ϮϬϭϵ͕�ĂŶŶƵĂů�ŐŽĂůƐ�ĂŶĚ�ƚĂƌŐĞƚƐ�ƉƌŽĐĞƐƐĞƐ͕�ĂŶĚ�ĂƐƐƵƌŝŶŐ�ŐŽĂůƐ�ĂŶĚ�ŽďũĞĐƟǀĞƐ�
ĂƌĞ�ƐƵƉƉŽƌƚĞĚ�ĂŶĚ�ƌĞĂůŝǌĞĚ�ƚŚƌŽƵŐŚ�ƐƵƌǀĞǇƐ�ĂŶĚ�ƌĞƉŽƌƚƐ͘�dŚĞ�ĂŶŶƵĂů��hEz�WĞƌĨŽƌŵĂŶĐĞ�DĂŶĂŐĞŵĞŶƚ�
WƌŽĐĞƐƐ�ĂůůŽǁƐ�ĨŽƌ�ůŝŶŬŝŶŐ�ƉůĂŶŶŝŶŐ�ĂŶĚ�ŐŽĂůƐ�ŝŶŝƟĂƚĞĚ�ďǇ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ�ƚŽ�ďĞ�ŝŶƚĞŐƌĂƚĞĚ�ďǇ��ŝƚǇ�dĞĐŚ�ĂŶĚ�
ƚŚĞŶ�ĂƐƐĞƐƐĞĚ͘�dŚĞ��hEz�WĞƌĨŽƌŵĂŶĐĞ�DĂŶĂŐĞŵĞŶƚ�WƌŽĐĞƐƐ�;WDWͿ͕�ĂƐ�ĚĞƐĐƌŝďĞĚ�ŝŶ��ƌŝƚĞƌŝŽŶ�ϭ�ĂďŽǀĞ͕�
ŚĂƐ�ƉƌŽǀŝĚĞĚ�Ă�ƐƵƐƚĂŝŶĂďůĞ�ŵĞĂƐƵƌĞŵĞŶƚ�ƚŽŽů�ƚŽ�ŝŵƉƌŽǀĞ�ĞīĞĐƟǀĞŶĞƐƐ�ĂŶĚ�ƚƌĂŶƐƉĂƌĞŶĐǇ͘��hEz�WDW�
ĚĂƚĂ�ĂƌĞ�ĂŶĂůǇǌĞĚ�ĂŶĚ�ĞǀĂůƵĂƚĞĚ͘�dŚĞ�ĐŽůůĞŐĞ�ƚŚĞŶ�ĂĚĚƌĞƐƐĞƐ�ƐŚŽƌƚĐŽŵŝŶŐƐ�ĨŽƌŵĂůůǇ�ŝŶ�ƚŚĞ�ŶĞǆƚ�ǇĞĂƌ Ɛ͛�
ŐŽĂůƐ�ĂŶĚ�ƚĂƌŐĞƚƐ͕�ƌĞǀŝĞǁƐ�ƉƌŽŐƌĞƐƐ͕�ĂŶĚ�ĂĚŽƉƚƐ�ĂŶĚ�ŝŵƉůĞŵĞŶƚƐ�ŝŵƉƌŽǀĞŵĞŶƚ�ƐƚƌĂƚĞŐŝĞƐ͘ϯϵ 

/Ŷ�ĂĚĚŝƟŽŶ�ƚŽ�ƚŚĞ�WDW�ĚĂƚĂ͕�ůŽĐĂů�ĂƐƐĞƐƐŵĞŶƚƐ�ĂƌĞ�ĨƵůůǇ�ĂǀĂŝůĂďůĞ�ĂŶĚ�ĞĂƐŝůǇ�ĂĐĐĞƐƐŝďůĞ�ǁŝƚŚ�ƐƵĐĐĞƐƐĨƵů �
ƉĂƌƟĐŝƉĂƟŽŶ�ƌĂƚĞƐ�ŽŶ��/Z�ǁĞďƐŝƚĞ��/Z�^ƵƌǀĞǇƐ͘�/ŶƚĞƌŶĂů�ĂƐƐĞƐƐŵĞŶƚ�ƐƵƌǀĞǇƐ�ƐƵƉƉŽƌƚ�ƚŚĞ�ƌŝŐŽƌŽƵƐ�ŝŶƚĞƌŶĂů �
ƌĞǀŝĞǁ�ďǇ��ŝƚǇ�dĞĐŚ�ƚŽ�ĂƐƐƵƌĞ�ƚƌĂŶƐƉĂƌĞŶĐǇ�ĂŶĚ�ĐŽŵƉůŝĂŶĐĞ�ǁŝƚŚ�ƉůĂŶŶŝŶŐ�ĂŶĚ�ƌĞƐŽƵƌĐĞ�ĂůůŽĐĂƟŽŶ͘�dŚĞ �
�K��,��^ƵƌǀĞǇ�ŝƐ�Ă�ĐƌŝƟĐĂů�ĨĞĞĚďĂĐŬ�ƚŽŽů�ŽŶ�ĨĂĐƵůƚǇ�ƐĂƟƐĨĂĐƟŽŶ�ƵƟůŝǌĞĚ�ďǇ�ƚŚĞ�ĐŽůůĞŐĞ Ɛ͛�ĂĚŵŝŶŝƐƚƌĂƟŽŶ�ĂŶĚ �
ĨƵƌƚŚĞƌ�ĞǀĂůƵĂƚĞĚ�ďǇ�ĨŽĐƵƐ�ŐƌŽƵƉƐ�ůĞĚ�ďǇ�ƚŚĞ�WƌŽǀŽƐƚ͘ 

�ƌŝƚĞƌŝŽŶ�ϵ͘��īĞĐƟǀĞŶĞƐƐ�ŽĨ�ƉůĂŶŶŝŶŐ͕�ƌĞƐŽƵƌĐĞ�ĂůůŽĐĂƟŽŶ͕�ĂŶĚ�ŝŶƐƟƚƵƟŽŶĂů�ƌĞŶĞǁĂů�
ƉƌŽĐĞƐƐĞƐ�ĂƌĞ�ƉĞƌŝŽĚŝĐĂůůǇ�ĂƐƐĞƐƐĞĚ͘ 

^ĞŶŝŽƌ�ůĞǀĞů�ĂĚŵŝŶŝƐƚƌĂƚŽƌƐ͕�ŝŶĐůƵĚŝŶŐ�ƚŚĞ�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚƐ�ĂŶĚ�ĚĞĂŶƐ�ƐĞƚ�ĂŶŶƵĂů�ŐŽĂůƐ�ĂŶĚ�ŽďũĞĐƟǀĞƐ�
ĨŽƌ�ƚŚĞ�ĂƌĞĂƐ�ƚŚĞǇ�ŽǀĞƌƐĞĞ�ĂŶĚ͕�Ăƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ƚŚĞ�ǇĞĂƌ͕ �ŵĞĞƚ�ǁŝƚŚ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ�ƚŽ�ƌĞǀŝĞǁ�ƉƌŽŐƌĞƐƐ�ĂŶĚ�
ƉƌŝŽƌŝƟǌĞ�ŶĞǁ�ŐŽĂůƐ�ĂŶĚ�ŽďũĞĐƟǀĞƐ�ĨŽƌ�ƚŚĞ�ĐŽŵŝŶŐ�ǇĞĂƌ͘ �'ŽĂůƐ�ĂƌĞ�ůŝŶŬĞĚ�ƚŽ�ŵĞĂƐƵƌĂďůĞ�ƚĂƌŐĞƚƐ�ƚŚĂƚ�
ĐĂŶ�ďĞ�ĞǀĂůƵĂƚĞĚ�ďĂƐĞĚ�ŽŶ�ĚĂƚĂ�ƉƌŽǀŝĚĞĚ�ďǇ�ƚŚĞ�ĂŶŶƵĂů�ƵŶŝǀĞƌƐŝƚǇ�WDW�ƌĞƉŽƌƚƐ͘�>ŝŬĞǁŝƐĞ͕�ĚŝƌĞĐƚŽƌƐ�ŽĨ�
ĂĚŵŝŶŝƐƚƌĂƟǀĞ�ƵŶŝƚƐ�ĂŶĚ�ĂĐĂĚĞŵŝĐ�ĚĞƉĂƌƚŵĞŶƚƐ�ƐĞƚ�ĂŶŶƵĂů�ŐŽĂůƐ�ĂŶĚ�ĂƐƐĞƐƐ�ƚŚĞŝƌ�ĂĐŚŝĞǀĞŵĞŶƚ�ĂŶĚ�
ĞǀĂůƵĂƚĞ�ƚŚĞŝƌ�ƉƌŽŐƌĞƐƐ�ǁŝƚŚ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ�ĂŶĚ�ƉƌŽǀŽƐƚ͘�WĞƌĨŽƌŵĂŶĐĞ�'ŽĂůƐ�ĂŶĚ�dĂƌŐĞƚƐ�ϮϬϭϱͲϮϬϭϲ͕�
WĞƌĨŽƌŵĂŶĐĞ�'ŽĂůƐ�ĂŶĚ�dĂƌŐĞƚƐ�ϮϬϭϱͲϮϬϭϲ�ĨŽƌ��hEz��ǆĞĐƵƟǀĞƐ͕��/^�'ŽĂůƐ�dĂƌŐĞƚƐ�ϮϬϭϲͲϮϬϭϳ͘�/Ŷ�
ƚŚŝƐ�ǁĂǇ͕ �ĞĂĐŚ�ŽĸĐĞ�ŽƉĞƌĂƚĞƐ�ŝŶ�ƚŚĞ�ĐŽŶƚĞǆƚ�ŽĨ�ĐůĞĂƌůǇ�ƐƚĂƚĞĚ�ŐŽĂůƐ�ĨŽƌ�ǁŚŝĐŚ�ƚŚĞƌĞ�ĞǆŝƐƚ�ƚƌĂŶƐƉĂƌĞŶƚ�
ĂƐƐĞƐƐŵĞŶƚ�ŵĞĂƐƵƌĞƐ�^ĞĞ�^ƚĂŶĚĂƌĚ�/�ĨŽƌ�ĚĞƚĂŝůƐ͘�

ϯϳ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϭ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ĚĞŵŽŶƐƚƌĂƚĞƐ�Ă�ƌĞĐŽƌĚ�ŽĨ�ƌĞƐƉŽŶƐŝďůĞ�ĮƐĐĂů�ŵĂŶĂŐĞŵĞŶƚ͕�ŚĂƐ�Ă�ƉƌĞƉĂƌĞĚ�ďƵĚŐĞƚ�ĨŽƌ�ƚŚĞ�
ĐƵƌƌĞŶƚ�ǇĞĂƌ͕ �ĂŶĚ�ƵŶĚĞƌŐŽĞƐ�ĂŶ�ĞǆƚĞƌŶĂů�ĮŶĂŶĐŝĂů�ĂƵĚŝƚ�ŽŶ�ĂŶ�ĂŶŶƵĂů�ďĂƐŝƐ͘ 
ϯϴ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϭϭ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ͙ƵŶĚĞƌŐŽĞƐ�ĂŶ�ĞǆƚĞƌŶĂů�ĮŶĂŶĐŝĂů�ĂƵĚŝƚ�ŽŶ�ĂŶ�ĂŶŶƵĂů�ďĂƐŝƐ͘ 
ϯϵ͘�ZĞƋƵŝƌĞŵĞŶƚ�ŽĨ��ĸůŝĂƟŽŶ�ϴ�ʹ�dŚĞ�ŝŶƐƟƚƵƟŽŶ�ƐǇƐƚĞŵĂƟĐĂůůǇ�ĞǀĂůƵĂƚĞƐ�ŝƚƐ�ĞĚƵĐĂƟŽŶĂů�ĂŶĚ�ŽƚŚĞƌ�ƉƌŽŐƌĂŵƐ 

�ĂĐŬ�ƚŽ�ƚĂďůĞ�ŽĨ�ĐŽŶƚĞŶƚƐ 

https://www.dropbox.com/s/td58b3vzy3j6u2s/KPMG%20Basic%20Financial%20Statements%20June%202015.pdf?dl=0
https://www.dropbox.com/s/0asr1rlnxhwb52q/Auxiliary%20Enterprise%20Board%20of%20NYCCT%20FY16.pdf?dl=0
https://www.dropbox.com/s/zcgbdp140tqz2we/AEB%20MINUTES%20JAN%2028%202016.pdf?dl=0
https://www.dropbox.com/s/0y07hiy09a09slz/AEB%20MINUTES%20MAY%2019%202016%20.pdf?dl=0
https://www.dropbox.com/s/9r2vxsh5769aw8l/AEB%20Bylaws%20NYCCT.pdf?dl=0
https://www.dropbox.com/s/oht8qgcbkk7ffcd/Auxiliary%20Enterprise%20Corp%20&%20Boards%20CUNY%20Guidelines.pdf?dl=0
https://www.dropbox.com/s/oht8qgcbkk7ffcd/Auxiliary%20Enterprise%20Corp%20&%20Boards%20CUNY%20Guidelines.pdf?dl=0
https://www.dropbox.com/s/xaidyvakgemu44a/City%20Tech%20Foundation%20Bylaws.pdf?dl=0
https://www.dropbox.com/s/mg7le7vg0x5obln/College%20Association%20Financial%20Statements.pdf?dl=0
http://air.citytech.cuny.edu/
http://air.citytech.cuny.edu/survey-services/
https://www.dropbox.com/s/8bwxb6ipioofsym/Performance%20Goals%20and%20Targets%202015-2016.pdf?dl=0
https://www.dropbox.com/s/yzmoui4ue2n6n0k/Performance%20Goals%20and%20Targets%202015-2016%20for%20CUNY%20Executives.pdf?dl=0
https://www.dropbox.com/s/4s2nnhhn422zm3i/CIS%20Goals%20Targets%2016-17.pdf?dl=0
http:strategies.39
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dŚĞ��hEz�WĞƌĨŽƌŵĂŶĐĞ�DĂŶĂŐĞŵĞŶƚ�WƌŽĐĞƐƐ�;WDWͿ�ůŝŶŬƐ�ƉůĂŶŶŝŶŐ�ĂŶĚ�ŐŽĂů�ƐĞƫŶŐ�ďǇ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ�
ĂŶĚ�ŝƚƐ�ĐŽůůĞŐĞƐ�ĂŶĚ�ƉƌŽĨĞƐƐŝŽŶĂů�ƐĐŚŽŽůƐ͕�ŵĞĂƐƵƌĞƐ�ĂŶŶƵĂů�ƉƌŽŐƌĞƐƐ�ƚŽǁĂƌĚƐ�ŬĞǇ�ŐŽĂůƐ͕�ƐƵĐŚ�ĂƐ�ƌĂŝƐŝŶŐ�
ĂĐĂĚĞŵŝĐ�ƋƵĂůŝƚǇ͕ �ŝŵƉƌŽǀŝŶŐ�ƐƚƵĚĞŶƚ�ƐƵĐĐĞƐƐ͕�ĂŶĚ�ĞŶŚĂŶĐŝŶŐ�ĮŶĂŶĐŝĂů�ĂŶĚ�ŵĂŶĂŐĞŵĞŶƚ�ĞīĞĐƟǀĞŶĞƐƐ͘�
&Žƌ�ĞĂĐŚ�ŐŽĂů͕�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ�ĂƌƟĐƵůĂƚĞƐ�ŽďũĞĐƟǀĞƐ�ǁŝƚŚ�ƌĞƉƌĞƐĞŶƚĂƟǀĞ�ŝŶĚŝĐĂƚŽƌƐ͕�ĂŶĚ�ƚŚĞ�ĐŽůůĞŐĞ�
ŝĚĞŶƟĮĞƐ�ƐƉĞĐŝĮĐ�ƚĂƌŐĞƚƐ�ĞĂĐŚ�ǇĞĂƌ͘ ��ƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ƚŚĞ�ǇĞĂƌ͕ ��ŝƚǇ�dĞĐŚ�ƌĞƉŽƌƚƐ�ƚŽ�ƚŚĞ�ƵŶŝǀĞƌƐŝƚǇ�ƚŚĞ�ƌĞƐƵůƚƐ�
ĨŽƌ�ĞĂĐŚ�ŽďũĞĐƟǀĞ͘�WƌŽŐƌĞƐƐ�ƚŽǁĂƌĚƐ�ĞĂĐŚ�ƉĞƌĨŽƌŵĂŶĐĞ�ƚĂƌŐĞƚ�ŝƐ�ĂƐƐĞƐƐĞĚ�ĂŶĚ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ�ŵĞĞƚƐ�ǁŝƚŚ�
ƚŚĞ��ŚĂŶĐĞůůŽƌ�ƚŽ�ƌĞǀŝĞǁ�ƚŚĞ�ĐŽůůĞŐĞ Ɛ͛�ƉƌŽŐƌĞƐƐ�ĂŶĚ�ŝĚĞŶƟĨǇ�ĂƌĞĂƐ�ƚŽ�ďĞ�ĞŵƉŚĂƐŝǌĞĚ�ŝŶ�ƚŚĞ�ĐŽŵŝŶŐ�ǇĞĂƌ�
WDW�dĂƌŐĞƚ�ZĞƉŽƌƚ�Ͳ�Ez��d�ϮϬϭϱͲϮϬϭϲ͕�zĞĂƌͲ�ŶĚ�WƌŽŐƌĞƐƐ�ZĞƉŽƌƚ�Ͳ�Ez��d͘ 

�ŽŶĐůƵƐŝŽŶ�ĂŶĚ�&ƵƚƵƌĞ�&ŽĐƵƐ͗��ŝƚǇ�dĞĐŚ�ŚĂƐ�Ă�ƚƌŝƉĂƌƟƚĞ�ŽƌŐĂŶŝǌĂƟŽŶ�ǁŝƚŚ�Ă�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚ�ĨŽƌ�ĞĂĐŚ�
ŝŶƐƟƚƵƟŽŶĂů�ĨƵŶĐƟŽŶ͗�ĂĐĂĚĞŵŝĐƐ͕�ƐƚƵĚĞŶƚ�ůŝĨĞ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͕�ĂŶĚ�ďƵĚŐĞƚ͕�ĮŶĂŶĐĞ͕�ƉůĂŶŶŝŶŐ͕�ĂŶĚ�
ĨĂĐŝůŝƟĞƐ�;^ĞĞ�ŽƌŐĂŶŝǌĂƟŽŶĂů�ĐŚĂƌƚƐ�ŝŶ��ƌŝƚĞƌŝŽŶ�ϱ͕�ĂďŽǀĞͿ͘�dŚĞƐĞ�ƚŚƌĞĞ�ǀŝĐĞ�ƉƌĞƐŝĚĞŶƚƐ�ĂƌĞ�ƌĞƐƉŽŶƐŝďůĞ�ĨŽƌ�
ƚŚĞ�ŵĂŶĂŐĞŵĞŶƚ�ĂŶĚ�ŽǀĞƌƐŝŐŚƚ�ŽĨ�ƚŚĞŝƌ�ƌĞƐƉĞĐƟǀĞ�ĂƌĞĂƐ�ĂŶĚ�ƌĞƉŽƌƚ�ĚŝƌĞĐƚůǇ�ƚŽ�ƚŚĞ�ƉƌĞƐŝĚĞŶƚ͘�dŚĞ��hEz�
WDW�ĂƐƐĞƐƐĞƐ�ƵŶŝǀĞƌƐŝƚǇͲǁŝĚĞ�ŐŽĂů�ĂƩĂŝŶŵĞŶƚ�ďǇ�ǁŚŝĐŚ�ĞĂĐŚ�ĐŽůůĞŐĞ�ƉƌĞƐŝĚĞŶƚ�ŝƐ�ĞǀĂůƵĂƚĞĚ�ĂŶŶƵĂůůǇ͘�
dŚĞ�WDW�ƵƐĞƐ�ƚŚĞ�ƉƌŝŶĐŝƉůĞƐ�ŽĨ�ĐŽŶƟŶƵŽƵƐ�ŝŵƉƌŽǀĞŵĞŶƚ�ŵĂŶĂŐĞŵĞŶƚ�ƚŽ�ŚĞůƉ�ĂĚǀĂŶĐĞ�ĞĂĐŚ��hEz�
ĐŽůůĞŐĞ�ĂůŽŶŐ�Ă�ĐŽŵƉƌĞŚĞŶƐŝǀĞ�ƐĞƚ�ŽĨ�ďĞŶĐŚŵĂƌŬƐ�ŽĨ�ŝŶƐƟƚƵƟŽŶĂů�ĞīĞĐƟǀĞŶĞƐƐ͘��ƚ��ŝƚǇ�dĞĐŚ͕�ƚŚĞ�ƚŚƌĞĞ�
ŵĂũŽƌ�ŽƌŐĂŶŝǌĂƟŽŶĂů�ĚŽŵĂŝŶƐ�ĂƌĞ�Ăƚ�ǀĂƌǇŝŶŐ�ůĞǀĞůƐ�ŽĨ�ĂƐƐĞƐƐŵĞŶƚ�ŝŵƉůĞŵĞŶƚĂƟŽŶ͘�/Ŷ�ƚŚĞ�ĂĐĂĚĞŵŝĐ�
ƐƉŚĞƌĞ͕�ƚŚĞ�ŵĞĂƐƵƌĞŵĞŶƚ�ŽĨ�ƐƚƵĚĞŶƚ�ůĞĂƌŶŝŶŐ�ŽƵƚĐŽŵĞƐ�ŝƐ�ĚƌŝǀĞŶ�ďǇ�ĨĂĐƵůƚǇ�ƵŶĚĞƌ�ƚŚĞ�ŐƵŝĚĂŶĐĞ�ŽĨ�ƚŚĞ�
KĸĐĞ�ŽĨ��ƐƐĞƐƐŵĞŶƚ�ĂŶĚ�/ŶƐƟƚƵƟŽŶĂů�ZĞƐĞĂƌĐŚ�;�/ZͿ�ĂŶĚ�ŐŽǀĞƌŶĞĚ�ďǇ�DŝĚĚůĞ�^ƚĂƚĞƐ�ĂŶĚ�ƐƉĞĐŝĂůŝǌĞĚ�
ĂĐĐƌĞĚŝƚĂƟŽŶ�ĂŐĞŶĐŝĞƐ�ĨŽƌ�ƉĂƌƟĐƵůĂƌ�ƉƌŽŐƌĂŵƐ�;^ĞĞ�^ƚĂŶĚĂƌĚ�sͿ͘��ƐƐĞƐƐŵĞŶƚ�ŝŶ�ƚŚĞ�ĂĐĂĚĞŵŝĐ�ĚŽŵĂŝŶ�ŝƐ�
ŚŝŐŚůǇ�ĚĞǀĞůŽƉĞĚ͘�/ŶĐƌĞĂƐŝŶŐůǇ͕ �ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�ƚŚĞ�ĞīĞĐƟǀĞŶĞƐƐ�ŽĨ�ĞŶƌŽůůŵĞŶƚ�ŵĂŶĂŐĞŵĞŶƚ�ĂŶĚ�ƐƚƵĚĞŶƚ�
ƐƵƉƉŽƌƚ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ŝŶŝƟĂƟǀĞƐ�ŝƐ�ďĞŝŶŐ�ŝŶƚĞŐƌĂƚĞĚ�ǁŝƚŚ�ĐŽůůĞŐĞͲǁŝĚĞ�ĂĐĂĚĞŵŝĐ�ĂƐƐĞƐƐŵĞŶƚ�ĂĐƟǀŝƟĞƐ�
ƐŽ�ƚŚĂƚ�ŵĂũŽƌ�ŝŶƐƟƚƵƟŽŶĂů�ŝŶĚŝĐĂƚŽƌƐ�ƐƵĐŚ�ĂƐ�ƌĞƚĞŶƟŽŶ�ĂŶĚ�ŐƌĂĚƵĂƟŽŶ�ƌĞŇĞĐƚ�ŶŽƚ�ŽŶůǇ�ĂĐĂĚĞŵŝĐ�
ĂƐƐĞƐƐŵĞŶƚ�ďƵƚ�Ă�ŵŽƌĞ�ŚŽůŝƐƟĐ�ŝŶĐŽƌƉŽƌĂƟŽŶ�ŽĨ�ŶŽŶͲĂĐĂĚĞŵŝĐ�ĂƐƉĞĐƚƐ�ŽĨ�ƚŚĞ�ƐƚƵĚĞŶƚ�ĞǆƉĞƌŝĞŶĐĞ͘�dŚŝƐ�
ŝŶƚĞŐƌĂƟŽŶ�ŽĨ�ƐƚƵĚĞŶƚ�ƐƵƉƉŽƌƚ�ĂƐƐĞƐƐŵĞŶƚ�ǁŝƚŚ�ĂĐĂĚĞŵŝĐ�ĂƐƐĞƐƐŵĞŶƚ�ǁŝůů�ĐŽŶƟŶƵĞ�ƚŽ�ĞǆƉĂŶĚ͘�dŚĞ�
ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�ŽƉĞƌĂƟŽŶĂů�ĂŶĚ�ŵĂŶĂŐĞƌŝĂů�ĨƵŶĐƟŽŶƐ�ĨŽƌ�ŶŽŶͲĂĐĂĚĞŵŝĐ�ƵŶŝƚƐ�ŝŶĐůƵĚŝŶŐ�ďƵĚŐĞƚ͕�ĮŶĂŶĐĞ͕�
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Strategic Planning at UB — The UB 2020 Story
On January 1, 2004, John B. Simpson was appointed as 
UB’s 14th president, and he selected Satish K. Tripathi 
as provost on July 1, 2004. !e new leadership team saw 
an immediate need to assess the university’s strengths, 
weaknesses and capacities for improvement. By 
September 2004, they had launched the initial phase of 
the UB 2020 strategic planning process. !is chapter tells 
the story of the origins and evolution of UB 2020 and the 
projected impact of the plan on the next 10 years.

!e UB 2020 timeline is presented in Figure 2.1. From 
September 2004 through 2007, the university completed 
its internal self-assessment and conceived the vision, 
goals and priorities of the UB 2020 plan. In 2007, UB 
introduced the plan to its supporters, SUNY and New 
York State government leaders. For three years, UB made 
proposal a"er proposal for the resources and authority 
to implement the plan. !is advocacy e#ort galvanized 
public support in Western New York. However, because 
of the $scal crisis of 2008 and the instability in leadership at the state-level, UB’s proposals 
went unaddressed until 2011. In the $rst months of 2011, Satish K. Tripathi became UB’s 
15th president and, together with SUNY Chancellor Nancy Zimpher, led negotiations 
with newly elected Governor Andrew Cuomo leading to the passage of the NYSUNY 
2020 legislation. In the time since NYSUNY 2020 became law, President Tripathi and 
new Provost Charles F. Zukoski have directed the campus e#ort to implement the next 
phase of UB 2020, known as Realizing UB 2020.

UB 2020 — The Beginning
UB 2020 began with a process of self-assessment that examined faculty strength within 
and across disciplines, reviewed how the university allocated resources and the impact 
of those investments, inventoried facility condition and space utilization around the 
campus, and compared university performance, sta%ng, revenues and expenditures with 
those of peer AAU universities.75 !e lessons learned from the review were:

t� UB’s student/faculty ratio was signi$cantly higher than peer AAU universities; 
(see Figure 2.2)

t� UB’s administrative operations were ine%cient and in need of transformation;
t� UB did not have a capital plan, deferred maintenance was at very high levels, and underdeveloped 

capital planning processes were ine#ective in responding to strategic facility needs;
t� UB was a#ordable and attracted very good students, but retention and graduation rates were not 

at expected levels based on the academic pro$le of entering cohorts; and
t� UB did not have the $nancial capacity to remedy the most important issues revealed by the self-

study.

Chapter 
two

Building a Foundation for Excellence: 
Strategic Planning, Resource 

Allocation and Institutional Renewal
Addresses Standards 2, 3 and 7

Standard 2 - Planning, Resource Allocation, and Institutional Renewal
An institution conducts ongoing planning and resource allocation based on its mission and goals, develops 
objectives to achieve them, and utilizes the results of its assessment activities for institutional renewal. 
Implementation and subsequent evaluation of the success of the strategic plan and resource allocation support 
the development and change necessary to improve and to maintain institutional quality.

Standard 3 - Institutional Resources
!e human, $nancial, technical, facilities, and other resources necessary to achieve an institution’s mission and 
goals are available and accessible. In the context of the institution’s mission, the e#ective and e%cient uses of the 
institution’s resources are analyzed as part of ongoing outcomes assessment.

Standard 7 - Institutional Effectiveness
!e institution has developed and implemented an assessment process that evaluates its overall e#ectiveness in 
achieving its mission and goals and its compliance with accreditation standards.

Figure 2.1 
UB 2020 Timeline

Realizing UB 2020 ProcessRealizing UB 2020 10/2012 - 2/2014

NYSUNY Negotiations and bill signing03/2011 - 01/2012

President Tripathi–15th President04/2011

NYSUNY 2020

President Simpson retires01/2011

UB 2020 Roll Out to Governor Spitzer08/2007

Inaugural UB 2020 Planning Retreat07/14/2004

Satish Tripathi appointed provost07/1/2004

John Simpson–14th President01/1/2004

Original UB 2020

10/2012-2/2014
Realizing UB 2020

Process

97

2009-10

75

28.9

22.4

UB

AAU Median

Figure 2.2
Comparison of Student  
to Faculty Ratios: Student 
FTE Divided by Nonmedical 
Faculty FTE, 2004
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A"er the initial self-study was concluded, President Simpson and Provost Tripathi commenced a two-
year strategic planning process that reached across the campus and resulted in UB 2020.3 Featured in 
the plan were four pillars of bold action (see Figure 2.3) that would elevate UB from the level of a good 
university to a place among the best public research universities in the country.

Achieving Growth — Faculty, Staff and 
Students
University leaders concluded that the only way to 
generate funding for faculty growth was to increase 
enrollment, especially at the undergraduate level. 
Su%cient growth would produce enough revenue to 
enable an increase in faculty large enough to reduce 
the student/faculty ratio to AAU competitive levels. UB 
proposed a plan to add 10,000 students, 1,000 faculty 
and 1,000 sta# over a 10-15 year period. !e university 
recognized that student, faculty and sta# growth of this 
magnitude could not be supported without increased 
tax support and tuition rates, nor would the existing 
campus infrastructure support this large growth in 
campus population. !us, UB proposed that New York 
State give the university authority to implement rational 
tuition and fee increases over the plan period. UB also 
asked the state to supply the means to implement the 
needed capital improvements to support this growth 
with state capital appropriations, or by authorizing 
campus autonomy to issue debt and enter into 
agreements with contractors, or a combination of both.

Excelling in Academics — Leveraging Strategic Strengths  
and Building Quality Educational Programs
!e UB 2020 planning process identi$ed the areas where UB had built superior faculty strength 
through an extensive dialogue with faculty across the campus. What emerged was the conclusion that 
the university had strategic strength in eight areas:76

t� Artistic Expression and the Performing Arts;
t� Civic Engagement and Public Policy;
t� Cultures and Texts;
t� Extreme Events: Mitigation and Response;
t� Health and Wellness Across the Lifespan;
t� Information and Computing Technology;
t� Integrated Nanostructured Systems; and
t� Molecular Recognition in Biological Systems and Bioinformatics.

UB 2020 envisioned that growing the faculty in these areas would encourage multidisciplinary teams to 
improve UB’s research reputation and attract major growth in research funding from federal and private 

sources. Since its inception, the Strategic Strengths Initiative has resulted in 131 new faculty hires in 
these areas.77 In 2006, the provost created the position of vice provost for strategic initiatives. !e vice 
provost works closely with faculty leaders in each strength area and reports annually on the scholarly 
impact of the entire initiative. 
!e UB 2020 plan also recommended many improvements in the UB student experience. At the 
undergraduate level, a UB 2020 task force proposed the implementation of new programs and initiatives 
that are having a lasting impact, including (see Chapter 4 for further information and an evaluation of 
impact):78

t� Discovery Seminars:79 !is program provides $rst-and second-year undergraduates the 
opportunity to engage with a distinguished faculty member around a thought-provoking topic 
in a small-class environment. Students are able to explore particular interests or unique topics 
and enhance their abilities to think critically and communicate e#ectively. 

t� Undergraduate Academies:80 !e academies are living and learning communities that bring 
together university students, faculty, sta# and alumni to focus on three broad themes: Civic 
Engagement, Global Perspectives and Research Exploration. Participation is open to all 
undergraduate students. Opportunities include seminars, workshops, residential communities, 
$eld trips and community-building events. Two new academies were introduced in Fall 2012 
with the broad themes of Entrepreneurship and Sustainability.

t� Center for Undergraduate Research and Creative Activities (CURCA):81 !e center serves 
as a clearinghouse for undergraduate students interested in pursuing challenging research and 
creative opportunities that match their academic interests and career goals. It reviews project 
proposals and provides funding for undergraduate projects. 

For graduate programs, the UB 2020 plan required the implementation of a systematic program-review 
process (see Chapter 4). Every program is reviewed by an external team on a $ve-year cycle coordinated 
by the Graduate School with deep involvement of the program faculty and departmental and school 
leadership.82 !e review teams make speci$c recommendations to enable programs to improve quality 
and target investment to address major de$ciencies. UB 2020 also encourages appropriate attention 
to graduate-student support and the competitiveness of fellowship awards and TA/GA stipends (see 
Chapter 4 for additional description). In several $scal years, the university made sizable investments 
from central and unit sources to increase TA/GA stipends in response to these recommendations.83 
!e UB 2020 plan also suggested improvements in professional education that led to the creation of an 
Interprofessional Education (IPE) program in which students in professional programs in the Health 
Sciences, Engineering, Management, Law, Education, Social Work, and Architecture and Planning work 
together to address complex challenges requiring multiple types of professional skills.84

Transforming Operations
!e UB 2020 plan recommended a series of operational transformations to reduce costs and improve 
customer service.85 !ese projects included:

t� !e Information Technology (IT) Transformation: !e IT Transformation involved 
consolidation of common services, development of service-delivery tools and processes, and 
implementation of infrastructures to support better new modes of teaching, learning and 
scholarship. As an example, before the IT Transformation, there were 70 separate telephone 

Achieving
Growth:

40% more faculty,
students and sta!

Excelling in 
Academics:

Leveraging areas of 
strategic strength

Building UB:
The comprehensive

physical plan

Transforming
Operations:

Model e"ciency
in service and 

process delivery

Figure 2.3
!e Four Pillars of UB 2020
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systems at UB. Following the transformation, more than 6,600 faculty and sta# members use the 
same Voice Over Internet Protocol (VoIP) system, and 3,000 phone lines have been eliminated. 

t� !e Student Systems Transformation: In 2004, UB operated an internally developed and 
maintained student-information system that was comprised of several systems that did not 
communicate e#ectively with each other. !e lack of accurate, integrated student information 
undermined faculty and sta# support of students. !e Student Services Transformation moved 
the university to a single system, PeopleSo", for all student-related data. 

t� Environmental Stewardship: In 2007, UB’s president signed the American College and 
University Presidents’ Climate Action Plan and, in August 2009, created the Environmental 
Stewardship Committee to assist with the development of a Climate Action Plan.86 !e primary 
goal of the plan is for UB to become carbon neutral by 2030. In September 2011, UB created a 
new position, chief sustainability o%cer, to provide leadership and direction for sustainability 
initiatives. On April 23, 2012, UB energized a solar array with 3,200 photovoltaic panels that 
produce 750,000 watts of energy to power hundreds of on-campus student apartments. UB also 
has partnered with Zipcar Inc. to provide students with the opportunity to share high-e%ciency 
cars on an as-needed basis.

t� Digital Communication Transformation: !is transformation has resulted in a more mature, 
consistent and well-branded Web environment with shared tools, templates, standards, 
documentation, information architecture and sta%ng models.

t� Human Resources (HR) Strategic Transformation: !e HR Strategic Transformation 
attempted to change the way that HR services are delivered to the campus community. !e 
approach was to collapse 61 separate HR units into three divisional service centers covering 
business services, student a#airs and the academic enterprise. !is concept encountered many 
obstacles and was not successfully completed. However, the HR Strategic Transformation 
was successful in creating the Organizational Development and Training Unit to oversee 
professional development and training opportunities for the entire campus community. Finally, 
PeopleAdmin was adopted to provide automated service delivery and reporting, with automated 
personnel transaction forms (PTFs) making personnel changes more e%cient.

t� Sponsored Programs Improvement Initiative: !is initiative involved the merger of Sponsored 
Programs (pre-award services) and Grants and Contracts Services (post-award services) into 
one integrated unit, Sponsored Projects Services. !e key objective of the merger was to improve 
services to principal investigators, creating a seamless process from a project’s conception to 
the $nal close-out. !is initiative has met with some success, but continued improvements are 
required. !e university has taken steps in the past 12 months to bolster grant-development 
infrastructures with the creation of the O%ce of Research Advancement.

Building UB – The Comprehensive Physical Plan 
In 2004, UB did not have a current physical master plan, and even if one existed, the scope of the 
UB 2020 vision would have required a new plan. UB engaged Beyer, Blinder and Belle Architects 
and consulted with many campus and external stakeholders over a two-year period in an extensive 
capital planning process. !e resulting plan — “Building UB: !e Comprehensive Physical Plan”87 
— proposed a capital development strategy that would enable UB to realize its planned faculty, sta# 
and student growth. !e plan proposes new and more collaborative research facilities to support 

the multidisciplinary e#ort of the strategic strengths. It calls for the simultaneous and integrated 
development of UB’s three campuses and emphasizes the e#ective development of public and shared 
spaces and the building of memorable places to attract the best faculty, sta# and students. !e principles 
that guide the plan include:

t� Promoting academic excellence, the interdisciplinary exchange of ideas and the development of 
vital intellectual communities;

t� Enabling a united and accessible university campus with three distinctive and seamlessly 
interconnected campus centers;

t� Re&ecting the university’s responsibility to its community by respecting and being shaped, in 
part, by public plans and policies;

t� Providing the basics for long-range capital programming and the prudent management of 
university resources;

t� Establishing UB as a leader in environmental stewardship and sustainable development and 
design; and 

t� Creating great and memorable places contributing to a high quality of campus life by fostering 
design excellence in campus architecture, landscape architecture and interiors.

“Building UB” recommended public-and-private campus development of more than $5 billion in 
2009 dollars. It serves today as the guiding document in the consideration of speci$c capital plans and 
investments. !e major capital priorities of the university speci$ed by this capital plan include:

t� Relocating the School of Medicine and Biomedical Sciences to the Downtown Campus;
t� !e Clinical and Translational Research Center on the Downtown Campus within the Bu#alo 

Niagara Medical Campus;
t� !e Heart of the Campus project — South and North campuses;
t� !e Student Recreation Center on the North Campus; and
t� Reimagining the South Campus as UB’s Graduate and Professional Education Center 

(relocating the Graduate School of Education, the School of Social Work and the Law School to 
the South Campus).

!e Building UB plan could be implemented in various phases based upon the university’s ability to 
grow and fund capital development. !e plan also speci$ed the campus policies required to manage the 
design and execution of projects contained in the plan.

The Impact of UB 2020 — The 2005-2010 Period
Re&ecting on the formative period of UB 2020, it is now clear that the scope of the $rst UB 2020 plan 
could not have been implemented in the political and $scal context of that time. UB 2020 required 
an extraordinary investment of funds from outside the university and also signi$cant changes in the 
relationship between UB, SUNY and New York State government that these institutions were not ready 
to allow. !e enrollment growth plan was proposed at a time when state, national and regional high 
school graduation rates were beginning to decline. SUNY did not express support for a growth plan 
of this magnitude, and the state was not interested in funding a larger SUNY. Moreover, UB had long 
recognized the di%culty in attracting out-of-state students, and there were no indications that this 
would soon change. UB leaders also experienced vigorous resistance from other SUNY campuses to 
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UB plans that increased its enrollments and potentially diverted students from enrolling at other SUNY 
campuses. Without enrollment growth, there would be no $nancial engine to fund the full-scale plan. 
Perhaps even more devastating was the global $nancial collapse in 2008, which caused UB to shi" from 
managing growth to intelligently distributing reduced funding to preserve quality and program breadth.

Even if the plan was not fully realized, the original UB 2020 planning process gave UB a bold and 
hopeful view of the future and of the obstacles it faced. !e process uncovered institutional weaknesses 
and produced recommendations for addressing those weaknesses and measuring improvement. It 
o#ered a new academic strategy that was innovative when compared with peers and suggested areas 
of administrative transformation to be implemented whether enrollment growth occurred or not. !e 
Building UB capital plan strengthened campus resolve to grow UB’s downtown presence while also 
strengthening the North and South campuses. Finally, UB 2020 gave university leaders a message for 
the Western New York community about how and why UB’s development would help the entire region. 
!e UB 2020 plan became the region’s highest priority, and community leaders and the Western New 
York delegation o#ered unrelenting and increasing support for UB 2020 through three legislative cycles. 
When Andrew Cuomo became the governor of New York State on January 1, 2011, he made UB 2020 
an early priority for his administration.

Realizing UB 2020 — The 2011-2013 Period
Shortly a"er taking o%ce, Governor Cuomo approached President Tripathi and asked UB to work with 
his team to create an immediate, achievable implementation plan for UB 2020. !ese deliberations 
— which were expanded to include the SUNY Chancellor’s O%ce and the presidents at SUNY Stony 
Brook, Albany and Binghamton — resulted in the announcement of NYSUNY 2020 in early 2012.88 
Under this act, UB and the other three SUNY university centers were given the assurance that New York 
State would authorize an increase in tuition for all programs at predictable rates over the next $ve years 
while maintaining state tax support at 2011 levels. !is decision gave these campuses the ability to make 
recurring investments in support of strategic budget priorities. !e state also o#ered a challenge grant 
that would match campus funds to build their highest-priority capital project.89 

NYSUNY 2020 gave UB the opportunity to move forward with major aspects of the UB 2020 plan 
without having to grow enrollment. Under NYSUNY 2020, UB would have the funding to add more 
than 250 faculty members in key $elds and strengthen the infrastructures that support their work. 
UB also would relocate the School of Medicine and Biomedical Sciences to the Downtown Campus 
within the Bu#alo Niagara Medical Campus, bringing it together with key partners in a comprehensive 
Academic Health Center modeled a"er similar health centers in Cleveland and Pittsburgh. UB’s 
application for NYSUNY 2020 support indicated that UB would reduce the student/faculty ratio and 
increase six-year graduation rates to peer AAU levels and increase externally supported sponsored 
research funding by as much as $60 million per year by 2016. If it achieves all of these goals, UB will 
realize much of the original UB 2020 initiative and its promise to its communities. 

!e negotiations and resulting passage of NYSUNY 2020 took place during the time UB was 
experiencing a presidential leadership change. In April of 2011, Satish K. Tripathi was named UB’s 15th 
president. In the succeeding months, he made a number of leadership changes, including a new provost 
and a new chief $nancial o%cer. He also initiated a reexamination of UB’s mission, vision and goals 
(provided in Chapter 1) to guide the next phase of UB 2020 implementation.

In June 2012, President Tripathi appointed 
Charles F. Zukoski as provost. In October 2012, 
in his annual State of the University Address, 
the president asked Provost Zukoski to lead a 
campuswide e#ort to formulate an implementation 
plan for UB 2020 following the passage of 
NYSUNY 2020.90 Since October 2012, the provost 
has engaged the entire university community in a 
dialogue resulting in the publication of a document 
entitled “Realizing UB 2020: Achieving Academic 
Excellence”91 in October 2013. Figure 2.4 provides 
an illustration of the extent to which the Realizing 
UB 2020 process engaged the campus community 
in developing the $nal report.

A New Academic Strategy
Realizing UB 2020 proposes a new academic 
strategy with two core elements. !e $rst is that 
UB will build Communities of Excellence with 
faculty, sta# and students engaging with complex 
issues facing mankind and our built and natural 
environments. !ese communities will be 
immersed in select thematic areas with the goal of 
delivering education, scholarship and engagement 
to improve signi$cantly the human condition. !is concept extends well beyond the Strategic Strength 
Initiative in its attempt to integrate meaningful educational programming, original scholarship and 
engagement in and around key thematic areas. Second, UB’s curriculum will be restructured to provide 
students with traits that will prepare them for productive and 
ful$lling life experiences. !ese traits re&ect the core values 
guiding the education we o#er to our students (see Chapter 4). 

Implementation Plan
!e Realizing UB 2020 implementation plan focuses on achieving 
UB’s goals through $ve key initiatives (See Table 2.1). !e $rst is 
a plan to build faculty strength. UB has pledged to grow tenured/
tenure-track faculty by 250 by 2015, and thus, the Realizing 
UB 2020 initiative is in large part a hiring plan. UB will grow 
with a clear sense of where added strength will produce the 
greatest impact and with a desire to increase faculty diversity. 
Furthermore, every e#ort will be made to increase the impact of 
existing faculty. !e university will conduct a complete assessment 
of faculty performance and develop new compensation strategies 
to incentivize excellent faculty performance. 

O!ce of the
Provost
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Committee

Faculty 
Senate

Student
Consultation

Faculty Liaison
Committee

Professional
Sta" Senate

President’s
Cabinet

Committee 
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Figure 2.4
Realizing UB 2020 Strategic Planning Process

Core Learning Traits  
for the UB Graduate:
t� Possess deep domain knowledge and critical 

thinking.
t� Collaborate in teams on complex problems.
t� Experience and appreciate the diversity of 

many cultures, people across the world and life 
experiences.

t� Cultivate a desire and skill to navigate the world.
t� Exhibit excellent communication, information and 

digital literacy skills.
t� Build a personal capacity for resilience and 

perseverance.
t� Create a desire to engage in community a#airs.
t� Have pride in UB and contribute to the university’s 

welfare throughout life.
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Second, faculty growth will help strengthen the impact of the university’s research, scholarship and 
economic-development e#orts. New and existing faculty will form the Communities of Excellence. 
At the same time, there will be concerted e#ort to strengthen the core academic disciplines and their 
doctoral programs since these are vital to a thriving research enterprise. UB will provide educational and 
research experiences to make it an increasingly attractive destination for doctoral study. !e in&ux of 
faculty and more intensive programs will attract the best doctoral students. 

Table 2.1 
Realizing UB 2020 Goals and Implementation

Implementation Initiative Goals Targeted
1 — Tenure-Track Faculty Growth Plan t� Faculty Strength and Scholarly Leadership

t� A Diverse Community
t� Enriching Education and Scholarship !rough Community Engagement
t� Better Partnerships for Health-Care Outcomes

2 — Communities of Excellence t� Faculty Strength and Scholarly Leadership
t� A Diverse Community
t� Enriching Education and Scholarship !rough Community Engagement
t� Better Partnerships for Health-Care Outcomes

3 — Curricular Innovation t� A Global University

4 — A Fuller Community Engagement Agenda t� Enriching Education and Scholarship !rough Community Engagement
t� Better Partnerships for Health-Care Outcomes

5 — An Infrastructure Strengthening Plan t� Faculty Strength and Scholarly Leadership
t� Great Students Achieving Expectations
t� Support Structures for Faculty and Student Success
t� A Global University
t� Enriching Education and Scholarship !rough Community Engagement
t� Better Partnerships for Health-Care Outcomes

!ird, UB will engage in meaningful curricular innovation and expand investments to promote student 
success. UB has focused all educational-program delivery and assessment around the promised student 
traits. !e plan identi$es new curricular requirements and commits the resources to implement: 
an experiential learning program, a global experience, a capstone course, a General Education 
Program that $ts the needs of today’s student, and an interprofessional program that helps students in 
professional programs understand how their work intersects with that of those in other professions. 

Fourth, UB will expand and more e#ectively coordinate its community and economic-engagement 
agenda. UB already engages many community partners, but these engagement activities are not connected 
by an e#ective and encompassing institutional strategy for engagement. !e university will invest in 
programs, coordinating structures and communication strategies that align engagement strategies with 
institutional goals. UB will build partnerships that help our communities and add richness and purpose to 
the educational and scholarly activities of faculty and students inside the university.

Finally, university leaders understand the need to invest in infrastructures that enable all Realizing UB 2020 
initiatives. !ese activities are dependent upon e%cient and appropriately resourced support systems. UB 
will further increase operational excellence, the e#ective balancing of e%cient operation with great service. 
!is will entail new ways of delivering services and organizing sta# and infrastructure funding. 

During Fall 2013, the university conducted several parallel e#orts to compile information needed 
by leadership to make decisions among competing priorities for hiring, investment and support 
programming to best achieve Realizing UB 2020 objectives. !ese activities will culminate in early 2014 
in a retreat where senior leadership will make decisions about Realizing UB 2020 priorities for the next 
three years. !e information-gathering activities currently underway include:

t� Realizing UB 2020 Task Forces: Realizing UB 2020 calls for speci$c initiatives in areas that cut 
across the organizational structure of the university. !ere are more ideas than the university has 
the capacity to implement in the next three to $ve years. Over the summer of 2013, university 
leadership identi$ed the need to form groups focused on speci$c areas related to Realizing 
UB 2020 to recommend priorities, costs, timelines and implementation strategies. !ese task 
forces are focused on the following areas: curriculum and assessment, research and innovation 
(this group will develop the ideas for operationalizing the Communities of Excellence concept), 
engagement, the student experience, advocacy, alumni engagement and philanthropy, 
and infrastructure. Each task force has been assigned a leader, membership representing 
perspectives from across the university, a charge and speci$c deliverables.

t� !e Unit Impact and Standards Analysis: UB is designing a more systematic program for 
assessing progress in achieving institutional and unit goals. !ere are three planned elements 
of this program. !e $rst is the creation of an institutional scorecard that measures university 
progress over time in achieving each institutional goal. !is scorecard will compare university 
improvement over, and achievement with, peer AAU institutions where appropriate. !e second 
is a review of unit (including both academic and academic-support units) performance in key 
educational, scholarship, engagement and service-delivery areas that will be compared with 
national and discipline or service-speci$c standards. !e third is a review of individual faculty-
members performance compared with disciplinary speci$c national and UB standards in each 
academic unit. !is analysis will support an institutional e#ort to better understand faculty 
strength and also where and how faculty productivity might be improved across the university.

t� A New Budget Model and the Realizing UB 2020 Funding Plan: UB has undertaken a 
thorough examination of current resource-allocation methods to create a funding approach 
that aligns resources with institutional goals and strategies. It is likely that a new feature of this 
funding approach will be a performance-based allocation system that links some fraction of a 
unit’s budget to that unit’s performance in key areas related to achieving university goals.

UB 2020 — An Enduring Vision
!e features of the original UB 2020 vision continue to guide university decisions despite major changes 
in university $nances, senior leadership and the higher-education landscape. With Realizing UB 2020, 
the university will grow its faculty base and implement initiatives to enable the institution to achieve the 
expectations promised to Governor Cuomo in UB’s NYSUNY 2020 proposal. !roughout UB 2020’s 
evolution, UB has kept focus on its mission as a major public research university. !e UB 2020 vision 
has permeated the campus and helped the entire SUNY system achieve the passage of the NYSUNY 
2020 bill. !is accomplishment has enabled UB the opportunity to $nally align the UB 2020 vision with 
su%cient resources to realize its promise.
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AAU Public Undergraduate Tuition 
and Fees, in !ousands

Institutional Resources
!e original UB 2020 plan required large increases in enrollment, tuition revenue and state allocations 
for capital improvement to achieve its stated goals. !ese increases were not forthcoming. In fact, the 
university absorbed an extraordinary reduction in spending capacity of $85 million over a four-year 
period beginning in 2009. Described here are the revenue and spending trends since 2005 and the 
impact of changing $nancial fortunes on e#orts to implement UB 2020, which has yet to reach its full 
promise. !is section begins with an overview of the university’s core $nancial operating condition for 
the $scal year ending June 30, 2012 and prior years.92 Sources of core operating revenues include: state 
tax support, tuition and fees, service revenue, residence halls and apartments operations, endowment 
income and unrestricted gi"s administered in the University at Bu#alo Foundation, Research Foundation 
facility and administrative cost recovery and other revenue, and Campus Dining and Shops (CDS) 
agency revenue. While there are concerns about the extent to which UB relies on income from student 
enrollment and the position taken by New York State on capital funding, the NYSUNY 2020 program 
and university e#orts to diversify revenue streams will enable UB to make progress in achieving 
institutional goals over the next several years. !e section concludes with an examination of resources 
and trends in sta%ng, facilities and information-technology capacity.

Operating Revenues 
In FY 2011, UB earned $627 million in operating revenues across all sources. !ese revenues have 
increased 6.8 percent from FY 2006 levels but only 1.0 percent from FY 2007 levels. Revenues 
appropriated from New York State make up the largest fraction of funds available to the university. 

!ese appropriations come in two forms — those supported 
by tax dollars and those supported by revenue targets, the 
largest of which is tuition paid by UB students. As Figure 2.5 
indicates, New York State has reduced tax support from $219 to 
$163 million over this period and authorized large increases in 
tuition rates at the same time. With the passage of the NYSUNY 
2020 agreement, tuition revenue will grow signi$cantly and 
current levels of state support will be maintained over the next 
four years.

UB is also generating more income from student fees for 
particular services (e.g., health, transportation, technology) than 
in 2006-2009. Student tuition and fee revenues have been the 
only operating revenue streams to increase signi$cantly for the 
university over this period. Facilities and administration (F&A) 
cost recovery from research programs has &uctuated, as have 
other income sources (such as sales and services, trademarks and 
licensing, athletics income, auxiliary services). Also, the value of 
UB’s endowment has &uctuated signi$cantly over this period, 
due largely to changing Wall Street fortunes (see Figure 2.6). 

UB relies heavily upon income generated by student enrollment   
tuition, fees, dorm and dining revenues, and state tax allocation 

per student — to operate the institution. UB does not have the 
authority to set tuition or comprehensive student-fee rates. !e 
university is subject to the authority of New York State government 
for continued state tax fund allocations and payment of fringe 
bene$ts, as well as signi$cant debt service costs for capital 
programs, and the formulation of tuition and fee policy. !e 
resourcing of university and unit plans is largely dependent upon 
the policies and ongoing support of SUNY and New York State 
government o%cials.

Looking forward, a major goal for UB is to diversify its operating 
revenue portfolio and reduce dependence on income from 
students and parents. !e most urgent priority is to build 
fundraising capacity. Investments in the development organization 
have begun to realize a greater return in the form of increasing gi" 
collections and commitments, but UB is not currently raising gi", 
corporation and foundations revenues at the rate enjoyed by many 
peer AAU universities.

With passage of the NYSUNY 2020 legislation, UB is assured of $ve 
years of stable state tax support (through FY 2015) at FY 2011 levels 
and the ability to increase tuition at predictable rates for all degree 
programs. Since UB tuition and fee rates are and will continue to be 
relatively low compared to peers (see Figure 2.7), we do not expect 
reduced enrollment or student quality resulting from predictable 
tuition increases during this period. In addition, baccalaureate degree 
recipients enjoy one of the lowest student debt levels in the country, 
and UB will continue to o#er signi$cant need- and merit-based aid 
programs to ensure that all quali$ed students can a#ord to enroll. !e 
most important factor for UB’s $nancial fortunes is the achievement 
of its enrollment goals. If UB meets enrollment goals in 2016, it will 
experience an increase projected to be from $90 million to $100 
million greater than 2011 levels. !e enrollment forecast for the 
next few years is positive and institutional e#ort to meet and exceed 
enrollment goals is vigorous (see Chapter 5). !e NYSUNY 2020 
program also authorizes UB to create an Academic Excellence and 
Success Fee that can be used for targeted academic and academic 
support program improvements.93 !is fee will grow from $75 per 
student in FY 2011 to $350 per student by FY 2015, generating nearly 
$10 million in new recurring funds. 

UB has emerged from a period of $nancial challenge and is at a point 
where operating revenues will increase substantially through FY 2015 
and longer if rational tuition policies continue. !e university has the 
base of resources needed to deliver its mission and an opportunity 
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a#orded by NYSUNY 2020 to invest in the capacities to enable UB to improve its position among major 
public research universities. Investments in faculty strength made possible by NYSUNY 2020 will enable 
the university to improve the student educational experience while adding signi$cant scholarly capacity 
to compete more e#ectively for research grants from federal and private sources.

Financial Condition — Operating Budget
Despite the $nancial stresses of the years from FY 2008 to FY 2011, the university has managed its 
budget to maintain $scal health and build su%cient reserves to make key investments where required 

and respond to $nancial risk when needed. 
!e NYSUNY 2020 program has replenished 
recurring fund losses and given the university the 
opportunity to invest in the UB 2020 vision.

As Figure 2.8 illustrates, UB has spent no more 
than its annual operating revenues in any year 
except 2010-2011 when the university was 
experiencing the most acute impacts of the state 
tax budget reductions. Reserve funds have grown 
steadily since 2006-2007, with the exception of FY 
2010 (see Table 2.2). 

!e university spends nearly 65 percent of its 
operating revenues on the salaries of faculty, sta# 
and student employees (see Figure 2.9). !is 
is relatively low compared to peer universities 
responsible for funding fringe bene$t costs from 
campus-managed appropriations. !e remaining 

35 percent funds the nonpersonnel operating costs of the institution – utility contracts, other contractual 
services, supplies, equipment and travel. UB does not have the authority to negotiate collective 
bargaining agreements, manage fringe-bene$t costs/contracts/service agreements, or issue and manage 
debt for capital projects. Instead, this authority rests with the state, which limits campus &exibility. 

!e impact of changes in New York State policies and 
approaches in these areas may result in cost overruns that 
are passed on to the campus in the form of state-tax budget 
reductions. UB has maintained su%cient $nancial reserves 
for unforeseen contingencies. UB does not expect spending 
patterns to change unless the capital-funding responsibility 
shi"s signi$cantly to the university (see Capital Budget 
section below).
!e university’s $nancial health is strong in consideration 
of the four ratios that make up the Composite Financial 
Index (CFI). Over the past several years, the mandatory 
requirement of recording Government Accounting 

Standards Board (GASB) statement number 4594 — Other Post Employment Bene$ts expense —is 
the major contributing factor to the lower than normal Primary Reserve Ratio, which prevents the 
university’s composite score from being in the 6.0-7.0 range. Even with the recording of this expense, the 
composite score is 3.0-4.0, which re&ects a relatively strong $nancial condition. 

In summary, UB exhibits $nancial health and disciplined spending. It has developed a $nancial plan to 
enable signi$cant strategic investment, although the capital budget issue is a looming policy question. 
!e NYSUNY 2020 program provides a momentary opportunity for visionary academic and $nancial 
leadership to create the institutional renewal envisioned by the UB 2020 plan.

Table 2.2 
Available Balances 2007-2008 through 2011-2012 ($ in !ousands)

Funding Source 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012
F&A Cost Recovery $28,904 $28,164 $37,762 $51,522 $59,192 
State Operating 45,801 51,826 51,814 32,972 -4,918
State Reimbursables 
(IFR, SUTRA & DIFR) 33,302 41,942 31,555 39,528 61,970
UB Foundation 74,345 79,868 89,226 84,148 93,522
Other 6,680 6,884 3,650 4,473 5,351
Total $189,032 $208,684 $214,007 $212,643 $215,117 

$ Change NA $19,652 $5,323 -$1,364 $2,474 
% Change NA 10.4% 2.6% -0.6% 1.2%

Human Capital
!e university’s greatest asset is its human capital. More than 5,400 FTE 
faculty and sta# (excluding student employees) work at UB across all of 
its payrolls: 1,571 FTE faculty and 3,845 FTE sta#. Across all units, the 
standards for becoming an employee of UB are high — 95 percent of 
full-time faculty members have doctorates or terminal degrees in their 
$eld, most from peer or better institutions. !ese faculty members are 
acknowledged in many disciplines as leaders in their $elds. !e sta# at 
UB is among the most highly trained and sought a"er in the region.

Over the past 10 years, UB’s changing $nances have impacted the ratio 
of sta#-to-faculty levels. Figure 2.10 indicates that UB’s sta#-to-faculty 
ratio is lowest among AAU peers. Faculty strength has been preserved 
at 2009 levels while sta# FTE has declined by 150 FTE. Preserving the 
faculty base has been a major accomplishment, but UB has not made 
progress in right-sizing the faculty base to comparable peer AAU levels. 
!e NYSUNY 2020 legislation allows the university to replenish faculty 
and sta# lost in the period of budget reductions. UB plans to add 250 
faculty and 250 sta# by FY 2015 and is on pace to achieve sta# growth 
targets as of Fall 2013. Faculty growth is likely to occur at a slower pace 
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than desired and may not reach expected levels in this same time frame. When UB does achieve this 
level of growth, the student-to-faculty ratio will be comparable to AAU peers (See Figure 2.2).

The Capital Budget, Facilities and Space 
!e university owns 146 buildings across three campuses and seven o#-campus sites, representing 
more than nine million square feet. A description of each building — including total square footage, 
construction completion date and architect — is available on the Facilities Planning and Design 
website.95 !e university also has more than 1,200 acres of undeveloped land and many available 
building sites, one of the university’s most valuable assets.

!e largest category of assigned space is for student living, comprising 16 percent of the total. Residence 
halls have a total capacity for 7,570 students. O%ces (14 percent) and labs (13 percent) take up 
signi$cantly more space than classrooms (three percent). Based on the UB results of a 2010 SUNY-wide 
space needs analysis,96 the majority of academic units have space de$cits. In all nonresidential buildings, 
there was a total de$cit of 614,407 square feet. !e projections for 2018 and 2023 suggest that as the 
number of faculty members increases, space needs will become more acute, making adherence to the 
university’s space-management principles and processes even more critical.97

For the past 15 years, UB has enjoyed a steadily increasing New York State investment (bonded funds 
backed by New York State personal-income-tax revenues) to build new facilities and address critical 
infrastructure-repair and building-renewal needs. During the period from 2008-2009 through 2012-
2013, the university was allocated more than $500 million in capital funds for these purposes. !is 
capital fund allowed for the commencement of the following projects:

t� Clinical and Translational Research Centers (Downtown Campus, new construction);
t� Purchase and renovation of the UB Gateway facility (Downtown Campus);
t� !e Educational Opportunity Center Building (Downtown Campus, new construction);
t� Hayes/Crosby Hall — School of Architecture and Planning (South Campus, renovation);
t� Wende Hall — School of Nursing (South Campus, renovation);
t� School of Medicine and Biomedical Sciences Building ($50 million match) (Downtown 

Campus, new construction);
t� Barbara and Jack Davis Hall — School of Engineering and Applied Sciences (North Campus, 

new construction);
t� John and Editha Kapoor Hall — School of Pharmacy and Pharmaceutical Sciences (South 

Campus, new construction);
t� William R. Greiner Hall (North Campus, new construction) — sophomore suites residence hall 

funded through the University Residence Halls Association auxiliary services enterprise at UB;
t� Classroom renovations (all campuses) — technology upgrades, life cycle replacements ; and
t� More than $250 million in critical infrastructure projects across all three campuses.

In 2011, UB engaged a master planning $rm, RTKL, to help develop a Facilities Master Plan98 and 
implementation strategy, drawing on the earlier Building UB plan, which identi$es needs for capital 
improvements through 2023. !ese improvements will remedy the shortage of space identi$ed in the 
space needs analysis. !e cost of the full need totals nearly $2.5 billion. In 2012, UB submitted its highest 

priority needs — totaling more than $600 million for the next $ve years for consideration in the SUNY 
capital planning process. !e New York State budget for 2013 has not included funds for a new $ve-year 
capital plan for SUNY or UB. !e governor has made the New York State capital-debt issue a priority 
state policy question and is examining alternative approaches for New York State capital budgeting 
in the future. Until this issue is resolved, UB must defer investment in capital programs or redirect 
operating funds for these purposes. Even if UB chooses the latter course of action, the university cannot 
issue its own debt or enter into public/private partnership agreements, lease/purchase agreements or 
similar legal structures. Without these authorities, large-scale capital projects will be di%cult to move 
forward.

Under the NYSUNY 2020 program legislation, New York State approved UB’s plan to construct a $375 
million School of Medicine and Biomedical Sciences building (on the Downtown Campus within the 
Bu#alo Niagara Medical Campus). !e state has given UB a challenge grant of $35 million, authorized 
the borrowing of $215 million of state-bonded funds and approved a reallocation of $50 million in UB 
capital funds for the project. UB must provide a cash match of $75 million and pay the debt service for 
the $215 million of $nancing provided by the State. !is agreement between New York State, SUNY and 
UB suggests possible modi$cations to the capital budgeting approach that the state may contemplate in 
the future. !e principle of campus match is at the heart of that approach, together with the notion that 
the state would o#er capital $nancing with the campus paying all of the costs of that debt for priority 
capital projects. !is is an important $nancial issue. If New York State is shi"ing $nancial responsibility 
for capital improvement to SUNY campuses, state leaders also should rethink tuition policy and the 
use of tuition revenue to pay for capital projects as well. If these policy changes are not made, and the 
responsibility for capital funding devolves to the campus, UB will face serious trade-o# decisions to 
meet its operating and capital budget needs.

Information Technology Resources
!e O%ce of Information Technology (UBIT)99 re&ects the complexity and variety of a large research 
university, providing centralized academic and computing infrastructure as the foundation for school 
and divisional information-technology organizations throughout campus. !e collaborative nature of 
these organizations provides the university with stable, consistent and reliable services, while enabling 
nimble and responsive innovation at the departmental level. UBIT develops, maintains and supports 
information technology, instructional technology and telecommunications, including maintenance 
of the campus wired and wireless network, public computing sites, research computing, email, Web 
hosting, online $le storage, remote access, computing alerts, business systems across the university 
(HUB, SIRI, MyUB, UBlearns, etc.) and telephones.

UBIT engages in regular strategic planning100 that is informed by assessment results, including surveys 
of needs and satisfaction, peer benchmarking and active participation in meetings and collaborations 
with campus and regional partners. As a result, UBIT very e#ectively manages information technology 
resources in an ever-changing technology environment. UBIT helps the institution ful$ll its mission in 
several important ways, including: 

t� Virtualization: As a direct result of UB’s IT transformation, UBIT has virtualized nearly 700 
physical servers. Virtualization drastically reduces time to deployment, simpli$es adding 
resources to address service demands and contributes to energy-e%ciency goals. “My Virtual 
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Computing Lab” provides students access to expensive analysis and synthesis so"ware 
anywhere, on their own devices, and it reduces workstation administration costs.

t� Mobility: Students report an average 2.5 network-connected devices, which means teaching 
and learning can take place anywhere. UBIT provides mobile access to information resources, 
applications and services through the UB Mobile and Blackboard apps, mobile-friendly 
Web pages and UBIT’s ubiquitous secure Wi-Fi networks. Cellular providers participate in a 
distributed antennae system to increase services in all learning spaces.

t� Instructional technology: !ere are 149 centrally scheduled classrooms equipped with 
technology ranging from basic video projection to multimedia capture. Academic departments 
also provide technology resources to support local curricular needs. Recent upgrades to 
classroom digital recording and distribution technology and implementation of virtual 
conferencing further expand instructional capacity beyond temporal and physical boundaries. 
UB’s program to similarly equip informal learning spaces encourages student collaboration.

t� Network: A great university must have a stable, reliable and robust data communication 
network. UBIT is a leader in municipal, university, school and hospital regional networking. 
Its investments in redundant, fault-tolerant, high-speed campus networks continue to meet 
ever-growing service demands. Wi-Fi networks span all three campuses, and a wired residence 
halls network, ResNet, ensures high-speed access for resident students while conserving Wi-Fi 
spectrum for mobility demands.

The Overall Resource Picture — Looking Forward
UB has a base of human, $nancial and capital resources appropriate to its mission as a public research 
university. !ese resources have been well-managed by university leaders and the university is in good 
$scal health. Despite signi$cant $nancial duress over the past $ve years, the university has preserved its 
range of academic programs and faculty base, and it has been blessed with a signi$cant historical state 
investment to maintain existing facilities and build several new facilities. !e state continues to pay 
fringe-bene$t costs for personnel funded by state appropriation and all of the debt service for facilities. 
!e campuses’ physical plant is expansive and land is plentiful and constitutes an extraordinary asset for 
the future. But the age of facilities and the impending relocation of the medical school give university 
leaders concern about the vibrancy of the South Campus if the next phases of the UB capital plan cannot 
be implemented in a timely manner. Further, the faculty continues to be too small, as was observed in 
2004 at the outset of the UB 2020 discussion. Although UB is recruiting excellent faculty and overall the 
faculty is very strong, the strategic need still exists to grow the faculty to peer AAU levels and strengthen 
the infrastructures — human, technological and physical — that enable these faculty members to 
perform at their best. !e quality of the IT infrastructure remains uneven. While UB has great research 
computing infrastructure and smart, capable IT sta# around the university, administrative systems are 
not su%ciently reliable and educational technologies supporting instructional innovation have not been 
deployed to the extent available at AAU peer universities.

When compared with nearly all peer AAU universities, state-taxpayer investment in UB is larger, but 
overall UB gross revenue is well below the levels earned at those universities (see Figure 2.11). !e major 
di#erences include tuition revenue (because of UB’s low tuition rates), grants and contract revenue, gi" 
revenue, sales and services revenue, and investment return from much larger endowments held by these 
institutions. In short, UB’s peers have been much more successful in diversifying their revenue streams.

Looking forward, the NYSUNY 2020 legislation provides an 
opportunity that UB must supplement with signi$cant growth in 
revenues from other sources. Hiring the very best faculty is an essential 
prerequisite for fundraising from private and governmental sources. If 
the rational tuition policy component of NYSUNY 2020 is extended 
a"er its $rst phase ends in 2015-2016, the university can continue 
to invest a margin of recurring funds for strategic priorities. !e 
investment of these new tuition funds will determine UB’s ability to 
achieve university goals over time. While making these investments, 
the university is mindful of the dependence on enrollment revenue to 
operate and grow. E#ective and strategic enrollment management will 
be increasingly important in the years ahead. Finally, the current state 
position on capital funding needs to be watched very closely. !e longer 
the state delays in conceiving a new policy for the future, the more acute 
will be the need to divert operating funds to capital needs. 

Disciplined Resource Management — Financial Controls and Audits
UB’s administration is very conscious of its $nancial stewardship responsibility and seeks timely and 
continuous feedback from audits of its $nancial-management disciplines. !e university is subject to 
regular audits by SUNY System Administration and the O%ce of the New York State Comptroller.101 
!e O%ce of Internal Audit102 examines the $nancial controls in individual units, including timely 
and accurate recording of $nancial transactions; e%cient use of university resources; safeguarding 
of university assets; compliance with applicable laws, regulations, policies and procedures; and 
e#ectiveness in achieving departmental goals and objectives.

!e following types of audits may be conducted by the O%ce of Internal Audit:
t� Operational Audit: Examines an operating process to determine if resources are being used in 

the most e%cient and e#ective way to meet the unit’s mission and objectives. Activities such as 
human resource services, cash handling, procurement and equipment inventories generally are 
subject to this type of audit.

t� Financial Audit: Reviews the recording and reporting of $nancial transactions. !e purpose 
of this type of audit is to provide management with assurances that $nancial information is 
recorded accurately in the university’s $nancial records and that these records support the 
information shown in the $nancial reports.

t� Compliance Audit: Evaluates the university’s adherence to laws, regulations and internal 
and external policies governing the activity being reviewed. Examples of these requirements 
include state and federal laws, NCAA and OSHA regulations, and SUNY and UB policies and 
procedures.

t� Information System Audit: Reviews the internal control environment and use of an automated 
information and transaction processing system. !ese audits typically evaluate system input, 
processing and output; data and physical security; backup and recovery plans; and system 
administration.

t� Investigative Audit: Focuses on alleged civil or criminal violations of state or federal laws 
and alleged violations of university policies and procedures that may result in prosecution or 
disciplinary action.
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Each spring, the O%ce of Internal Audit presents an audit plan to the university administration for 
review. Units may be selected for an audit based on requirements by state, federal or other regulatory 
agencies, or at the request of university management. !ey also may be selected as a result of other 
considerations — such as degree of risk of exposure to loss, results of the ongoing examination of 
internal controls, results of audits by external auditors, results of previous internal audits, extent of 
compliance with standard university policies and procedures, random selection on a rotating basis to 
ensure periodic contact with campus units, and/or changes in operations and/or personnel. In addition 
to performing audits, sta# members in the O%ce of Internal Audit also provide consulting services for 
the university community to help units develop appropriate policies and procedures.

UB 2020 and Institutional Effectiveness — 
Assessment and Renewal
!e University at Bu#alo is a complex, decentralized organization comprised of three campuses, 
12 decanal units and numerous programs and administrative units. Assessment of institutional 
e#ectiveness is complex, yet essential to university success. !is section describes how the university has 
assessed e#ectiveness in the UB 2020 era, highlights the university’s institutional accomplishments over 
the past 10 years and indicates new directions for this assessment in the future.

UB’s e#ectiveness as a whole is determined by the collective e#orts of faculty, sta#, and administrators 
in units and programs to achieve university goals. Assessment of the e#orts of individuals, departments 
and decanal units help identify where improvements can be made to increase e#ectiveness at each level. 
Improvement in any of these three levels increases the university’s overall e#ectiveness.

!e origin of the UB 2020 plan and its evolution through leadership change, $scal disturbance and the 
opportunity now a#orded to realize much of the promise of the UB 2020 vision was described earlier 
in this chapter. During this period, the goals of the university were reviewed continually and updated. 
In 2011, President Tripathi published the seven goals that currently guide the university’s course of 
action.103 !e strategic intent of these goals is summarized below:

t� Goal 1: Build faculty strength, productivity and impact.
t� Goal 2: Recruit great students and ful$ll their educational expectations.
t� Goal 3: Provide support structures ensuring faculty and student success.
t� Goal 4: Create a diverse campus community.
t� Goal 5: Become an increasingly global university.
t� Goal 6: Engage our local community to enrich our student experience and regional well-being.
t� Goal 7: Strengthen partnerships for improved regional health-care outcomes.

To assess e#ectiveness in achieving each of these goals, key indicators have been identi$ed. !ese key 
indicators register improvement or decline based on unit and individual actions. Wherever possible 
at all levels, metrics include performance over time, improved performance relative to program 
standards and performance compared with peers. Two sets of peer institutions serve as institutional 
level benchmarks. !e $rst set — Pittsburgh, Iowa, Stony Brook, Rutgers and UC Irvine — are similar in 

size but higher-ranked public AAU universities. !e second set — Washington, Michigan, Wisconsin, 
UCLA, UC San Diego — represent the type of institution UB hoped someday to emulate in size and 
stature with the ful$llment of the original UB 2020 vision. However, in light of the rescaled UB 2020 
plan, comparisons with the $rst peer group provide the most appropriate indicators of institutional 
progress in key areas. 

Key Indicators of Institutional Effectiveness

Goal 1 — Faculty Strength, Productivity and Impact
At the heart of the UB 2020 vision is the intention to build faculty strength comparable in size and 
capability with peer institutions. Key indicators of faculty strength include: total faculty size base and the 
number of ladder faculty; the student/faculty ratio and the student/ladder faculty ratio; and changes in 
the percentage of faculty with tenure over time. Since faculty compensation levels determine success in 
faculty recruitment and retention, comparison with peer faculty salary levels is another key indicator.

Standards of faculty productivity and impact vary across disciplines. At the institutional level, NSF 
Federal R&D expenditures, corporate and foundations research expenditures, honori$c awards, 
publications, citations, conference proceedings, patents awarded, licensing income earned from patents 
and other intellectual property, number of doctoral degrees awarded, and number of postdoctoral 
fellows working with the faculty are primary metrics. Instructional impact and productivity typically 
have been measured in terms of undergraduate and graduate credit hours delivered and by the 
percentage of undergraduate credit hours taught by ladder, clinical and adjunct faculty. 

!e perceived strength of UB’s faculty in&uences national and international rankings. Despite their 
methodological limitations, these rankings in&uence the choices of prospective faculty and students, 
donors and research sponsors. At UB, the rankings of most import are !e Center for Measuring 
University Performances among public universities, U.S. News and World Report’s Academic Peer 
Assessment Score and the Times Higher Education World University Rankings. 

Table 2.4 illustrates measurable progress and achievement with respect to Goal 1. Several important 
conclusions can be drawn from a review of these data. !e $rst and most important is that faculty 
size has been retained despite $nancial downturn; however, entering year three of the NYSUNY 2020 
period, the faculty growth trajectory is lagging behind the goal of adding 250 net new tenure-track 
faculty. !is is a key factor in planning and budget discussions with the academic units.

!e university’s faculty salary competitiveness improved in the 2004-2009 period when New York State 
was preserving state tax budgets and funding generous salary increase programs. Since 2009, this has 
changed and UB’s rank among AAU peers for salary compensation has fallen. !e provost is pursuing 
internal strategic compensation programs under Realizing UB 2020.

Federal and corporate research expenditures have grown since 2004 although federal expenditures 
do not yet match peer levels. Despite this growth, UB has not yet built a culture fully supportive of 
faculty entrepreneurship. Patent and licensing activity is short of peer levels despite large and growing 
amounts of corporate sponsorship. Much of that sponsorship is earned through relationships with 
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a%liated organizations such as Kaleida Health and the Roswell Park Cancer Institute and is, therefore, 
a somewhat misleading indicator of e#ectiveness as currently reported. Overall scholarly output is 
substantial, but not yet approaching peer AAU university levels. Understanding scholarly impact 
indices and standards of scholarly productivity in particular disciplines is becoming a more prominent 
aspect of unit assessment programs (discussed in greater detail below). UB faculty members on 
average, as evidenced by high student/ladder faculty ratios, teach more credit hours than peer AAU 
university faculty, yet UB also has a large number of teaching faculty and adjunct instructors generating 
a signi$cant percentage of credit hours. As the Realizing UB 2020 curricular reforms take shape, the 
instructional expectations of tenured/tenure-track and nontenure-track faculty are under serious review.

Table 2.4
Build Faculty Strength

2004 2010 Current Peer Group
Faculty Size

Total UB Faculty  2,309  2,268  2,270  3,188 
Total Ladder Faculty  1,159  1,137  1,126  1,366 
Student/Faculty ratio (non-medical) 28.9 30.7 28.9 26.6
% Credit hours Taught by Ladder Faculty 47% 42%

Faculty Salary Ranks (out of 34 AAU Publics)
Professor 17 10 13 12
Associate Professor 10 9 10 14
Assistant Professor 23 17 19 21

Research & Development
NSF Federal R&D expenditures (in thousands) $147,607 $167,099 $193,613 $269,734 
Corporate/Foundation R&D expenditures (in 
thousands) $35,451 $59,538 $51,896 $37,451 

US Patents
Issued 12 18 11 33
Licensing Income (in dollars) $271,526 $727,240 $592,976 $5,381,404 

Scholarly Output
Journal Articles 7,031 10,115
Citations 79,645 160,663
Books 438 626
Conference Proceedings 126 178
Faculty Honors/Awards 166 189 352
Postdocs 328 285 299 368
Doctorates 299 279 305 414

Rankings
MUP Ranking among Public Research 
Universities 35 33 42 27
U.S. News Undergraduate Rank 120 120 109 69
U.S. News Academic Reputation 3.1 2.9 3 3.4
Times Higher Education World University 
Rank 200+ 200+ 176 123

Journal articles include those from 2008-11. Citations include those from 2007-11. Books include those from 
2003-11. Faculty honors/awards include various time frames (10 years in most cases; 20-50 for more prestigious 
awards such as National Academies or Nobel Prizes)

Based on UB’s rankings, there is improvement over time in the Center Ranking, U.S. News and in the 
Times Higher Education World University rankings. If UB hires faculty at the pace envisioned in the 
UB 2020 plan, these rankings will improve further, as our overall performance levels improve compared 
with AAU peers. !e UB 2020 hiring plans at the unit levels are re&ective of these expectations and are 
informed by a continual review of these indicators. 

Goal 2 — Recruiting Great Students and Fulfilling Educational Expectations
Chapters 4 and 5 provide descriptions of the university’s e#orts to educate for excellence and to foster 
learning and achievement. Numerous measures of the quality and preparedness of recruited students 
are presented in Chapter 5, along with the extent to which UB supports timely degree completion. Key 
indicators of e#ectiveness of achieving this goal include achievement of enrollment goals with improved 
quality of incoming student cohorts measured by median scores on standardized tests (SAT, GRE, LSAT, 
MCAT, PCAT), high-school average, transfer GPA, percentage of freshmen in the top 10 percent of their 
graduating class, acceptance rate for freshman applications, and yield rates of freshman admits. At the 
graduate level, the quality indicators other than the standardized admissions test scores are program-
speci$c and do not easily lend themselves to a summary measure at the institutional level. 

Further evidence of e#ectiveness is related to meeting students’ educational expectations, such as their 
expectations for learning relevant knowledge and skills, completing a degree program in a timely 
manner and participating in an enriching educational experience. Key indicators include the number of 
degrees awarded, time to degree, four- and six-year cohort graduation rates and cohort retention rates 
from year-to-year, especially the critical $rst-to-second-year retention. Chapter 4 describes how the 
university is strengthening its e#orts to assess and improve student learning. Until the mandated O%ce 
of Educational Innovation and Assessment is fully functional, sta# within the o%ces of the Senior Vice 
Provost of Academic A#airs and University Accreditation and Assessment have been working with all 
academic program coordinators to implement comprehensive student learning assessment to inform 
curricular change and improve UB’s educational e#ectiveness over time. 

Beyond these typical measures, results of surveys of student perceptions, most notably the Student 
Opinion Survey and the National Survey for Student Engagement, indicate students’ satisfaction with 
their educational experience (described more fully in Chapter 5). Surveys of student perceptions will 
be used in conjunction with assessments of student learning to evaluate the e#ectiveness of the new 
curricular requirements included in Realizing UB 2020, such as the global experience and the revamped 
General Education Program.

UB has made important advances over these 10 years in the attainment of this goal. Enrollment has 
grown steadily, largely because of an expanding presence in Singapore and the marked growth in 
interest in the STEM and health $elds. While the freshman and transfer cohorts are growing, quality 
indicators, such as the median SAT, the percentage of freshmen in the top 10 percent of their high 
school graduating class, and transfer GPA, also are improving signi$cantly, indicating that UB is a 
destination for high-achieving students. UB now is larger than the institutions in its identi$ed AAU 
peer group, with a signi$cant graduate/professional population. UB’s comprehensive array of post-
baccalaureate o#erings represents a signature strength, and quality of graduate students has increased 
since 2004, as measured by GRE scores.



40

A Self-Study Submitted to the Middle States Commission on Higher Education - February 2014

Chapter Two39

University at Buffalo  Framework for Excellence

Publication Date: 2/1/2014

Table 2.5
Recruit Great Students and Ful$ll !eir Educational Expectations

2004 2010 Today Peer
Enrollment

Total Enrollment 27,276 29,048 29,940 27,180
New Freshmen 3,183 3,388 3,701 4,398
New Transfer 1,695 1,945 1,923 1,487
New Graduate and Professional 2,501 2,791 3,658 1,942

Student Quality
SAT Median 1150 1160 1160 1195
HS Average 3.6 3.7 3.7 3.8
Freshmen in Top 10% of HS Class 21% 25% 30% 51%
Freshman Acceptance 56% 52% 57% 56%
Freshman Yield 31% 29% 28% 28%
Transfer GPA 3.07 3.11 3.09 NA
GRE Median 1163 1167 1222 NA

Student Satisfaction (NSSE) 1=Poor, 2=Fair, 3=Good, 4=Excellent
How would you evaluate your entire educational experience at this 
institution? 3.02 3.08 3.24
To what extent has your experience at this institution contributed to your 
acquisition of a broad general education? 3.05 3.08 3.20
To what extent has your experience at this institution contributed to your 
ability to write clearly and e"ectively? 2.78 2.80 3.02
To what extent has your experience at this institution contributed to your 
ability to speak clearly and e"ectively? 2.71 2.75 2.85
To what extent has your experience at this institution contributed to your 
ability to think critically and analytically? 3.22 3.27 3.38
To what extent has your experience at this institution contributed to your 
ability to analyze quantitative problems? 3.06 3.13 3.11
To what extent has your experience at this institution contributed to 
developing an understanding of other racial and ethnic backgrounds? 2.67 2.69 2.59

Degree Completion
Bachelor’s degrees 3505 4111 4363 5036
Freshman Retention 84% 88% 88% 90%
Time to Undergraduate Degree (years) 4.34 4.13
4-Year Graduation Rate 34% 43% 47% 54%
6-Year Graduation Rate 60% 67% 71% 76%
Master’s degrees 1901 2043 2240 1726
Research Doctorates 299 279 305 401
Professional Doctorates 557 640 591 348

Indicators of student success are improving as well, which may re&ect the enrollment of students who 
are better prepared to succeed. UB’s four- and six-year graduation rates have improved substantially 
since 2004, decreasing the gap in performance as compared with peers. !e number of degrees awarded 
also has increased. With the Realizing UB 2020 curricular and student-services initiatives already 
underway, UB expects to completely close the AAU peer gap in these areas over the next 16 years. 
Finally, it appears that there is a growing appreciation of the student experience as re&ected in student 

responses on the National Survey of Student Engagement. Students express increasing satisfaction with 
their educational experience, the General Education Program and the development of writing, critical 
thinking and quantitative analysis skills. 

Goal 3 — Provide Support Structures that Ensure Faculty and Student Success
!e breadth of infrastructure supporting faculty and student success is large and di%cult to capture 
with institutional-level indicators. !us, assessment occurs at the unit level and through the resource-
allocation process (described below). In the future, the portion of the operating budget that is directed 
to university infrastructure will be examined closely. !is measure, when compared with spending 
patterns at peer institutions, will indicate whether UB has invested su%ciently in infrastructure and 
realized the appropriate level of e%ciency from that investment. In addition, surveys of faculty (e.g. 
COACHE) and students (e.g. SUNY Student Opinion Survey) will be more routinely conducted and 
the results used to determine satisfaction with the support systems they rely on to study, teach and do 
scholarship. In past surveys, students have expressed a high level of satisfaction with most university 
facilities and services. 

Goal 4 — Create a Diverse Campus Community

Table 2.6
Create a Diverse Campus Community

2004 2010 Today Peer
Gender

Female full-time faculty NA 34% 35% 37%
Female full-time sta" NA 53% 53% 59%
Female full-time students 47% 47% 47% 50%

Race/Ethnicity
Underrepresented Minority full-time faculty NA 7% 6% 6%
Underrepresented Minority full-time sta" NA NA 9% 16%
Underrepresented Minority full-time students 10% 10% 12% 15%

Student Success
Underrepresented Minority 4-year graduation rate 16% 24% 29% 42%
Underrepresented Minority 6-year graduation rate 47% 57% 59% 68%

Economic
Undergraduate Pell NA 31% 30% 29%

Geographic
Western New York 48% 40% 38% NA
Metro New York City 13% 15% 19% NA
Other New York State 23% 22% 18% NA
International 12% 18% 22% NA
Campus-based 12% 16% 16% NA
Overseas 4% 3% 6% NA
Out-of-State 3% 5% 4% NA

Student Experience
To what extent has your experience at this institution contributed to 
developing an understanding of other racial and ethnic backgrounds? 2.67 2.69 2.59
To what extent does your institution encourage contact among students 
from di"erent economic, social, and racial or ethnic backgrounds? 2.47 2.61 2.41

Note: Underrepresented  groups include individuals identifying race/ethnicity other than White and Asian.
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UB is building a diverse campus community. !e measures used in the past to track progress are 
summarized in Table 2.6. It should be noted that our focus on diversity is not restricted to race or 
gender. !e university seeks to attract faculty, sta# and students from diverse geographic locales, 
socioeconomic backgrounds and intellectual perspectives. UB enrolls a very signi$cant percentage of 
low-income college students. Further, UB is focused on understanding the comparability of success 
among diverse groups of students. In examining the success of students from di#erent ethnic and 
$nancial backgrounds, graduation rates of students from underrepresented groups and from $nancially 
disadvantaged backgrounds has shown improvement since 2004. While their success has not yet 
reached the institutional norm, the success gap for these groups has closed signi$cantly.
!e gender and racial/ethnic diversity of faculty, sta# and students has not changed markedly over the 
past 10 years, which points to insu%cient progress toward the goal of increasing the representation 
of women and members of underrepresented groups at UB. !e formation of the Commission on 
Academic Excellence and Equity in 2009 re&ected this desire for increased diversity and concern 
about lack of tangible progress. !e commission’s $nal report, published on April 20, 2012, provided 
recommendations to help the university achieve this goal.104 A signi$cant action item resulting from 
this report was to create and $ll the position of vice provost for equity and inclusion.105 !is search will 
be completed in early 2014. Another recommendation was that the vice provost work together with 
the O%ce of Institutional Analysis to create a more comprehensive dashboard of indicators measuring 
the impact of new and existing initiatives to increase campus diversity, work that also is scheduled to 
commence in early 2014. !ese recent e#orts are expected to help increase diversity over the next 10 
years.

Goal 5 — Become an Increasingly Global University
Key indicators of global impact include international enrollments at the Bu#alo campuses, the 
percentage of students participating in study abroad opportunities, the number of o#shore a%liation 
agreements, and the numbers of students enrolled in o#shore programs. An additional indicator of 
global impact is the extent to which faculty collaborate with international colleagues. 

Table 2.7
Becoming an Increasingly Global University

2004 2010 Current Peer
Students

International Freshmen 5% 15% 12% 6%
Scholarship

Journal Articles with International Co-Authorship 31% 33%
Citations from International Journals 39% 42%

International Student Enrollment (Western New York Campuses)
Undergraduate 1,108 2,239 1,777 NA
Graduate 2,109 2,273 3,030 NA

International Student Enrollment (Overseas Programs)
Undergraduate 0 644 1,507 NA
Graduate 98 178 157 NA

!e metrics that best capture UB’s leadership position in global impact are provided in Table 2.7. !e 
data highlight UB’s leadership among AAU peers in attracting and serving an international student 
population. UB is well-known as a destination for international students seeking a high-quality 
education. UB enrolls a very signi$cant and growing number of international students, particularly at 
the graduate and professional level. While international freshmen are a smaller percentage of a much 
larger freshman class in 2013, international freshman and transfer enrollments are near record levels. 
At the graduate level, we are serving more international students than at any time in our history on our 
campuses in Western New York. Further, a large number of UB undergraduates participate in study-
abroad opportunities.
What may be less well-known is the extent to which the university has built educational and research 
partnerships with institutions of higher education around the world. In 2012, UB maintained active 
partnerships with 83 leading universities in 30 countries. UB’s branch campus in Singapore is the largest 
operated by a U.S. institution in that country, delivering seven programs and enrolling nearly 1,500 
students. UB is also a leader in delivering programs in India, with two dual master’s degrees o#ered 
at Amrita University. With the growing Singapore program and small, but vital graduate programs 
o#ered in India and in other locales, UB’s presence is growing around the world. UB’s faculty have many 
international scholarly collaborations as re&ected in the peer-AAU level percentage of journal articles 
co-authored with faculty in other universities outside the U.S. Realizing UB 2020 further raises UB’s 
level of commitment in this area with its intent to require that all students have a global experience and 
its call for an expanded global engagement agenda for the university. 

Goal 6 — Engage the Local Community to  
Enrich Student Experience and Regional Well-Being
Although historically the university has established many contacts with the local community through 
a wide variety of programs and services, these activities have been fragmented and have not been 
sustained through a coordinated university engagement agenda. Realizing UB 2020 commits the 
university to an expanded community and economic-engagement agenda. !e provost has appointed 
a UB 2020 Task Force to o#er recommendations and an action plan to respond to this goal. Possible 
metrics of e#ectiveness that may be employed include: number of students involved in service or 
experiential learning; number of external outreach/public service/public engagement activities reported 
by faculty; number of active outreach/public service/public engagement grants or contracts; and 
number of externally recognized outreach/public service/public engagement programs. !e university 
also continues to o#er a rich array of cultural events, workshops and invited speakers that are well-
attended by the campus and broader community. 

Goal 7 — Strengthen Partnerships for  
Improved Regional Health Care Outcomes
As indicated above, UB is in the midst of a $375 million project to relocate the School of Medicine and 
Biomedical Sciences from the South Campus to the Downtown Campus within the Bu#alo Niagara 
Medical Campus. !e relocation will position the school in close proximity to its most important 
health-care partners: Roswell Park Cancer Institute, Kaleida Health’s Bu#alo General Hospital, Gates 
Vascular Institute and the Hauptman-Woodward Institute. !is is a critical step in the creation of a 
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comprehensive Academic Medical Center in Bu#alo and is the $rst phase in a long-range plan to locate 
the $ve UB health sciences schools together on the Downtown Campus. !e impact of the medical 
school relocation and build-out plan will include the addition of more than 100 new faculty practicing 
and conducting research in more than 20 new specialty areas, the capacity to train 160 new medical 
students per year, $100 million in new annual clinic income, $25 million in new annual research income 
and $30 million in new annual gi" income by 2020. !is expanding medical center also will have 
broader economic and community impact in the City of Bu#alo. Over the next year, a scorecard will be 
developed to track e#ectiveness in this goal area. !ese same metrics will be incorporated in the three-
year planning process for each health-sciences school. 

Aligning Unit Goals to Achieve University Goals: Strategic 
Resource Allocation and Assessment of Unit and Program 
Effectiveness
UB’s e#ectiveness in goal attainment depends on the work of individuals and units across the 
university. In the UB 2020 era, the university has improved its e#ort to determine how each unit and 
program contributes to these goals and what actions and resource decisions are needed to improve 
their e#ectiveness. Since 2004, the university has evolved planning and budgeting processes and 
introduced new forms of unit assessment, including periodic comprehensive program reviews, 
continual examination of space and capital development needs, and requirements for student learning 
assessment (see Chapter 4). Many academic units also are subject to national, regional and specialized 
accreditations that provide opportunities to assess their e#ectiveness against external standards.106 !e 
results of these assessment processes are used to improve programs, services, planning and budgeting. 
!e standards and self-study requirements for specialized accreditations and comprehensive program 
reviews incorporate the assessment of educational e#ectiveness and student learning. In addition, all of 
the individual units/programs have developed planning, budgeting and assessment processes, and many 
academic units have identi$ed their own peer institutions/groups for benchmarking purposes.

Resource Allocation for Strategic Purpose 
Over the past 10 years, university leaders have used resource allocation processes to assess unit activity 
and direct resources to those units and programs to improve overall university goal attainment. Prior 
to 2005, the university allocated funds to the academic departments based on credit hours. In addition, 
the provost maintained a central fund for strategic investments. In the years from 2006 through 2011, 
the provost abolished the credit-hour formula and required every academic and support unit to enter 
into a compact agreement with the university. In this agreement, the provost and unit leaders reached 
a shared understanding about unit plans, goals and performance expectations over a three-year 
period, as well as the budget necessary to achieve these expectations. !e original compact agreements 
measured performance in the following areas: enrollment levels, retention rates, plans and funding for 
program innovation and revenue generation, sponsored research goals, external fundraising goals, and 
diversity goals. !e compact process gave the president and the provost the opportunity to allocate and 
reallocate funds as necessary to reward performance, invest in emerging opportunities, and downsize 
underperforming programs and services. !is process also was a mechanism to allocate new resources for 
implementing or achieving strategic UB 2020 goals. With built-in annual assessment, the leadership could 
track unit and university progress, accelerate initiatives and make midcourse corrections as necessary.83

As part of the initial launch of this process, the provost sequestered two percent of unit base budgets and 
invested those funds in the Strategic Strength Initiative. !e president and provost also funded various 
administrative transformation initiatives, the formation of the Biomedical Engineering Department, 
and the strategic build-out of the medical school faculty through this process. !is process did not 
result just in investment decisions. In 2006, the provost decided to close the School of Informatics 
because it was not meeting its expectations and its bene$ts no longer justi$ed the university’s continued 
investment. By the end of the decade, it was increasingly clear that the State and SUNY would not 
approve the changes necessary to launch any signi$cant aspect of the UB 2020 plan. !e compact 
agreement process had been designed to manage the new funds for UB 2020; but with the $nancial 
collapse in 2008 and the budget reductions ensuing over the next four years, the process became the 
mechanism to administer budget reductions. 

In April 2011, President Tripathi was named UB’s 15th president, and he appointed an interim provost 
shortly therea"er. In those same months, the outlines of the NYSUNY 2020 program took shape. 
NYSUNY 2020 made increased tuition revenue available for campus investment. Rather than pooling 
those funds for central allocation, the new interim provost implemented a revenue-sharing program 
to give deans signi$cant fractions of the tuition revenue increase for unit initiatives. Instead of a 
compact agreement, each unit was required to develop a three-year plan with the understanding that 
it would receive 52.5 percent of the research and tuition income from enrollments generated beyond 
an established baseline level. Academic support units would receive 22.5 percent of the pooled revenue 
growth prorated to the size of their base budget and the provost and president would retain 25 percent 
of the income growth for discretionary strategic investment. Units were required to develop three-year 
plans to identify strategic priorities, enrollment, research and sta%ng goals, and a spending plan for 
the projected marginal tuition revenue.107 !e provost’s central fund would be a competitive fund.108 
Proposals expected to have a signi$cant impact in achieving 
university goals not funded by unit budgets would be funded 
through the competitive fund.

!is new approach has been in place for nearly two years. Each 
unit has an active three-year plan. !e competitive funding pool 
has been formed (the E-Fund) and two rounds of awards have 
been made. Over the $rst two cycles, 26 initiatives involving $19 
million in central funds have been committed to 22 units over 
the next three years. When these programs reach maturity, it 
is projected that 77 faculty and 33 sta# members will be hired 
across academic and administrative units and these programs 
will generate $36.7 million in additional sponsored research 
funding. Each award was given on a contingent basis for no more 
than three years, and the proposing units are required to identify 
annual performance expectations and describe an evaluation 
program. In each of the $rst three-years of funding, the programs 
will be reviewed for satisfactory progress toward the stated goals 
of the initiative. Longer-term recurring support will be provided if 
the initiative meets the test of its evaluation plan. 

Recently Funded E-Fund Proposals:
t� A Human Capital Agenda for Educational and 

Economic Development 
t� Institute for the Strategic Enhancement of 

Educational Diversity (iSEED)
t� Joining Forces: !e UB Partnership for Excellence 

in Veteran Care (UBPEVC)
t� Center for Leadership and Organizational 

E#ectiveness (CLOE)
t� Economic Justice Studies Project
t� Built Environment, Health Behavior and Health 

Outcomes; A Transdisciplinary Research Initiative 
in Urban Planning and Public Health

t� UB Center for Home Health and Well-Being 
!rough Adaptive Smart Environments (Home-
BASE)

t� Institute for Bridge Engineering (IBE)
t� Institute for Sustainable Transportation and 

Logistics (ISTL)
t� Computational and Data-Enabled Science and 

Engineering (CDSE)
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In August 2013, the president and provost held individual meetings with every major administrative 
o%cer (dean, vice president, vice provost) to review their progress in meeting three-year plan goals. 
!e provost has prepared a summary report and presentations, shared with deans and vice presidents, 
describing the key $ndings of these reviews:109

t� UB headcount enrollments have exceeded plan levels, but a number of units are not meeting 
enrollment goals while other units are enrolling well beyond plan. !is enrollment volatility 
must be addressed as soon as possible;

t� Tenure-track faculty hiring is well below planned levels and must be accelerated if we are to 
meet UB 2020 hiring goals;

t� Sponsored research proposals and expenditures (planned and actual) also are well below 
planned levels. !e lack of proposal growth is particularly concerning and requires examination 
and remedy as soon as possible. While sequestration is a reality, new tactics are required to 
increase proposal activity. Unit hiring plans should be examined to determine whether the mix 
of hiring should be adjusted so that more mid-level-career faculty bringing established research 
programs are hired in areas where research funding is on the rise; and

t� Sta# hiring is on pace with expectations, but the university should invest greater energy in sta# 
development programs and opportunities.

Each unit leader has received a letter identifying institutional and unit-speci$c issues that require action 
as observed in the review. !ree-year plan agreements will be modi$ed a"er further discussions with 
unit leaders where issues have been identi$ed. !e results of the review also will in&uence decisions 
made in the annual senior leadership retreat and the new annual budget and planning process now 
under development.

Assessment of Unit and Program Effectiveness
!e Capital Planning Process and the University Planning Board. !e University Planning Board 
was formed in 2008 and charged with the role of directing the strategic and tactical e#orts needed to 
develop and implement the university’s capital plan.110 !e board is responsible for the formulation of 
the vision, policies, processes, projects and funding plans for priority university capital-facilities projects. 
It creates the faculty-sta# project teams responsible for each individual project, works with external 
partners to ensure coordination on other capital projects and de$nes the process and metrics for 
evaluating plan implementation success.

!e board reports regularly to the president, deans, Faculty Senate and Professional Sta# Senate, and 
collaborates with each as appropriate. !e board also reports to and works closely with the University 
at Bu#alo Council and with the governing boards of UB a%liates, such as the University at Bu#alo 
Foundation, the Research Foundation of the State University of New York, UB|MD and medical practice 
plans a%liated with UB, UB Associates Inc., and the Bu#alo 2020 Development Corporation.

Authority and responsibility include priority state-funded critical maintenance projects; strategic 
initiatives for campus development; all projects funded through campus-based revenues; and all capital-
development initiatives funded through UB a%liates. !e University Planning Board reviews and 
recommends to the president one-, three-, and $ve-year capital plans; approval of capital projects greater 
than $1 million; resolution of approaches to capital acquisition, management, $nance, budget, partners, 
and advocacy; and evaluation of progress toward project implementation.

!e board presided over the completion of all of the major projects completed since 2008. Examples 
include Greiner Hall, Davis Hall, Kapoor Hall and the Child Care Center projects on both campuses 
as well as other signi$cant capital projects. It also commissioned the development of the Facilities 
Master Plan. !is plan, informed by a rigorous space needs assessment and by unit academic plans, 
identi$es the facilities needs for the implementation of the 250 faculty hiring plan and the relocation of 
the medical school to the Downtown Campus within the Bu#alo Niagara Medical Campus. With the 
transition in presidential leadership and a new executive leadership team, the board went into hiatus at 
the end of 2011, but there are plans to restart board activity in 2014. 

Comprehensive Program Reviews. !rough the Comprehensive Program Review process, UB 
conducts a well-developed periodic review of its academic programs on a $ve-to-seven-year cycle.82 
!is practice provides structured opportunities for units to undertake thorough self-examination, 
identify needs and challenges and receive constructive evaluation from the review team. !e self-study 
document is prepared by the department according to standard guidelines. !e process begins with the 
self-study template that was expanded in 2010 to include descriptions of program learning outcomes, a 
plan for assessing those outcomes, assessment results and a description of any changes that have been 
made to the program based on assessment $ndings. Between Spring 2006 and Fall 2013, 292 degree 
programs have undergone review (out of 293 degree programs o#ered at UB as of the end of Fall 2013). 
Numerous recommendations made by the respective review teams have been implemented. 

Student Learning Outcomes Assessment. !e university’s commitment to student learning is re&ected 
in the following two institutional goals:

t� UB will enhance the overall student educational experience while raising the academic pro$le 
of its undergraduate, graduate and professional students and signi$cantly improving its 
undergraduate four- and six-year graduation rates; and

t� UB will improve academic support infrastructures to provide state-of-the-art educational and 
research environments that advance faculty and students in their ongoing pursuit of excellence.

!e assessment of student learning outcomes is the direct responsibility of the academic unit delivering 
the course or program. Each unit is expected to have:111

t� Clearly articulated written statements, expressed in observable terms, of key program and unit-
level goals that are linked to institutional goals and mission;

t� Objectives and strategies to achieve those goals;
t� A process for the collection and interpretation of assessment evidence for the achievement of 

those goals; and
t� Documented use of the assessment results to improve programs and services with appropriate 

linkage to the institution’s ongoing planning and resource-allocation processes.
!e methodology and results relating to the assessment of student learning outcomes are described in 
detail in Chapter 4.

Unit-Initiated Budgeting, Planning and Self-Assessment. All major divisions of the university have 
established budget and planning processes within their unit. Although the extent and sophistication 
of these processes vary, these processes connect to the institutional budgeting and planning process 
e#ectively. Most units, because of external accreditation requirements or internal motivation or 
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both, conduct periodic reviews of strengths and weaknesses and use the results to implement course 
corrections or new initiatives. Perhaps the most impressive example of self-initiated assessment occurs 
in the University Life and Services division (described in greater detail in Chapter 5) where the many 
services o#ered through that unit undergo continuous and systematic review.112 Although there is 
considerable time and energy given to unit assessments, UB is not centrally leveraging the information 
collected and lessons learned to facilitate unit and overall university improvements.

Assessing Institutional Effectiveness in the Future:  
A New Structure and New Approaches
!is self-study process has con$rmed that UB has made good progress in de$ning institutional 
e#ectiveness. !e key indicators of institutional e#ectiveness identi$ed above constitute a scorecard 

of measures to examine continually goal achievement and how units and programs are contributing 
to institutional progress. However, there is a need for assessment e#orts to be more systematic, and 
results need to be used more e#ectively in decision-making processes. An examination of the evolution 
of resource allocation and capital planning mechanisms in the UB 2020 years reveals that assessment 
e#orts have, at times, been discontinuous and underutilized in priority-setting and investment-making 
at UB. However, key decisions in the past three years signal the recognition that a more systematic 
assessment e#ort is essential to UB’s future success.

!e $rst step, in 2010, was to create the O%ce of University Accreditation and Assessment (UA&A) to 
provide central support for assessment and to coordinate campus accreditation activities.113 Much of 
the emphasis of UA&A has been on student learning assessment, including helping academic programs 
design and implement assessment plans, working with the O%ce of the Dean of Undergraduate 
Education to formulate an assessment plan for the General Education Program, compiling assessment 
results related to general education learning outcomes from across all undergraduate programs, and 
collaborating with the Teaching & Learning Center114 in the identi$cation of appropriate assessment 
workshops and resources.

!e same year, the Institutional Standing Committee on Assessment115 was formed as an advisory 
group to review, develop and implement assessment processes related to instructional e#ectiveness 
and learning outcomes. Some members of the committee also served on the MSCHE Self-Study Team 
devoted to examining the university’s progress with regard to assessing institutional e#ectiveness and 
student learning. !e term of membership is two years. However, many of the original members have 
remained on the committee for a second term (starting Fall 2012), and the membership has been 
broadened to include sta# from administrative units. 

!e “Realizing UB 2020: Achieving Academic Excellence”91 report lists as a key institutional value 
a “passion for continuous improvement.” Concurrent with the beginning of the Realizing UB 2020 
process, the provost asked the senior vice provost for academic a#airs to convene a committee to 
examine central university e#orts in supporting teaching e#ectiveness, the assessment of student 
learning and institutional e#ectiveness, and accreditation reporting. !e Committee on Accreditation, 
Assessment and Pedagogical Innovation (CAAPI) was formed to examine a more integrated 
organizational structure for these three functions.116 

Acting on the recommendations of CAAPI, the provost announced a revised organizational structure 
on July 26, 2013. !e newly formed O%ce of Educational Innovation and Assessment (EIA) and the 
O%ce of Academic Planning, Budget and Evaluation (APBE) were designated as the two units charged 
with monitoring and support for assessment in administrative units and academic programs. Although 
APBE is charged with assessment of overall institutional e#ectiveness and accreditation reporting and 
EIA will monitor and support academic assessment and overall assessment of student learning, there 
will be a strong collaborative relationship between these two units that will be enhanced and supported 
in the future by the creation of a coordinating committee or council.

!e O#ce of Educational Innovation and Assessment. !e O%ce of Educational Innovation and 
Assessment, a new division within the O%ce of Academic A#airs,117 is responsible for catalyzing 
pedagogical innovation and the introduction of new forms of educational delivery. !is o%ce also 

Spotlight on Assessment: Current Status of Effectiveness of Academic Program Assessment
Over the past year, information about student learning assessment in academic programs has been collected to assess overall 
e#ectiveness of student-learning assessment activities. Sources of evidence included accreditation reports, program assessment 
plans, and annual academic assessment reports. A rubric was used to rate the quality of these assessment e#orts, that is, 
how informative are these assessment e#orts in 
informing relevant changes to programs, courses, 
and teaching methods?
As of June 2013, all undergraduate programs 
have established program learning outcomes, and 
76 percent of programs are either excelling or 
achieving in this area. Seven percent of programs 
are still developing well-written measurable 
outcomes, and 17 percent have outcomes that 
require substantial revision. Among graduate/
professional programs, 58 percent are excelling 
or achieving in the area of program learning 
outcomes, 24 percent are developing, 13 percent 
require substantial revision and six percent had not 
submitted outcomes for review. 
As shown in the table, many programs at both the 
undergraduate and graduate/professional level 
are working toward e#ective assessment plans 
that include feasible, direct measures; meaningful methods for analyzing and reporting results; and use of results to inform 
program and/or course improvements. !ese $ndings reveal that there is still much work to be done to promote e#ective 
student learning assessment at the institution.
To move UB to the desired level of student-learning assessment, the following initiatives are being pursued:
t� Greater capacity for assessment facilitation and support through the newly formed O%ce of Educational Innovation and 

Assessment;
t� Regularly scheduled professional development opportunities in the areas of writing learning outcomes, curriculum mapping, 

feasible methods for collecting direct evidence, methods for analyzing and presenting evidence, and tying assessment results 
to improvement;

t� Facilitation of peer networking and support in the area of academic assessment; 
t� Creation of an online resource library for assessment materials and sample assessment plans and reports; and
t� Recognition programs to spotlight those programs with exemplary assessment work.

Assessment Results:  
Annual Program Assessment Plans
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will provide greater oversight, guidance and direction to the teaching/learning assessment processes 
conducted in academic units across the university. To build a foundation for both of these e#orts, the 
Teaching & Learning Center (TLC) was moved from Faculty A#airs to this new division, bolstering 
the linkage between the university curriculum development process and current university expertise in 
pedagogical delivery. !e TLC works with faculty, students and sta# to promote instructional excellence 
at UB through the use of emerging technologies, evidence-based pedagogy and the latest research on 
learning, engagement and instructional innovation. In addition to providing one-on-one support for 
instruction, the TLC collaborates with academic departments and divisions across campus to sponsor 
workshops, seminars and peer-to-peer mentoring groups on all aspects of the teaching-learning process. 
UA&A and TLC have forged a strong partnership to deliver high-quality seminars and workshops related 
to program assessment. !e committee continues to work closely with UA&A and EIA to promote a 
culture of continuous improvement. !is group will serve a key role in ensuring that administrative 
and assessment activities remain integrated within the new organizational structure. !e Institutional 
Standing Committee on Assessment will continue to serve as an advisory group to this unit.

!e O#ce of Academic, Planning, Budget and Evaluation. Beginning August 1, 2013, APBE 
assumed responsibility for two key functions, accreditation reporting and the oversight of institutional 
e#ectiveness assessment, in addition to its function as the coordinator of resource-allocation processes 
and institutional analysis.118 UA&A has moved into APBE, and the existing director of UA&A is 
continuing as the accreditation liaison to MSCHE under the supervision of the vice provost for 
academic planning, budget and evaluation. APBE will work closely with the vice president for $nance 
and administration under the supervision of the provost in the coordination of the three-year budget 
planning and resource-allocation process, and the assessment activities embedded in that process. In 
addition, APBE will recommend to the provost the annual and long-range institutional e#ectiveness 
agenda and the strategies and tactics that will encompass the pursuit of that agenda. Within APBE, the 
O%ce of Institutional Analysis (OIA), will be the repository for all program accreditation information 
and has the primary institutional responsibility for the collection and analysis of quantitative and 
qualitative information regarding the institution, students, faculty, programs and services. !e o%ce 
provides analytical support for the planning, evaluation and policy initiatives of the provost and senior 
leadership; serves as the institution’s strategic reporting o%ce; and will support all new e#orts to assess 
institutional e#ectiveness.

Unit Impact and Standards Analysis. !e Realizing UB 2020 report concluded that university 
leadership must come to a better understanding about the di#erent and unique contributions each 
academic and administrative unit makes to the achievement of institutional goals. !is understanding 
can better inform how best to invest and encourage improvement across the university. !ere has 
been an explicit recognition that the typical metrics of e#ectiveness are not su%cient for this task for 
many academic units and all academic support units. !e provost and APBE have designed a new 
process, the Unit Impact and Standards Analysis, to engage each academic and administrative unit in 
an information-rich interaction to identify the most appropriate ways to measure unit and individual 
e#ectiveness for units with very di#erent missions. 

Beginning in February 2014, APBE will share a pro$le of information with each unit indicating its 
contribution to the achievement of university goals. For academic units, the pro$le will include general 
unit characteristics at the decanal level and the department level, such as student-quality data, student 

demographic information, faculty size and demographics and other basic indicators. Another section of 
the pro$le will be devoted to productivity measures, including instructional workload in total and per 
faculty member, degrees awarded, tuition revenue generated, research expenditures per capita and per 
assigned square foot, publications, citations, honori$c awards and conference proceedings. Research 
and instructional workload levels will be compared with AAU universities using multiple sources of 
information, including the Delaware Study of Instructional Productivity, Academic Analytics and 
SCOPUS where appropriate. In addition to unit-level summaries, the pro$le reports on the productivity 
of every individual faculty member in the unit using most of the metrics referenced above. 

For academic support units, APBE will share best-practice performance assessment techniques 
conducted at peer universities and standard metrics of performance where available (e.g., APPA 
benchmark data for facilities management). !ese pro$les will be more skeletal than the academic unit 
pro$les and will be developed in collaboration with the unit in an iterative manner.

Each unit will be asked to respond to its pro$les in a number of ways. First, determining strengths and 
weaknesses of the available pro$le information in assessing how and how well the unit is contributing 
to institutional goals. Second, what alternative measures or qualitative assessments can and should 
be added or substituted for the metrics in the initial pro$le? !ird, what are the standards that de$ne 
e#ective performance in the unit using these metrics, and how well are the unit and its faculty and sta# 
performing relative to that standard and compared to peers? !e response to this question will help 
identify in a more concrete way strengths and needed improvements. Finally, what actions do unit 
leaders recommend to increase the overall performance of the unit?

!is process will be implemented over a six-to nine-month period, and results will be used in several 
ways. First, a performance-funding component will be incorporated into the new resource-allocation 
methodology. !is Unit Impact and Standards Analysis process will conclude with the formulation 
of a performance agreement with each unit. Unit funding will be linked to e#ective unit performance 
as de$ned in the agreement. !e process will provide a more-informed basis for the targeted use of 
strategic investment funds to improve goal attainment. Not every unit contributes equally to every goal. 
!is process gives university leadership better information to inform priority choices. It also will provide 
the information base to determine how to implement a compensation program for faculty and sta# 
based on performance. Finally, this analysis can help to better inform stakeholders about UB’s impact 
and e#ective stewardship of institutional resources.

Conclusion: Aligning Resources to Improve 
Effectiveness

UB is making signi$cant modi$cations to the resource-allocation model. !e current three-year 
planning process and revenue-sharing model places inordinate attention on credit-hour production 
as the primary measure of goal attainment when our mission and goals require a more diverse set of 
incentives and strategic choices. !e Unit Impact and Standards Analysis will provide an empirical 
framework for this new approach. New indicators of e#ectiveness will be added, and the use of these 
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indicators in judgments about where and how to invest for the future will become more systematic. 
Improving the connection between assessment results and improvement e#orts is the principal 
objective of the new planning and budgeting model. !is improved connection is an essential next step 
to becoming a more e#ective university.

Evidence

Examples of evidence that the University at Buffalo meets Middle States 
Standard 2 are summarized below.

t� Goals, objectives and strategies are clearly stated to re&ect lessons from assessments, are 
linked to mission and goal achievement, and are used for planning and resource allocation. 
For example, the evolution of the UB 2020 plan and its relationship to the university’s mission 
has been highly public, including speeches, advocacy brie$ngs, grassroots processes eliciting 
constituent feedback and the publication of plan elements in all forms. !is same approach has 
been used with the Realizing UB 2020 initiative.

t� !e evolution and scaling of UB 2020 from a 10,000-student growth plan to a “right-sizing” 
of the faculty to the current enrollment plan re&ects a continual tuning based on $nancial 
assessments, unit performance assessment and external assessment. !e assessment 
mechanisms embedded in the former compact-agreement resource allocation process and the 
current three-year plan process continually re$ne the performance expectations of particular 
units in service to the goals of the university as a whole.

t� !e essential processes of UB 2020 — strategic strength identi$cation, revenue and costs 
assessments, administrative transformation initiatives and formulation of the Building UB 
Physical Plan — were highly “bottom up,” constituent-based processes. !e same is true for the 
Realizing UB 2020 planning process.

t� !e annual resource allocation process involves the strategic and $nancial leadership of every 
administrative division of the campus. !e built-in assessment mechanisms of these processes 
allow for a continuous feedback loop from plan development to resource decisions to an 
assessment of impact to a reformulation of plan and unit strategy.

t� Assigned responsibilities for improvement, as well as mechanisms to assure accountability, 
provide su%cient oversight of these processes. For example, three-year plans and E-Fund 
awards include mechanisms to report and review milestones. For cross-unit initiatives, such as 
HUB system implementation, Finish in 4 and the Strategic Strengths Initiative, a lead dean or 
senior o%cer is designated to coordinate the initiative and conduct annual-review and reporting 
activities to ensure that it reaches key milestones.

t� Periodic assessment of the e#ectiveness of planning, resource allocation and institutional 
renewal processes, and the use of institutional resources is evident in the adaptability of the 
institution in re$ning the vision of UB 2020 in response to changing realities, as well as in the 
evolution of resource-allocation processes from an overly simpli$ed enrollment formula in 2004 
to the existing three-year plan model. Further, the adaptation of the Build UB Comprehensive 

Physical Plan to the UB Facilities Master Plan 2013-2023 shows a sensitivity to the need to scale 
capital plans and capital-planning delivery mechanisms to changing needs and external realities.

Examples of evidence that the University at Buffalo meets Middle States 
Standard 3 are summarized below:

t� !e resource-allocation process has attempted to identify, recognize and reward e#ective, 
e%cient and quality performance. !e UB 2020 transformation initiatives are speci$c examples 
of this e#ort, and the Realizing UB 2020 unit assessment initiative will ensure continuing 
quality-improvement e#orts for academic and nonacademic units across the campus.

t� !e evolved resource-allocation processes are rational and clear in their rules of resource 
distribution and require convincing plans that de$ne sta%ng and $nancial needs for unit 
initiatives, cross-unit initiatives and reserves for emerging opportunities and contingencies. 
Given the uncertainties of New York States’ $scal climate, tuition policy and the changing higher 
education landscape, the institution has chosen a rolling, three-year plan-development process.

t� From “Building UB” to the SUNY/UB Facilities Master Plan to the UB capital request submitted 
for the 2013-2017 $ve-year SUNY capital planning process, the institution has created a 
comprehensive master plan that re&ects all aspects of campus needs, from student living to 
classrooms to research and library spaces and infrastructure.

t� !e physical plan builds upon a complete review of facilities’ condition, campus infrastructure 
condition and space needs assessment, which is based on assumptions of faculty, sta# and 
program growth associated with UB’s NYSUNY 2020 application and anticipated faculty 
research and growth equal to 250 FTE and $60 million in research expenditures. 

t� !e physical plan features the Heart of the Campus project on both North and South Campuses, 
which involved the complete overhaul of library facilities to accommodate the changing 
teaching/learning strategies being implemented in today’s higher-education landscape.

t� !e facilities master plan anticipates educational equipment acquisition — classroom 
technology, classroom renovations and new learning spaces.

t� Adequate institutional controls have been put in place to provide stewardship of institutional 
resources, and the university undergoes an annual independent audit to ensure that these 
controls are working e#ectively.

Examples of evidence that the University at Buffalo meets Middle States 
Standard 7 are summarized below:

t� !e UB 2020 strategic planning blueprint has reshaped and publicly acknowledged a 
widely-shared mission statement and seven goals that all institutional activity will seek to 
meet. !rough annual leadership retreats and a variety of consultation strategies to assess 
constituent perspectives, the university has engaged the campus community in shaping the 
mission and goal statements. !e mission and goals are the guide posts that are used in the 
assessment of institutional performance and inform the resource allocation management 
process, the identi$cation of academic goals supported by comprehensive programmatic and 
operational reviews, and the annual planning process which provides a coordinated, cross- 
university mechanism for institutional and unit assessment and continuous improvement. 
Individual units are responsible for assessing outcomes and progress toward their respective 
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goals. Accountability is ensured through documented annual reporting procedures and the 
connectivity of planning, assessment and resource allocations.

t� !e university is committed to build a comprehensive and coordinated institutional 
e#ectiveness agenda and has put in place the organizational structure dedicated to this objective.

t� !e university has conducted multiple facilities condition audits and other mechanisms 
to inform strategic decisions with regard to infrastructure investment, including facilities, 
information technology, student services and libraries, among others.

t� !e university employs several formal procedures to evaluate academic programs and 
services. !ese processes have resulted in meaningful changes across schools and programs. 
Comprehensive program reviews and external accreditation have been used to assess program 
e#ectiveness, improve curricular planning, inform faculty hiring and guide resource decisions.

t� !e university uses a variety of metrics and survey instruments to collect feedback on faculty 
and student needs, perceptions and satisfaction. !e surveys provide opportunities for 
commentary on what is working, as well as opportunities for improvement. !is information 
has been used to inform strategic planning and improve services.

t� Regular performance evaluations have helped to identify areas for leadership change and 
professional development.

t� A wide range of workshops and other resources relating to assessment are made available to 
faculty and sta# through the Teaching & Learning Center.

t� Nearly one-third of UB students are enrolled in programs with specialized accreditation, further 
ensuring these students are being taught to the highest standards of the relevant discipline/
profession and that student learning outcomes and their assessment are well-established.

t� Organizational restructuring will promote greater integration of student learning assessment 
with assessment of overall institutional e#ectiveness.

t� !e General Education Program is being revised and a comprehensive assessment plan is being 
implemented to guide program improvement.

Future Directions
UB 2020 is the university’s plan to improve its standing among public AAU research universities, 
and UB is committed to achieving its full promise in the next 10 years. !e following actions will 
help the university reach this aspiration and improve already e#ective planning and resource-
allocation processes:

t� Formulate a multi-year university implementation strategy that sequences Realizing UB 2020 
priority initiatives and other university needs consistent with unit and institutional capacities 
(sta%ng, $nancial, ability to implement in parallel, etc.).

t� Complete the Unit Impact and Standards Analysis and reach performance agreements with 
each unit of the university that connect their e#orts explicitly with university goal attainment.

t� Advocate with SUNY and New York State o%cials for new management tools and a 
continuation of key NYSUNY 2020 program features beyond 2015 (including the rational 
tuition increase program, TAP tuition credit program, capital planning and budget reform).

t� Evaluate faculty and sta# hiring practices to ensure the most e%cient and highest-quality hiring 
possible in the years ahead.

t� Complete the reformulation of the university resource allocation model to achieve the 
appropriate balance between centralized discretionary allocation and revenue-sharing principles 
to maximize the strategic impact of the university resource-allocation process.

t� Evaluate the sustainability and desirability of the current university enrollment plan.
t� Improve university e#orts to develop the full capabilities of our human resources.
t� Develop new strategies and investment proposals to enable UB to reach the levels of sponsored 

research growth, philanthropic growth and corporate/industry sponsorship projected in the 
NYSUNY 2020 program agreement between UB, SUNY and the State.

t� Develop a risk management strategy that de$nes and monitors key risk indicators, and develops 
responses to uncontrollable circumstances that allow the university to manage or prevent 
oncoming $nancial or other risks.

t� Work internally and with SUNY to examine the e%ciency and customer-service aspects of 
shared administrative service models and creative forms of in-sourcing (e.g. SUNY IT Lab) and 
outsourcing (e.g. cloud computing).

t� Require expanded equipment replacement strategies across the institution.
t� Create more and better UB 2020 dashboards and progress reports to convey performance in key 

metrics as a central aspect of the university’s institutional e#ectiveness agenda. 
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Integrated Planning Budgeting and Assessment Timetable 
 PMP/Strategic Planning and Related 

Institutional Assessment  
Budgeting Student Learning Assessment 

September x Report on last year progress and 
present annual action plan publicly 
(e.g., at State of College) for current 
year 

x Budget projections for current year 
and report on trends from previous 
years shared publicly (e.g., at State 
of College) 

x College President responds to 
Chancellor’s budget call for coming 
year 

x College-Wide Assessment Committee 
reviews program Learning Outcome 
Assessments 

x Departments/Programs begin 
implementation of recommendations from 
previous year assessments 

October  x Colleges submit financial plans 
detailing the projected uses of their 
funds to CUNY Central for current 
fiscal year 

x CUNY expenditure reports shared 
periodically for fiscal management 
(ongoing throughout year) 

x College-Wide Assessment Committee 
reviews program Learning Outcome 
Assessments 
 

November   x Academic Program Reviews submitted to 
UCASC or Graduate Studies Council 

x CWAC sends reviews (assessment) of OA to 
programs 
 

December   x Collection of artifacts, analysis according to 
Gen Ed, course APR and non-APR 
protocols/rubrics 

January x Submit mid-point reports on progress 
on action plan to President – 
discussed by divisions, Cabinet for 
program and financial implications 

 x  

February x Areas of concern are targeted, 
necessary investments are 
anticipated, mid-course action plans 
implemented 

 x  

March   x  
April x Results from annualized and 

staggered surveys incorporated into 
KPIs and planning cycle 

x Divisional/departmental leadership 
submits budget proposals to 
President and CFO – based on 

x General Education annual assessment due 
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Integrated Planning Budgeting and Assessment Timetable 
 PMP/Strategic Planning and Related 

Institutional Assessment  
Budgeting Student Learning Assessment 

action planning projections (see 
first column) 

May x Institutional Advancement projects 
revenue generation targets for 
upcoming year, allocates to priority 
programs 

 

June x Finalize PMP end-of-year report for 
current year 

x Finalize PMP goals and targets for 
upcoming year 

x Annual collection of strategic plan 
KPI data by IE from Divisions  

x Updates to Strategic Plan Dashboard 
x Divisions draft action plan for the 

coming year – developed through 
inclusive process within divisions, 
then vetted by President and SLT – 
includes analysis of financial 
implications of action items for year 
that are discussed as part of 
budgeting process 

x CUNY Central gives colleges initial 
allocation of their annual budgets. 
Additional allocations/adjustments 
made throughout the year 

x Academic Program OA reports due to 
Director of Assessment 

July x President’s Leadership Council 
discusses divisional plans for 
upcoming year 

 x Provost integrates OA into Chairs’ 
evaluations 

August x Division plans finalized and 
integrated.  Institutional Effectiveness 
compiles into a single one-year 
college-wide action plan  
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Best Practices for Budget Consultations 
University Faculty Senate Budget Advisory Committee 
Version 1.0 February 25, 2019 
 
An important summer activity in the CUNY budget cycle is the development, by each campus, of 
a financial plan. These plans identify the revenues that each campus expects to receive, 
including targets for tuition and fee revenues. The plans then identify how the funds are to be 
spent to support campus programs and operations including the salaries of faculty and staff. 
The plans are eventually submitted for approval by the University Budget Office. 
 
The Budget Office issues a memorandum of Financial Plan instructions to the campuses, 
including the requirement that the plans be fiscally balanced (spending cannot exceed available 
funds) and that the Presidents of each campus must provide for consultations with elected 
student and faculty leaders.1 As an elected faculty leader you will be invited for these 
consultations and we encourage you to fully participate.  
 
This statement describes best practices by faculty governance leaders for these consultations.  
 
1. Advance Planning 
 
During the spring semester, identify the faculty governance leaders who will be participating in 
the consultations. It may also be important to determine the availabilities of participating 
faculty governance leaders if the consultations take place during the summer. Then clarify with 
your campus administration their expectations for the consultations.  
 
Also consider the relationship between your faculty consultation group and your campus 
Committee on Faculty Personnel and Budget,2 or its equivalent, which is the body that will 
actually vote on the financial plan. You might form an informal faculty/chairs caucus, or you 
might have an official faculty budget consultation committee. 
 
If their approach is unsatisfactory, explain the situation to UFS leaders who may be able to 
assist you. A goal is to develop and plan and resolve conflicting expectations in advance.  
 
2. Financial Document Archive 

                                                           
1 Section VIII.8.7.c of the CUNY Bylaws says: “Within the period prescribed by the chancellor, the president shall 
prepare the annual tentative budget and submit it to the committee for its recommendations. The committee shall 
make its recommendations within the period prescribed by the chancellor and submit them to the president. The 
president shall submit to the chancellor, within the period prescribed by the chancellor, such tentative annual 
budget, together with his/her comments and recommendations and any comments and recommendations of the 
committee.” 
2  Section VIII.8.a of the CUNY Bylaws says” There shall be in each college a committee on faculty personnel and 
budget or equivalent committee. The chairperson of this committee shall be the president. The members of the 
committee may include the department chairs, the vice president of academic affairs and one or more deans 
designated by the president. 
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A faculty member should be designated to maintain a Financial Document Archive so that there 
is a central resource used by faculty governance leaders to access documents that have already 
been provided, as well as to access copies of similar documents from prior years. 
 
Documents to consider for archiving include: 
 

x The most recent annual financial report of CUNY, which includes a very useful 
“dashboard” on each campus summarizing enrollment, employment, revenue and 
expenditure trends; 

x The latest draft financial plan or drafts of the plan, including the supporting tables; 
x A multi-year table of full-time positions, identifying faculty lines separately from other 

positions; 
x Your campus Auxiliary Enterprise Corporation budget, recent annual financial 

statement, bylaws, and most recent IRS 990 return.3 
x Important contracts of the Auxiliary Enterprise corporation, such as the contract for 

food services. 
x Your campus foundation budget, recent annual financial statement, bylaws, and most 

recent IRS 990 return. 
x Your campus student activities corporation budget, recent annual financial statement, 

bylaws, and most recent IRS 990 return. 
x Any other supporting entity budget, bylaws, and most recent IRS 990 return. These are 

separate corporations that in some campuses and included in the auxiliary enterprise 
corporation and in some campuses are separate, like performing arts centers or child 
care centers.  

x Reports of allocations of indirect funds associated with your campus from the Research 
Foundation; 

x Budgets and financial reports for any differential tuitions, excellence fees and program 
supplement fees that are charged at your campus; 

x The facilities and capital projects plan for your campus; 
x The requests for city council Resolution A funds for capital projects. 

 
It is also reasonable to ask for a copy of the Financial Plan once it is submitted and approved. 
 
3. Early Consultations 
 
Ideally, consultations should also take place during the spring semester, so that once the 
allocation memorandum arrives from CUNY, final adjustments are being made to a general plan 
worked out in advance. Proposals and recommendations presented during the spring semester 
will have more influence than proposals and recommendations presented just before the 
financial Plan is submitted. 
                                                           
3 Note that IRS 990 forms are public documents that can be downloaded online. However, there are delays in 
posting the returns, so campus officials may have more recent 990s that are not yet posted. 
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The financial plan is a multi-year document, including the following tables: 
 

x Table I - Revenue Projection 
x Table II - Multi-Year Plan 
x Table III - Anticipated Additional Funds  
x Table IV - Multi-Year Hiring Plan 
x Table V - IFR/Fund Code 11 Program Summary 
x Table VI - Procurement Plan 
x Table VII - Community ACE Cash Deposit Schedule 

 
Expenditures such as payroll have to be managed by making informed decisions about 
employee hiring and replacement over time, and the multi-year hiring plan can be informative. 
 
4. Documents to Request When Consultation is Initiated 
 
While you should have many documents in your archive, it is reasonable for you to ask for 
documents to review immediately in advance of the consultations. Documents to consider 
requesting include: 
 

x The latest draft financial plan or drafts of the key tables; 
x The latest University quarterly financial report; 
x An updated multi-year table of full-time positions, identifying faculty lines separately 

from other positions; 
x Updates of the budgets and financial statements of your campus corporations; 
x Updates of reports of allocations of indirect funds associated with your campus from the 

Research Foundation; 
x The facilities and capital projects plan for your campus; 
x The requests for city council Resolution A funds for capital projects. 

 
It is also reasonable to ask for a copy of the final version of the Financial Plan once it is 
submitted and approved. 
 
5. Issues to Consider 
 
As you review and discuss the documents, consider the following strategy issues: 
 

x What priority issues are relevant to the approval of the Financial Plan? 
x How will you communicate your assessment of the financial plan. You might consider 

drafting a statement to your campus Committee of Faculty Personnel and Budget, or its 
equivalent. That is the committee which will vote on the financial plan. Alternatively you 
might draft a resolution for the Committee to take up, reflecting the positions of the 
faculty.  



4 
 

 
Also consider the following specific issues: 
 

x Are the student admissions and enrollment projections reasonable? 
x Have numbers of faculty lines been increasing in proportion to enrollment? 
x Are non-faculty positions growing at a rate that exceeds the growth of tenure-track 

faculty positions? Is there a rationale for the difference in growth? 
x What are the plans for faculty and academic support staff in the “multi-year hiring” 

section of the financial plan. 
x How are the Auxiliary Enterprise Corporation surplus funds, and the surplus funds of 

related corporate entities, being expended to support the college? 
x How are campus foundation funds being expended to support the college? What policy 

is applied to determine the proportion of funds to be expended? 
x How are facility maintenance and space issues being addressed? 
x What is the CUTRA surplus at the start of the fiscal year, and what CUTRA balance is 

anticipated at the end of the fiscal year? 
x If there are differential tuitions, excellence fees and program supplement fees that are 

charged at your campus, what evidence is available that the funds are expended in 
accord with the requirements exacted with the tuitions and fees were established? 

 
It is probably impractical to consider all of these issues on one meeting, but additional meetings 
should be scheduled during the academic year to go over these topics. 


